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INTRODUCTICON

We, as Americans and citizens of the United States of Ameriea,
are classified in a speeial group concerning our ability to listen
effectively. Hedioerity deseribes the level of this elaseification because
we fail to listen attentively. ue cannot place the balme on any one
system or institution. This lax listening trend prevails throughout
our great country. We are an educated citizenry but still lack acuity
in this fundamental skill,

Listening is an art. As does any other art, it requires culti-
vation. To grow in the art of listening; this is a stepping-stone to growth
in other areas of the curriculum. Zecent investigation in our schools reveals
the fact that we need training in listening., To develop any skill requires
practice and pastience. Listening, as part of the language arts progrem,
necessitates gikdll which, in turn, can be developed by a program of systems-
tiged instruetion.

As adults, we may notice owr failure to listen attentively for
a lengthy period of time. W@also realize, thal to begin a listening
program at this stage in our educstive process requires concentrated
instruction to gain adequate results. TFor this reason we aim to develop
good attention qualities which must be cultivated in the early childhood.
Looking ahead mature people readily understand the importance and advanced
strength of ideal listening habits for the future citigens of the United States.
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The mtonta of this paper center around the various aspects
of an effective listening program in our elementary schools. The resls-
ization of gosls and fulfillment of good listening attitudes mark the
end of ome important phase of the listening program snd the advent of
another, more complex stage of growth in our language learning power.




CHAFTER I
THE NECESSITY OF AN ELEMENTARY SCHOCL LISTHNING PROGRAM

position number one in the seguence of explanation.,

By stating that listening is an art, we mean, a language art.
This bread ares of the curriculum encompasses thoge skills of communication
necessary for offective living; listening, speaking, writing and reading.
A lengthy study would develop if all were discussed adequately. By choosing
the area of listening as a language art for the topic of this paper, concen=-
tration on this skill, recently discovered as deficient, will assume the
greatest emphasis, |

An sdequate concept of listening cammot result if the definition
of jistening, as compiled by various educators, remains concesled. Lillian
Logan defines listening as that combination of what we hear, what we compre-
hend and vhat we remember; it is the assimilation of aural plus visual clun;‘
Listening encampasses s large extension of meaning. Understanding; evaluation

and resction tc vhetis heard forms the basis for effective listoningaz

'Lil14an ¥. Logan, Teaching the Young Child (Boston: Houghton
Mifflin Gm, 1960), p. 172.

J. Purray Lee and Doris May Lee, W
(34 edition; New York: Appleton-Century=Crofts, Inc., 1960), p. 289.
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' The process of listening involves giving active and conseious attention

to sounds of asuditory expression for the purpose of gaining some meaning
from 11'..3 J. N, Hook deseribes 'he type of listening that teachers hope

to enact as "the conseious, purposeful registrstion of sounds upon the

mind which lead to further mental activity“.“ finding, a technical name

for listening,is defined as the process of hearing, listening to, recognizing
and interpreting or comprehending spoken 1&nguago.5 Auding lccludest

1. hearing

2. listening

3. recognition of the spoken lsnguage

4. interpretetion of oral symbols

5. supplying meaning and knowledge of symbols

6. beirg aware of fgctq or assumptions not
direetly uttered

In summation listening can be defined as a means by whieh a
ehild adds to his fund of ideas snd knowledge. / Cood listening is the

eorrect hearing, understaniing snd evsluation of vhetl is said.g

“Harry A. Oreene and Walter T. Petly, mm::cfamm
in the Klementarv School (Boston: Allyn and Eacon, Inc., 1359), ps 97.

z"LJ'.ZLIU.an ¥, Logan and Virgil C. Logan,
School Child (Boston: Houghton Wifflin Co., 1957), pe 214.

5

Fnro'?d G, Jxane, Mar-,r K. Redc.m Md HMargaret C, Cilles ie,
1 ieti R ¢ g (Golumbus, Chios
f’harles IS. Merrﬂl, Inc., 1961), De 88.

6Lee and Lee, 289,

TClarice Dechant wells and ¥illianm H, Stegman,
Pripary Grades (Chicago: PFollett Fublishing Co., 1956), p. 147.

8james A. Fitggeraid and Fatrieia G. Fitzgerald, Methods and

Curriculs in the !Jlementerv School (Milveukee: Bruce Publishing Co.,
1955)) Ds 194.




Statisties indicate that in 158 of every 300 minutes in an
average school day a child is expected to listen.” If his attention spsm
weakens, one-half of the instruction in s schocl day reaps nothing, FHe-
search indicates that without training in listening only 25% of that
vhich penetrates the hoaring mechanism is recalled intelligently.

Faul T. Rankin completed a study of the entire reslm of the
language arts program and concluded with these statistics:

In the averzge dsy of an sdult:

1¢ 45% of the day is spent in listening

2. 38T of the day is spent in speaking

3. 16% of the day is spent in reading
4. 9% of the day is spent in writing 10

1. 30% - 10% of the day is epent in speaking
2, 45% = 8% of the day is spent in listening
3, 16% = 52% of the day is spent in resding

4e 9% « 30% of thé day is spent in writing 11

Resulie of these resesrch studies indicate the primary effect
that listening enscts upon daily life. Guantitatively, listening comes
first in the four language arts and leads the 1ist in importance. Verbel
communication, listening and speaking, dominstes our waking activities,
Forty-five percent of the time spent in verbsl communication centers sround
listening mouity. -

9 :
Sister M. Zthel, “Listening for Comprehension,”™ Cathelie
School Jourmal, LXII, Fe, 5 (¥ay, 1962), p. 21.

10pitagerald and Titagerald, 191.
4., 192,

12yerna Meclman inderson gt al., lesdings
{Hew York: The ¥aemillan Os., 1964), p. 57.
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Enowledge of statistical information does not solve our preblem
of inadequate listening. The American people, due to laeck of awareness,
failed to reslize that listening must be taught, specifically and directly.
Most adults believed these concepts)!?

1. That listening is largely a matter of intelligencs.

2. That listening ability is closely related to
hearing acuity.

3. That daily practice eliminates the need for
trainiag. :

4o That to learn to listen we need only to leamn
to read.

5¢ That learning to read is more important than
lesrning to listen.

Lillian Logen and Virgil Logen presented studies which dis-
proved these ideas by offering the following truths: 14

1+ Good listening does not result solely from
intelligence but from knowledge gained
through past experience.

2, Only 3% < 6% of the school population suffer
hearing defects., HMost of our poor listeners

L are not alert,

3+ Children do not automatically learn %o listen

: because the teacher tells them to "pey attention”.

4L« Research proves that the effective way to develop
any skill is through direct training designed
specifically for that skill.

5. People listen three times as wmuch as they read,
stressing the importance of a good attention

Span.
¥vidence indicated the impact of listening in life and in school
but terminated at thi; point. No mention of listening instruction

13Logan and Logan, 215.
Y1pid., 215.
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penetrated the imerican smiad until 1952, when s publication was relessed

ecalled, "The SEnglish Language Arts”. A4t this time & landwark in listening

education wes vealised. 15 The sforementioned report, based on a five
year study by the Comsission on the English Curriculum of the Hational
Counell of Temchers of inglish, stated clearly that good listening habits
mast be taught and not left to chance. Just as & need arises for contimuous

 teschiag of resding throughout the school yesre, greded instruction in

Jistening 2iiiis is necesssry.'® Stemming from interest in this report,
mt;mmﬂ

1. I8 inefficient listening & problem in and out
of school?
2 Can saything de done about it?

These interrogstive remarks smeritsd answers in this Lmz’g
te Listening is s problem in and out of acheel.
¥ost of us operate at precinely = 25% level
of afficiency when we listen to s ten minute
talk., The longer we listen; the less we

comprehend.

2+ Listening czn be resedied. 7o betome s good
listener, one must rid himself of bad habits
snd replace them with ececeptable substitutes.

Selow is & ligting of ten bad listening habits and thelr valuable substitutes:
1 The poor listener cslls the subject dull; the

attentive listenmer discovers something worth-
vhile in every speech.
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3.

6.

Te

8.

D

10.

To establish meaning in any program, goals and objectives must
be stated. Without purposes, any learning situstion would be unprofiteble.

The poor listener criticizes the speaker; the
good listener pays attention to what is said,
not how it is said.

The poor listener gets overstimulated; the
effective listener weighs all the svidence
before he accepts or rejects that which is
said,

The poor listener concentrates on facts; the
good listensr perceives main ideas and uses

~ them to give meaning to the whole.

The poor listener attempis to ocutline every-
things the effective listener is flexible

and adapts to the speaker's organization.

The poor listener fakes attention; the
effective listener does not become rigid

and passive but is dynamie and reacts
intelligently to statements.

The poor listener tolerates distractions;

the good listener sdjusts to and ignores
distractions.

The poor listener chooses only that material
which is easy; the good listener realizes
that this is & handicap so he stimulates his
mind by listening to serious speeches.

The poor listener becomes a slave to emotion-
laden words or phrases; the offective listener
realizes how foolish it seems to let pre-
conceived symbols bloek learning.

The poor listener wastes the differential
time between speech and thought speeds.

The average speaker can emit 100 words

per minute but the listener has the power

to hear from 400-500 words per minute.

The ineffective listener is led into a

false sense of security with daydreaming,

an end result. The effective listener

must anticipate the next point to develop
understanding; he must identify the
supporting material for evidence; he nust 19
recapitulate to summarize and aid retention.

194nderson gt al., 58,59,60,61.



Teachers must instruet children to think as they listen, to be ready to
listen, to know why they are listening, and to know how to listen. The
overall goal, the composite, is the child who can listen better, read
better and think better. <° Interest rust manifest itself before any
objective can be sought. Ueveral educators have compiled individual
tabulations of these objectives, 4 summary of the listening goals will
be presented here:

1. Listen for the central theme or idea.

2. Listen to locate a specific fact.

3. Listen for details.

4., Listen to obtain speeific information.

5. Listen to evaluate ideas for personal

une.
6. Listen with empathy.
7. Listen to the speaker's words as used in
context, to check pronunciation and use
of particular vords.
8, Listen objectively to discriminate the
valusble from the worthless.
With these goasls foremost in the teacher's organiszational plan, a
successful listening situation ean be achieved.

EBstablishing goals necessitates the importance of skills to
acquire these objectives. BRealizing the value of pre-determined skills
involved in listening, en outline was prepared by a team of experts. This
outline should be utiliszed as a guide to better instruction in the £ nda-
mental art of listening. Teo achieve effective attention spans these
technigues require mastery.

I. ¥Word perception skills

A, . Recalling word meanings
B. Deducting meanings of unknown words

20 stgter M. Sthel, 21.
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II, Comprehend ideas
A, Hote details
B, TPollow directions
C. Orgsnize into main and subordinate ideas
i ?;:t information pertinent to a speecific
je »
E, Detect clues that show the speaker's trend
of thought
III. Use ideas to build understending
A, Zvaluate an expressed point of view or

: g;t in relation to previous z%cming
" e justifiable inferences

To listen effectively skills must bs developed. ithout rules
to follow listening will be forced and ineffectusl. % Saseroen activity
enlivens ths listening program and enforces its concepts. Statements of
goals and purposes have besn listed; skills to achieve these objectives
were outlined; but the final procedure in a listening program reguires
knowledge of situations in which listening can be apprlied. Social listening
forms, classified, result in conversation, planning and discaussion periods,
reports, directions, story-telling, peetry and choric speaking, programs
and culminating devices. These social forms dominate the eclassroom
activities for an average school day.

Specific listening situations merit separation into particular
channels. Vocational listening requires the special skill to lmow when
to listen, what %o listen to and to whom to listen and how muech listening
is necessary to fuse these technigues into a highly developed communication

sense.> Responsivensss and pupil taste result if appreciational listening

akﬁm MQ’ 67.

: %2genneth L. Eusbands, ZIesching ilemenk
{New York: The Ronald Press Co., 1961 s P 95.

23V B, Herrick and Leland B. Jacobs,

thildren end the
Lapngyage Ak:s (Englewood Cliffes, New Jersey: Prentice-Hall, Inc., 1955},
p. 151,
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skills receive proper consideration. Children grasp concepts readily when
concentrative attention skills reproduce themselves in classroom activities.

A final zituation that develops adequate listening skills forms
the basis of the audio-visual program. Movie and slide projectors, opsque
projectors, phonographs, bulletin boards, plastic models, pileturss, radio
and television constitute the fundamental items in this program. A constant
contact with audio-visusl materials establishes the desired meaning in the
child's formative wmind.

Ko blueprint exists for a course in skillful listening., The teacher
uses the curriculum as the guide for imstruction. HRealization of the fact
that listening is as important as reading, writing and speaking will promote
better participation in this program.

Bach listener, being a potential consumer of ideas and products,
appreciates training when he understands why this instruction is necessary.
All skills, listening included, must be sharpened by exercise and practice.
"The sum of careful listening is to work actively to discover how the speaker
feels sbout events, what the drives appear to be, and what kind of a person

he is.® -

2htuart Chase, "Are you Listening?", Hosders Uigest, LXXXI,
¥o. A‘s (D“ber' 19623’ Pe 82. .



[}

CHAPTER II
FACTCRS FCR GOOD LISTENING

Good listening does not occur spontasneously with growth in education.
It is not 2 netural sctivity to critically evaluaste the totality of that
which penetrates the hesring organiem. Everyone listens but not with the
same smount of concentration. GSeveral stages of this proeess are listed
by Klmuduuzs

1. Little conscious listening in which distractions
by people and objects are prevalent.
2. Half-listening; a situation that merits the individual's

opinions and one is swaiting the opportuhity to insert
his beliefs.

3. Listening passively; there is apparent absorption of
ideas but little or no reaction.

4s Listening associatively; the listener responds with
items from Lis own experiences 23 a result of
associations brought to mind.

5. Listening occasionally; there exists some response to
the speaker with questions or comments.

6. OSympathetic listening; some genuine emotional and mental
participation exists.

7+ Active listening; there is a2 genuine and enlivened meeting
of minds betwsen the spesker aznd the listener.

Specific conditions must prevail to stimulate listening power,
An stmosphere conducive to this process exists only when enforeed. Arbitrary,
standard Gonditions for listening contain the physiesl, psychologiesl, and
experiental factorsiin the classroom. The child constitutes one-third of
the general term, physical conditions in a classroom. Much of his physical

253erbert J. Klausmeier, Teaching ir
(New York: Harper and Bros., 1956), p. 167.
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