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INTRODUCTION

Description of the Problem

One of the basic concepts studied by sociologists is that of man’s 

behavior in groups or of man’s interaction with other human beings. 

Sociologists are seeking to understand the nature and purpose of human 

associations; the manner in which various associations arise, develop, 

and change; and the beliefs and practices that characterize them.

However, in order that a sociologist might study social relation

ships as such, it is necessary that he take a look at the individual.

At birth the individual possesses the potential of becoming a socialized 

human being. Through a variety of experiences, this socialization occurs- 

that is, he becomes a functioning member of the society into which he is 

born. This socialization takes place through contact with other persons 

and things. Initially, a child learns socialization from his parents and 

other family members; this relationship extends out to relatives, neighbors 

school teachers and friends. These are primary group associations — ones 

where there is intimate face-to-face communication. Socialization branches 

further to reach the community, state, and world-at-large and are labeled 

secondary groups where there is no face-to-face communication. The purpose 

of groups, both primary and secondary, is the satisfaction of the needs of 

its members.'

1. Francis E. Merrill, Sociology and Culture (Englewood Cliffs, New 
Jersey: Prentice-Hall, 1965) p. 49.



There are innumerable variables which could be studied showing the 

relationship of the individual and the group. The variable to be 

utilized here for the purpose of judging this relationship and interaction 

is that one commonly called music.

Music is one of the oldest and most important arts of man. It is 

all around us — we hear it on the radio and the television; we dance to 

it; we hear background music as we work; we attend musical events such as 

concerts, operas and the like.

Music is a universal language speaking to everyone: man, woman,

and child; high or low; rich and poor; happy and sad. It speaks to

everyone, but mostly to those who are sensitive to its deep and power- 
2

ful messages. Music is one of the many keys to knowing and understand

ing people; it is a means of communication for people. Through music we

can come to know people, to get inside them, to understand them, and to 
3

feel with them.

Music is a prime example of an art that renders itself through its 

manifestations. Webster's dictionary defines it as "the science or art 

of pleasing, expressive, or intelligible combinations of tones." 

Mechanically it is acceptable to define music in terms of its tones and 

time sequences; however, meaningfully it is necessary to go beyond such 

a definition and seek a functional concept of the term.

2. Leopold Stokowski, Music For All of Us (New York: Simon and 
Schuster, 1943) p. 1.

3. Louis M. Savary, The Kingdom of Downtown (New York: The Paulist 
Press, 1967) p. 5.
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Initially man developed music with the purpose of filling basic 

individual needs. Later, in response to the demands of organized society, 

man widened his scope and music became a means by which the community 

could share emotions, moods, and, in some cases, information. Gradually 

music emerged as an art satisfying spiritual and aesthetic cravings, en

riching men emotionally, and stimulating their imagination.

The experience of music is somewhat like an experience of 
revelation: we feel we are discovering something for the first 
time. Of course, it may be that we are just discovering the 
music itself, not something else to which music calls attention 
or which mediates for us.^-

In view of all this, basically music can be classified as serving two

roles: a functional role and an artistic role. Functionally, music

serves man in work, war, social living, religious practices, and in the

maintenance of the group. Artistically, music is a source of relaxation

and escape from everyday chores and worries; a source of intellectual

satisfaction at the composer’s finesse; and a source of inspiration and

unity for people. Artistic music serves man in the home, the concert hall, 
5

and the theatre.

For the purpose of designating the point of this paper, the functional 

role of music will be used analogous to the "group" manifestations of per

formance, and the artistic role will correspond to the "individual" mani

festations. These manifestations will further exemplify a transition in 

the behavior of a person moving from individual identity to group identity.

4. Monroe C. Beardsley, Aesthetics: Problems in the Philosophy of 
Criticism (New fork: Harcourt, Brace and World, Inc., 1958) p. 318.

5. Hans Tischler, The Perceptive Music Listener (Englewood Cliffs, 
New Jersey: Prentice-Hall, Inc., 1963) pp. xix-xxiii.
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The significance of a project such as this is two-fold: it relates 

to a practical problem involving the sociological analysis of a specific 

population (i.e., this study represents a 32.6% random sample of a partic

ular universe which is composed of people from diverse backgrounds and 

influences. Examples of these include: rural backgrounds, frontier 

influences, and various race and ethnic origins.); and it sharpens the 

definition of an important relationship (i.e., the relationship between 

the individual and the group) and thereby permits generalization of social 

interaction into broader principles.

First, it relates to a practical problem: the relationship between 

the individual and the group is an area that sociologists have consistently 

studied. The problem of identity is basic to all of sociology and is a 

major influence in any further investigation of people.

Second, behavior sciences have become the trend of modern American 

thought. An intricate aspect of behaviorism is the attempt to understand 

man as an entity in himself and then as a part of the social order. An 

example of this is W. I. Thomas, social theorist of the early twentieth 

century, who felt that the purpose of sociology was to trace ’’the depend

ence of the individual on social life and culture and of culture and social 

life on the individual.Thomas belonged to the school of thought known 

as "symbolic interactionalism." Most contemporary sociologists were in-

6. Don Martindale, The Nature and Types of Sociological Theory (Boston: 
Houghton Mifflin Company, I960) p. 347.
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fluenced by this theoretical structure. Symbolic interactionalism

developed more adequate theories of personality (more adequate than those

already present and available) and made major strides towards linkage of 
7

personality and social structure.

There are many variables which can determine man's individual nature 

and his social nature. The variable selected to measure, or to use as an 

aid to understanding this problem, is music — a variable which hopefully 

will reveal basic qualities that could be expanded and incorporated into 

broad sociological principles.

This study originated as a result of narrowing down a broader subject 

matter. The original topic intended was "Anti-Noise Legislation: Should 

Montana Enact Such a Law?" This subject fit into the scope of sociology 

because it was to be an analysis of social legislation in Montana, with 

reference to other states. The ultimate goal of the paper was to deter

mine why or why not Montana should endorse anti-noise legislation.

In order to study a more specific entity, the topic was reduced and 

the result was "The Social Impact of Noise on our Society." The reasoning 

behind this reduction was two-fold: first of all, the author had no back

ground in noise measurement and this would be essential to the topic as it 

previously existed. Secondly, the social impact of noise would be related 

in a broader sense to sociology as such. The purpose of the study was to 

take a public-opinion survey. The data used would have been collected by 

means of questionaires and interviews with people who lived near some

7. Ibid., p. 374.
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object of fairly consistent noise (e.g. saw mill, freeway, dance hall).

The paper would have been based on the opinion of the general public 

regarding the noise they had daily contact with.

Finally, the topic was narrowed down further to its present standing ■ 

namely, "Music Communication as an Indicant of Identity Transmission."

The reasoning here was also two-fold: one, in terms of locality, it would 

be better to analyze some situation close to Helena and Carroll College; 

two, a smaller, more intense study of one specialized area of sound 

(music) would offer better opportunities for analysis.

There were no major, published studies available which used music as 

a variable to discriminate between individual and group behavior. A pilot 

study was carried out in the Fall of 1968. This present study is an elab

oration and elongation of that work.

Four primary and three secondary sources were especially valuable for 

background material on music and on the individual-group relationship.

Primary sources include: Hans Tischler's The Perceptive Music 

Listener - this book is a reliable aid for the historical, structural, and 

psychological understanding of music; Louis M. Savary's The Kingdom of 

Downtown - this is a modern study about finding meaning in the music of 

today, especially among the teen-age set; Samuel Koenig's Sociology - an 

introductory text which explains pertinent and basic sociological concepts 

and Don Martindale's The Nature and Types of Sociological Theory - a 

thorough explanation and presentation of major sociologists and their

theories.

Secondary sources include: Julius Portnoy's Music in the Life of Man

-6-



a discussion of the role music plays in man's life; Francis E. Merrill' 

Society and Culture - an extensive enumeration of basic concepts about 

society, particularly the social interaction concept; and Bartlett H. 

Stoodley's Society and Self - a reader in social psychology, with a dis 

cussion of the relationship between society and the individual within a 

society.

-7-



Theoretical Framework

The individual acts differently as an individual than he does as a 

member of a group. Using music as a variable, the theory of this research 

design is to show that music preferences vary with individual situations 

as opposed to group situations.

There are several variables which affect a person's taste. The 

background of the individual plays a major role and it serves as a signi

ficant hypothesis to the theory. Individual music tastes are formed by 

different variables in the background of a person. Some of the factors 

to be integrated into this hypothesis are: a) musical exposure: whether 

or not the subject plays an instrument or has had any music appreciation 

courses; and b) social and environmental factors: population of the 

subjects hometown, education of parents, and occupation of father.

An identity transmission occurs when a person goes beyond what 

normally influenced him as an individual (where his music tastes were 

formed) and he comes into contact with a group setting. In narrowing 

down the general principle to cover this area of research, the group 

setting will be defined as the college environment. In this setting, the 

individual becomes a part of a much larger cohesive group.

A second hypothesis is that the group preferences will often deviate 

from the individual preferences and the individual will tend to identify 

with the group choices while he is in the group. The individual doesn't 

necessarily prefer the group selections, but the group influences what an

individual would vocalize as his preference.

The third and final hypothesis is a responsive transitional projection 

The longer an individual has an association with a group, the more he'll
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Theory:

Illustration 1-A ELEMENTS OF THEORY

Music preferences vary with individual 
situations as opposed to group situations.

Hypothesis I:

(leads to)

The background of an individual plays a 
major role in his taste in music.

Hypothesis II: Group preferences will often be different 
than individual preferences and the in
dividual will identify with the group 
when he is with the group.

(as a reaction 
against II 
comes III)

Hypothesis III: Over a transitional period, the individual 
will respond to the group in such a way 
that he will differentiate himself more 
and project his own individuality.

(III is a 
reaffirmation 
of I)
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tend to differentiate himself from the group and restress his own 

individuality. In musical responses this would mean a stronger differ

entiation between individual identity and group identity among those of 

longer association, such as seniors, than among those who have just been 

incorporated into the group setting, such as freshmen.

Before going any further, it is necessary to define some of the 

concepts to be used throughout the paper.

Music, as it was previously defined, is divided into two separate 

distinctions: mechanical and meaningful. Mechanically, music is defined 

in terms of its tones and time sequences. Meaningfully, music is not 

only a means of sharing emotions, moods, and information, but it is also 

an art which satifies spiritual and aesthetic cravings.

By individual preferences a reference is made to that choice that a 

subject would make by himself and apart from the influence of any group 

opinion. When narrowed down to music, individual manifestations indicate

an "artistic" role of music. The artistic role of music was seen earlier

as a source of relaxation, intellectual satisfaction, inspiration, and 

unity for the person.

Group preferences refer to those choices which are made as an over

all concensus of group opinion and influence. Narrowing this down to 

music, group manifestations are indicative of a "functional" role of music 

The functional role or aspect of music is such that music serves man in 

work, war, religious practices and group manifestations.

-10-



METHODOLOGY

Description of Research Site

The college environment to be studied as a group setting is Carroll 

College. It is a liberal arts school located in Helena, Montana, the 

capital of Montana. The population of Helena is approximately 35,000.

The college itself has approximately one thousand students, with about 

613 of these living on campus.

There are six major buildings on campus: three dormitories (St. 

Charles, Guadalupe, and Borromeo), a science-library building, an admin

istration-classroom building, and a student center with dining accommoda

tions, snack bar, bookstore, lounge and multi-purpose rooms.

The dormitories are of major importance in this research study. St. 

Charles Hall, a men's residence hall, presently accommodates 270 men 

students. This hall is also the site for four classrooms, a theatre, 

newspaper and student council offices, a mail room, and a gym. There are 

five major floors, some of which are divided according to area (e.g. third 

main and third south). A majority of the floors are mixed and have com

binations of freshmen, sophomores, juniors, and seniors. In most cases, 

there are two occupants to a room; in a few cases there are fewer (e.g. 

one, in the case of proctors) or more (e.g. three occupants) to a room.

Guadalupe Hall is a women's residence hall which presently accommo

dates 288 female students. There are seven floors: three freshmen, two 

sophomore, one junior, and one senior. In most cases there are two 

occupants to a room; exceptions to this are the six proctors and a few
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women, each of whom requested to live alone.

Borromeo Hall is a men’s residence hall currently accommodating 

fifty-five male students on three floors. These are single rooms and 

the residents are sophomores, juniors, and seniors.

Carroll College is small and exemplifies a degree of cohesiveness due 

to the spatial size of the campus and the small size of most classes.

Often it has been referred to as a "family" or a "community" where adminis

tration, faculty, and students "are all united in learning and living and
g

working together..."

8. Msgr, Anthony M» Brown, "Purpose of the College," Carroll College 
Bulletin of Information (Helena, Montana: Carroll College, 1968-1970) p. 5»
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This isCARROLL'S__
C/\IVIF»LJS

Cartoll College is located in Helena the Capital 
City of the State of Montana. The campus is built 
on a hill overlooking Helena and has experienced 
considerable expansion in recent years.
Architectuarily built in Gothic style, the build
ings provide for administration, classrooms, li
brary, laboratories, dining rooms, and residence 
accommodations for men and women.
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St, Charles Hall, men’s residence.
Little Theater, ground floor, South Hall.
Convent which houses Sisters who teach, or 
go to school at Carroll.
Library wing of the Science Library Hall and 
amphitheater.
Science Hall housing class rooms, laborator
ies and faculty offices.
Observatory containing a twelve inch tele
scope.
Borromeo Hall, a men’s residence.
Carroll Commons, dining hall and student 
union in the basement.
Campus Memorial Marker.
Our Lady of the Sign of the Cross statute 
(The College’s religious symbol.)
Guadalupe Hall, women’s residence.
Grotto of the Immaculate Conception. 
Gymnasium.
O’Connell Hall, administrative and classroom 
building.
Parking.
Parking.

ro OFF CAMPUS
X? 

■P > 
2?

17. Dean Hall, men’s off campus residence, 705t 
Harrison; Siena HalL men’s off camppsy resi
dence, 642 Madison//

18. Immaculate Hall/yromen’s nurs 
off campus, 3Od3j0uth Ewing.
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Research Sample

Two hundred students, both male and female, were selected to rep

resent approximately twenty per cent (20$) of the student population at 

Carroll College. The sample was restricted to those students living in 

the dormitory accomodations. Therefore, 32.6$ of the on-campus students 

were represented.

The procedure followed was one whereby the campus was divided into 

the three dormitories: St. Charles, Guadalupe, and Borromeo. Each dorm 

was subdivided into its major floors: St. Charles with five, Guadalupe 

with seven, and Borromeo with three. Eighty-four questionaires were 

distributed to the men students in St. Charles by representatives of each 

of the floors — some were proctors and some were residents of the floors. 

Four representatives distributed seventeen questionaires on their respec

tive floors and one representative distributed sixleen on his floor. In 

Borromeo, six questionaires were distributed on one floor and five question

aires were distributed on each of the remaining two floors. In Guadalupe, 

fourteen questionaires were distributed to the women students on five floors 

and fifteen questionaires were distributed on two floors.

Distribution in the men* s dormitories was made on the basis of cluster

sampling; whereas a systematic sampling was used in Guadalupe Hall. The 

cluster sampling method is one whereby students were chosen from both ends 

and the middle of the floors. Systematic sampling is the process whereby 

the first subject was selected randomly and all following subjects were 

selected at an interval of "k.” However, the "k” interval varied from 

floor to floor (some used k = 3: every third room a subject filled out a 

questionaire, and some used k = 4: every fourth room).
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Table 2-1 DISTRIBUTION OF RESEARCH SAMPLE

Dorm: St, Charles Borromeo Guadalupe

Population 
of dorm: 270 55 288

Number of floors) 5 3 7

Number of 
questionaires 
per floor: 1st 16 1st 6 1st 15

2nd 17 2nd 5 2nd 15

3rd 17 3rd 5 3rd 14

4th 17 4th 14

5th 17 5th 14

6th 14

7th 1A

Total
questionaires: 84 16 100

■-Wote: When designating the floors in Guadalupe Hall, floors one
through three refer to the old wing, and floors four through 
seven refer to the new wing (ground floor to third floor).
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Table 2-2 BREAKDOWN OF SAMPLE ACCORDING TO CLASS

Class Sample Population
Sample Percentage 
of Population

Freshmen 65 236 27.5%

Men 25 123 20.3%

Women 40 113 35.4%

Sophomores 74 205 36.1%

Men 47 113 41.6%

Women 27 92 29.4%

Juniors 32 100 32.0%

Men 18 50 36.0%

Women 14 50 28.0%

Seniors 29 72 40.1%

Men 10 39 25.6%

Women 19 33 57.6%

TOTAL 200 613 32.6%

Men 100 325 30.8%

Women 100 288 34.7%
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Method of Gathering Data

The fundamental means of gathering data for this research design 

was a questionaire of thirty-three points which was distributed and

administered to two hundred individuals from the four classes. The

only stipulation for completing one of the inquiries was that the 

student be a resident living on campus.

Four inquiry stages were employed: a) nine questions relating to 

musical background; b) ten situations from everyday life requiring a 

subject to select his favorite music preference; c) seven music classifi

cations and seven corresponding reasons for listening to each of the 

music choices; and d) seven personal data questions.

Musical background: The reasoning behind the use of questions re

lating to music background is taken from a quote by Howard A. Murphy and

John F. Park in their book. Music Fundamentals. It states that "Increased 
Q

knowledge about music enhances the listener's enjoyment." Questions re

lating to background of music were of a general nature:

1) Musical instrument: yes-or-no answer as to whether or not

the person plays an instrument.

2) Formal or informal training for the musical instrument:

formal or self instruction for the instrument.

3) Music experiences: participation in band, orchestra, vocal

groups, or solo singing.

9. Howard A. Murphy and John F. Park, Music Fundamentals (San Fran
cisco, California: Chandler Publishing Company, 1962) p. 1.
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4) Music appreciation course: inquiry as to whether or not

the subject has ever taken any such courses.

5) Number of music appreciation courses subject has taken, if

any.

6) Reasons a person likes music: popularity, expression of

inner feelings and emotions, sentimental value, relaxing 

or stimulating.

7) The one most applicable reason for liking music in general:

popularity, means of self expression, sentimental value, 

relaxing, stimulating, speaks of a group's culture, dis

like this kind of music.

8) Stereo: inquiry as to whether or not the subject has a

stereo in his room.

9) Type of records: type of records of which the subject has

the most.

Life situations related to music classification: Based on overall 

background readings, music was classified into seven categories. These 

categories are self-explanatory when linked with examples typifying each.

1) Hard rock: music with a prevalent "loud" or "in" sound

pervading throughout the work. It is a forceful sound 

aiming for a directness and candidness in its sensuality, 

(e.g. Fifth Dimension, Monkees, early Beatle music).

2) Rock: Music offering us a message, but the manner of

presentation is subdued. Although "rock" usually annotates 

a "happening" image, the rock of this generation is dif-

-18-



ferent. Emphasis is on the meaningful expression conveyed, 

(e.g. Sandpipers, Simon & Garfunkel, The Doors).

3) Folk: Music which has grown up among the people as an

important part of their daily life. Older songs like the 

Negro spirituals are examples of ties with a group’s life. 

These songs were manifestations of the tensions and emotions 

of the people. Today, folk music is incorporated into 

numerous aspects of daily life—from hayrides to masses, 

(e.g. Peter, Paul & Mary, New Christy Minstrels).

4) Western: Actually, this is a derivation through imitation

of folk music. The melodies and lyrics are easy to 

remember and the purpose is to tell stories about every

day life situations, (e.g. Hank Williams, Charlie Pride).

5) Classical: This music is appealing to the developed taste

and is associated with the humanities, (e.g. Bach, 

Beethoven).

6) Jazz: This is an art form originated among Negroes in the

United States; it is characterized by melodious themes 

and subtly syncopated dance rhythms. In modern times,

"soul" music falls into this classification, (e.g. Louie 

Armstrong, "Blues", "soul").

7) Mood music: This is also labelled "classical rock" — a

message is offered in a subdued manner. The tone is soft 

and free. In many cases the music is used to strengthen 

and amplify the meaning of the words, (e.g. Andy Williams,
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Dean Martin, movie themes — Graduate, Valley of the Dolls)

These seven classifications do not include culture or cult songs — 

they do belong to a culture but they are subdivisions of certain major

factions of these cultures.

Previously, it was stated that music served two major roles: an 

artistic and a functional role. Dividing these seven music classifica

tions into the two roles would show:

Illustration 2-B MUSIC CLASSIFIED ACCORDING TO ROLE

Functional Artistic

Hard rock Classical

Rock Jazz

Western Mood

Folk--------, ----------- ---- Folk

Ten everyday situations were presented and the subjects were asked 

to selsct one music preference for each. Of these ten, five were re

lated to individual orientations and five were related to group orienta

tions. The individual-orientated situations were: studying, eating, a 

rainy afternoon, outdoor working, and sleeping. The group-orientated 

situations were: a dance, a gab session, a community project (such as a 

float building project), selection of a song on a juke box, and a keggar. 

The purpose of this was to draw some distinctions so that analysis of the 

individual - group situation could be possible.
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Reasons for selecting specific music: the seven music classifica

tions were given and the subject was asked to pick the one reason he 

would listen to each of these types of music. The seven reasons given 

were: popularity, means of self-expression, sentimental value, relaxa

tion, stimulation, speaks of a group's culture, and dislikes this kind of

music.

Personal data: The fourth stage of inquiry was a personal data sheet 

which was included to aid in clarification of data when personal infor

mation was relevant to the comprehension of the total picture of a certain 

variable. The seven questions were of the following nature: year in 

school, sex, age, major, education of parents (father and mother), popu

lation of hometown, and occupation of father. The relevance of these 

questions is shown, for example, in hypothesis three where the year of a 

person in school is of significance. This hypothesis is trying to show 

a trend moving towards expression of individual identity as a person

advances in school.

Once the data was gathered, it was tabulated on IBM cards and run 

through a sorter machine. Various tabulations and statistical data is 

available in the appendix. Further reference to the tabulated informa

tion will be made to correlate it with the proposed theory. These 

tabulations will be explained in the following chapters.
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PRESENTATION OF FINDINGS

Restatement of Theory

Having explained the methods, attention is now turned to the findings 

and how they support or disprove the theory. The basic overall theory of 

this research design is that music preferences vary with individual sit

uations as opposed to group situations.

This theory coincides, to some extent, with the symbolic interaction- 

alist school of thought. According to Herbert Blumer, symbolic interaction 

"refers...to the peculiar and distinctive character of interaction as it 

takes place between human beings. The peculiarity consists in the fact 

that human beings interpret or 'define' each other’s actions instead of 

merely reacting to each others actions."1^ A symbol is something which 

stands for something else. It may be physical (e.g., flag) or nonphysical 

(e.g., a word). The most obveious form of symbolic communication is 

language, in which each word is a symbol standing for something.10 11 Music 

is also a symbolic form of communication. This point was stressed earlier. 

The symbolism lies in the rhythms and tones as well as in the language 

and meanings which music implies.

Man's interaction with man is meaningful because it is symbolic.

Music is symbolic, meaningful and a means of communication between people.

Three examples of symbolic interactionalists, whose theories are 

relevant to the theory under discussion, are Charles H. Cooley, W. I. 

Thomas, and George H. Mead.

10. Herbert Blumer, "Society as Symbolic Interaction," Chapter 9 in 
Arnold M. Rose (ed.), Human Behavior and Social Processes (Boston: 
Houghton Mifflin Company, 1962) p. 180.

11. Francis E. Merrill, Society and Culture (Englewood Cliffs, New 
Jersey: Prentice-Hall, Inc., 1965; p.24
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Cooley did an extensive study of the social self concept and of the 

group—both primary and secondary. Within the framework of his social 

self concept falls the "looking-glass" theory and the emphasis on the 

role of social interaction in personality formation. Cooley maintained 

that there is, in sociological analysis, an interactive process of mutual 

influence between the group and the individual. That is to say, that the 

individual has an influence on the group and the group has an influence 

on the individual.

W. I. Thomas, previously referred to in relation to his idea on the 

purpose of sociology, formulated the main question in the field of per

sonality and culture: "Individuals differentiated in what ways and placed

in what situations react in what patterns of behavior, and what behavioral 
ip

changes follow what changes in situations?" Thomas felt that it is im

possible to find the cause of a given phenomena, but if sociologists can 

formulate a system of propositions answering such questions as those

mentioned in the quote above, then these propositions will have causal 
13

relevance, Thomas' ideas are valuable in explaining the first hypothesis 

to the theory and will be referred to in connection with the discussion 

of that hypothesis.

The third theorist mentioned is George H. Mead. He made a statement 

which concerns the individual and supplements the ideas presented in this 

theory—particularly in hypothesis three. According to Mead,

12. Nicholas S. Timasheff, Sociological Theory: its nature and growth 
(New York: Random House, 1967) p, 150.

13. Ibid., p. 151.
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every individual self has its own peculiar individuality, its 
own unique pattern, because each individual self ... reflects 
in its organized structure a different aspect or perspective 
of this whole social behavior pattern from which is reflected 
in the organized structure of any individual self within that 
process: Each person participates in the social process and 
develops a self by taking others into account. The ultimate 
product of each individual experience is a unique human being.

The cultural expectations with regard to music will be discussed

within the framework of the three major hypotheses. In the meantime, a 

basic dicotomy in relation to the theory may be useful. The purpose of 

this dicotomy is to show an expected trend of the correlations in relation 

to the artistic and functional aspects of music.

Illustration 3-A TYPOLOGY OF ARTISTIC —FUNCTIONAL VARIABLES

Artistic Functional

Individual private situation Group public situations
Upperclass Underclass
Female Male
Music appreciation course No music appreciation course
Play instrument Don’t play instrument
High education of parents Low education of parents
Large population of hometown Small population of hometown
High occupation of father Low occupation of father

II pi '•Me" (Mead)
Inner-directed Outer-directed (Heisman)
Individuality Solidarity (Lavroy-Mi stov)
Individual Man Mass Man (Mills)
Adaptive Integrative (Bales)

The first eight variables (individual group situations through high-low

14. Francis E. Merrill, Society and Culture (Englewood Cliffs, New 
Jersey: Prentice-Hall, Inc., 1965; p. 170.
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occupation of father) will be discussed with hypothesis one. The re

maining five variables are elements from the basic theories of the 

sociologists listed. A brief discussion of two of these follows.

Mead1 s "I" - "Me11 situation is a discussion of the social self. He

states that:

The individual ... enters his own experience as a self or in
dividual ("I”) ... only in so far as he first becomes an object 
to himself just as other individuals are objects to him or in 
his experience; and he becomes an object to himself only by 
taking the attitudes of other individuals towards himself within 
a social environment ("Me") ... in which both he and they are 
involved.15

Mead's theory fits into the spectrum being discussed because the "I - Me” 

corresponds to the "Artistic - Functional" aspects, respectively, of a

person.

Riesman1s "inner-directed" and "outer/other-directed" is a good ex

ample of men who are artistically (inner-directed) and functionally 

(outer-directed) orientated. Riesman1s descriptions of these two types 

of social characters clearly supports this fact: In the inner-directed 

society the individual is encouraged to strike out for himself. In 

Riesman1s words,

the source of direction for the individual is "inner" in the 
sense that it is implanted early in life by the elders and 
directed towards generalized but nonetheless inescapably des
tined goals,16

The "other-directed" person tries to keep himself tuned into the wave

15. Ibid., p. 164.

16. David Riesman, The Lonely Crowd (New Haven: Yale University Press, 
1961) p. 15,
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lengths of his friends, associates and competitors—the group. Once again

in his words, Reisman states the following:

What is common to all the other-directed people is that their 
contemporaries are the source of direction for the individual...
The goals towards which the other-directed person strives shift 
with that guidance (i.e., of his contemporaries); it is only the 
process of striving itself and the process of paying close atten
tion to the signals from others that remain unaltered throughout 
life.17

Mead's and Reisman's theories are the most descriptive of those men

tioned earlier in connection with the artistic-functional dicotomy. The 

remaining three, although they will not be discussed here, are also suppor

tive for the dicotomy. The basic dicotomous concepts of the theories are 

descriptive enough to be related, without discussion, to the present topic.

Lavory and Mistov proposed the concepts of individuality versus soli

darity—individuality pertaining to the individual and thereby, in the con

text of this paper, to the artistic quality; and solidarity pertaining to 

a group characteristic, and thereby, to the functional quality.

C. Wright Mills' theory on the individual and mass man, and Robert 

F. Bales' theory on the adaptive and integrative man support the overall 

theory in the following way: Mills' "individual" and Bales' "adaptive" 

are characteristics of the individual (artistic) and Mills' "mass media" 

and Bales' "integrative" typify the group (functional).

Having explained some of the theoretical basis and support for the 

paper, attention is now turned to a practical support of the theory.

17. Ibid., p. 21.
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The referral to the "practical” support and application of the major 

theory involves the use of data collected from the questionaires and 

tabulated into correlations and significance tests. In relation to 

his data, the researcher

wants to make statements about the distribution in the popula
tion that he has defined but he only has information about this 
distribution in his sample. He must therefore use the informa
tion in his sample to infer what the population is like.18 

The two statistical measures used are the "Yule’s Q" and "Chi-

Square Test". Yule's "Q'.', also called the Coefficient of Association,

is (just as its name implies) a measure of association. "Q" reflects a

degree of association between a pair of qualitative variables which are

arranged in a two-by-two table. This association reflects the strength 

19of a relation. In this case, the relation under discussion is that of 

the artistic music choices selected in individual situations. The for

mula used for computing "Q" values is:

ad-bc
ad+bc

where a, b, c, d correspond to the

four divisions of the two-by-two table:

a b
c d

"Chi-Square Test", on the other hand, is a significance test of the

18. Theodore R. Anderson and Morris Zelditch, Jr., A Basic Course in 
Statistics—with Sociological Applications (New York: Holt, Rinehart and 
Winston, Inc., 1968) p. 189.

19. John H. Mueller and Karl J. Schuessler, Statistical Reasoning in 
Sociology (Boston: Houghton-Mifflin Co., 1961) pp. 242-249.
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associations which are measured by Q. In the field of statistics, it is 

not necessary to relate Q and Chi-square at all times. The two are re

lated here, though, and the latter is the significance test for the 

former. Often times the results obtained in samples do not necessarily 

agree with the theoretical results expected according to probability 

rules. The question is often asked whether observed frequencies differ 

significantly from expected frequencies. The measure of discrepancy 

existing between observed and expected frequencies is supplied by the 

statistic chi-square (7- ), the formula of which (as used here with the 

two-by-two tables) is:
t \% ( \2
(o, - e,) io - eg)

.,2 +

where "o'* refers to

the observed frequencies and "e" refers to the expected frequencies.20 

We come now to the application of these statistical measures in re

lation to the overall theory which says that “Music preferences vary with 

individual situations as opposed to group situations.”

The collapsed data in this theory in terms of a two-by-two relation

ship, is as follows:

20. Murray R. Spiegel, Schaum1s Outline of Theory and Problems of 
Statistics (New York: Schaum Publishing Co., 1961) pp. 201-204.
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Table 3-1 ARTISTIC/lNDIVIDUAL — FUNGTIONAL/GROUP
CORRELATION OF THE TOTAL SAMPLE

Individual

Group

Artistic Functional

547 338

153 769

Q = .78

Data which is presented in the two-by-two tables is raw data. In 

other words, in this case, the numbers in each square correspond to the 

total number of responses made by 200 subjects. Each subject answered 

ten questions and chose one of the seven music classifications he would 

most like to hear in each of the specific situations given (studying, 

eating, rainy day, dance, outdoor work, gab session, sleep, community 

project, juke box selection, and keggar). The only responses which are 

not included in the two-by-two tables are those made in favor of Folk

music.

Before going into a discussion of the Q correlation and the Chi- 

square test of significance for this total data, it is necessary to make 

a few comments of the data as a whole. Earlier in the paper, music was 

divided into functional and artistic classifications. Hard rock, Rock 

and Western were labeled functional while Jazz, Classical and Mood were 

labeled artistic. The seventh music type, Folk, was said to have properties
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of both functional and artistic music. Due to this double classification, 

it is necessary, for practical data-computing reasons, to eliminate it from 

the study. It is eliminated in terms of "Q" and "Chi-Square" computations, 

and all data computing is reduced to a ratio level rather than being done 

in terms of the total responses—this ratio-reduction allows for the elim

ination of Folk music.

Returning to the data supporting the basic theory that "Music pref

erence will vary with individual situations as opposed to group situations" 

the Q value is .78. This reflects a high degree of association between

the Artistic choice in music and the individual situation and between the

Functional choice in music and the group situation. The "Q” value is set

up so that the closer a value is to one (l) or negative one (-1), the

stronger the association between or rejection of variables under discussion

A more accurate interpretation of the signs of Q is described by the follow

ing: The algebraic sign of Q always refers to the association indicated

in cells a and d of the two-by-two table (e.g., see page 27).

When the sign is positive, the joint frequencies of the at- 
ributes intersecting in cells a and d exceed chance (and are 
therefore linked together); when the sign is negative, the 
frequencies in cells a and d are less than would be expected 
by chance, and therefore "repel" each other. By corollary, 
cells b and c are read in the opposite manner. The assumption 
is, of course, that the alphabetical designation of cells are 
made in the conventional order.21

2The test of significance for the total data is Chi = 1.2053. Using 

a five per cent (5$) significance level, any value falling between 0 and

21. John H. Mueller and Karl F. Schuessler, Statistical Reasoning in 
Sociology (Boston: Houghton-Mifflin Go., 1961) p. 247.
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3.84 is acceptable to verify the hypothesis. On the basis of this, we 

could reject the null hypothesis that says "Music preferences do not 

differ in individual situations as opposed to group situations." By 

rejecting this, we can accept the hypothesis which says that "People, 

in an individual situation, will favor artistic music over functional

three to two."

The reason the relationship is three to two is that three is the 

expected value for an artistic choice in an individual situation and two 

is the expected value for a functional choice in an individual situation. 

There are five individual situations, which are the total of the number 

of observed and expected choices. Therefore, the hypothesis, as stated 

in terms of expected values, is supported by the data and shown to be 

significant.

The Chi-squared curve is similar to the following:

Illustration 3-B CHI-SQUARED DISTRIBUTION

The shaded area (0-3.84) represents all acceptable values for this 

theory. Any values beyond 3.84 will result in a rejection of the hypothesis.
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A five per cent (5$) significance level is used because it is the most 

common level used when measuring sociological variables. The degree of 

freedom is one and is computed by the formula: v = N-l, where N = 2 and 

represents the number of choices. The number of choices here is two, 

because a subject has a basic choice between artistic music or functional

music.

The Chi-squared method with a 5% significance level and one degree 

of freedom is the method to be used in the verification of all the

following data.
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Hypothesis I: Individual Background

The major institutions in our society are the family, the church,

the government and the economic system. The individual is largely a

product of his contacts with these institutions. They mold him and hand 
21on the social heritage to him.

Hypothesis one states that "the background of an individual plays a 

major role in his taste in music." Thomas’ causal theory, discussed 

earlier, is significant here. He felt it is impossible to find the cause 

of a given phenomena; but, he went on to say that if sociologists can 

formulate a system of propositions answering questions related to the 

cause, then these propositions will have causal relevance. From Thomas’ 

theory it is possible to formulate a causal process in the choice of 

music and relate this with the environment and socialization of the in

dividual. The following diagram is an illustration of this:

Illustration 3-C CAUSAL PROCESS IN CHOICE OF MUSIC

indiv:
A—

B—

CHOIG]

[DUAL
-------- SOCIALIZATION INFLUENCES OF THE FAMILY
--------education of parents
------- population of hometown
--------occupation of father
-------- SOCIALIZATION INFLUENCES OF ENVIRONMENT
--------musical instrument factor
------- music appreciation course factor

I IN MUSIC

21. Francis E. Merrill, Society and Culture (Englewood Cliffs, New 
Jersey: Prentice-Hall, Inc., 1965) p.9.
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The general aim of the researcher in his analysis of data is to pro

vide the kind of evidence which can lead to an understanding of the causal
22process. Each of the above variables will be discussed as a causal fac

tor relating to a person's choice in music.

The education of one's parents, is believed to have some effect on 

a person's musical tastes. A person whose parents have attended college 

or graduate school may have been exposed to the artistic types of music 

to a greater degree than those whose parents did not pursue their educa

tion beyond the grade or high school levels.

The education of fathers and mothers were studied independently of 

one another. The questionaire allowed for four parental education choices: 

grade school, high school, college, and graduate school. In order to es

tablish a dicotomy, the grade and high school responses were combined as 

were the college and graduate school responses. Each of these two di- 

cotomies were tabulated and coded in terms of how they responded to the 

ten everyday situations. It might be noted here that all of the variables 

being discussed were tabulated in a similar manner—i.e., according to the 

responses for the ten situations.

If the high/low education variables are figured separately (each on 

a two-by-two table) then the Q correlations are high for both—high educa

tion with a .76 and low education with a .80. This reinforces the central 

theory that people will select artistic music in individual and functional 

in group situations. When combining the high-low education variables

22. Bernard S. Phillips, Social Research: Strategy and Tactics (New 
York: MacMillan Co., 1966) p. 279.
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with artistic-functional music choices, the Q correlation is very low, 

The two-by-two table showing this correlation is as follows:

Table 3-2 EDUCATION OF FATHER CORRELATION IN INDIVIDUAL SITUATIONS

Artistic Functional

281 423

418 684

Q = .04

The test of significance on these factors considered separately (i.e., 

high education apart from low education) comes out to be .7679 for people 

with fathers having high educations and 1.9833 for people with fathers 

having low educations.

This means that people with fathers of higher educations will tend, 

in individual situations, to pick artistic music three out of five times. 

However, since people with fathers of low educations are not hypothesized 

as having as many artistic answers in individual situations, then the ex

pected value for artistic responses in individual situations is two out 

of five. The data would reject a null hypothesis which states that 

"people whose fathers have had a high degree of education do not pick 

artistic music three out of five times, and people whose fathers have had

a low degree of education do not pick artistic music two out of five times."
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People with highly educated fathers do tend to pick artistic music three 

out of five times and people with lowly educated fathers do tend to pick

artistic music two out of five times.

This test of significance does not explain the low correlation arrived 

at by Q when the variables were combined. The only conclusion that can 

be arrived at is that there is no significant difference between those whose 

fathers have had high or low educational background and their taste in 

artistic or functional music. The difference is so slight that it isn't 

possible to make a generalization for a population. The Chi-squared test 

told us that both types of people picked artistic music in individual 

situations, but neither significantly surpassed the other in artistic

choices.

The only other alternative to show a difference, small as it is, is 

through means. The mean formula is and if applied to the number of 

artistic and the number of functional choices selected, the results would 

be that people with highly educated fathers tend to pick 3.6 artistic 

responses (out of ten responses) as opposed to those with lowly educated 

fathers, whose choice of artistic music is 3*4 on a mean scale.

Possible explanations for this could be that the sample is too small 

to draw substantial support for the hypothesis. Another fact that might 

be considered is that, although parents with higher educations may have 

been exposed to more artistic music than the lower educated parents, it 

does not necessarily mean they, in turn, exposed their children to such 

a diversity in music.

The education of the mother is very similar to that of the father
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and will not be discussed in detail

The variable of education not having been significantly substantiated 

by the data, and therefore considered invalid, attention is now turned to 

the second variable—namely, population of hometown.

The populations were dicotomized into two categories: high, con

sisting of hometowns of 50,000 to over 100,000; and low, consisting of 

hometowns of under 5,000 to 19,000. The hypothesis suggests that those 

who live in a highly populated community may tend to select more artistic 

music in the individual situation. The Q correlation for the high-popula

tion people only is very low—.13. This alone suggests that there is no 

significant correlation, between high population and music in an individual 

situation. The significance test for this variable is .8712 and supports 

the idea that, in an individual situation, three out of five responses 

made by people from highly populated communities will be artistic.

On the other hand, people from smaller populated communities show a 

high degree of Q Correlation (180) for selecting artistic music in individual 

situations. The expected value used in the Chi-squared test was only two- 

fifths (complying with the hypothesis saying these people would pick less 

artistic music). The Chi-squared value computed to be some large number 

like 135 is definitely not within the Chi-squared acceptable distribution. 

Therefore, it is not valid to say that people from a low populated com

munity select fewer artistic choices than those people from a highly popu

lated community.

Having discussed high/low population in their own individual spheres, 

it is now necessary to view them together.
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Table 3-3 POPULATION CORRELATION IN INDIVIDUAL SITUATIONS

High

Low

Artistic Functional

109 63

437 276

The Q for this correlation is also very low, and not significant 

enough to make a general statement for the population as a whole. Once 

again, attention may be turned to the mean number of selections. There 

is not enough of a difference here either to draw any conclusions, but 

the slight difference is an interesting addition to this data. Those 

from highly populated communities chose, on a mean, 3.7 artistic choices, 

whereas those from low population areas selected 3.5 artistic choices.

A reason why this variable also proved insignificant for any generali 

zation of trends, may be that, although the larger communities have more 

artistically orientated activities available, it does not necessarily 

mean that people take advantage of such opportunities. Perhaps, the 

statement could be made that the general trend for day-to-day activities 

in the larger community is geared more towards man functional pace and

tastes.

The third and final Variable under socialization influences of the
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family is the occupation of the father. The supposition behind this 

variable is that the higher the occupation of a father, the higher the 

family is on the social scale, and possible, due to social status, the 

more functionally orientated the family may be. Occupation was divided 

into two categories: high and low. The high category includes the pro

fessional and business occupations, and the low includes manual-skilled 

through unemployed. Also included in low is retired. There were not a 

significant number of subjects with retired fathers, so it should not 

have any great effect on the category in the event that some of these 

should have been placed in the higher category.

The occupation dicotomy of high and low was almost equal among the 

subjects—92 subjects belonging to the high category and 108 belonging 

to the low category.

Viewing each variable independently of the other, the Q values for 

both are .78. This is a high correlation for artistic music in the in

dividual situation for both variables. The Chi-squared for the high oc

cupation variable is 1.4894 and supports the hypothesis that, given an 

individual situation, people whose father has a high occupation will tend 

to select three out of five artistic music selection. The Chi-squared 

for the alternate view (low occupation) is not within the range of a 

Chi-squared that is acceptable. In fact, it is very high—88,1— and 

simply means that an individual will not select two out of five choices

of artistic music in an individual situation. The fact indicated by the 

data is that people from low-occupation fathers will pick the same amount
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of artistic responses as people from high occupations.

The two variables compared on the same two-by-two table reveals a

Q correlation of .02.

Table 3-4 OCCUPATION CORRELATION IN INDIVIDUAL SITUATIONS

High

Low

Artistic Functional

254 149

294 189

Q = .02

This is a very low correlation and indicates that there is almost no re

lation between the variables—in fact, they are the same. Both have mean 

values of 3.5 for selecting artistic music.

All three of the variables discussed under "Socialization influences

of the family" turned out to be inadequate to support the hypothesis. Some 

of the suggested reasons for this have already been presented. One final 

explanation for the failure of the family variables is that the family is 

influential in the formation of a person's basic ideas, etc., but perhaps 

music is a quality that must be personally developed beyond the point of 

mere exposure. With this in mind, attention is now directed to the latter 

half of hypothesis one—that which concerns the socialization influences

of environment.
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The environment influences in socialization, and consequent music 

choices, are the musical instrument factor and the music appreciation

course factor.

Earlier in the paper, a reference was quoted regarding increased 

knowledge about music and how it enhances a listener’s enjoyment. In 

other words, it may be possible to infer from this that as a person's 

musical knowledge grows, so does his taste in music become more diverse.

The first set of variables to be studied here is that of playing- 

not playing a musical instrument. Perhaps the fact that a subject does 

play an instrument, will affect his inclination towards artistic music 

choices. Taken in their own individual contexts, the Q correlation 

for those who do play musical instruments is much lower than those who 

do not play musical instruments. The Q for those who do play an instrument 

is only .13, whereas the Q for those who do not play an instrument is .79. 

The Chi-square for those playing an instrument is 1.4094, and significant 

enough to fall within the boundaries of the Chi-squared distribution. On 

the bases of this, we can say that people who play an instrument (even 

though the 0 correlation is low) will tend to choose artistic music in the 

individual situation three out of five times.

The correlation for those who do not play an instrument is Chi-squared 

which is equal to .0979. This also supports the theory that in individual 

situations, people who do not play an instrument will pick artistic music 

two out of five times.

Combining the two variables, there is a Q correlation of .04.
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Table 3-5 PLAY/DON'T PLAY CORRELATION FOR INDIVIDUAL SITUATIONS

Artistic Functional

314 188

233 150

Q = .04

One possible reason for such a low correlation is that, in a number 

of cases, the musical instrument a person plays is a guitar. Training on 

this instrument is usually informally taught, and there is no qualified 

association with some of the artistic qualities that one learns while he 

is learning to play an instrument under the direction of a qualified in

structor. Guitar music usually symbolizes folk music. This is evident 

from this sample because those who play an instrument selected folk music 

63 times in the individual situation and 46 times in the group situation.

The mean choice for artistic music among those who do play an instrument 

is 3.6 and among those who do not play an instrument is 3.4.

The second environmental variable to be discussed is that of the

music appreciation course. There should be a fairly decent Q from the 

data supplementing this variable because, if anything at all should educate 

a subject on artistic music it would be a regular, down-to-earth music 

appreciation course.

The Q values for both those who have had a course and those who haven’t,
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are high—.77 and .79 respectively. This is encouraging because it in

dicates a high rate for artistic choices in the individual situation.

The Chi-square for those who have had a course is .15305 and this strengthens 

the hypothesis. However, for those who have not had a course, once again 

the expected value in computing Q was too low (two out of five) and con

sequently the final value of Chi-squared is too large to accept the theory 

(131.27).

Considering both variables together, the computed Q is .25. This is 

the highest Q resulting from the matching of two distinct dicotomous var

iables. Although it is not a high correlation, it is a valuable one— 

not only because it is the highest, but also (following from the fact 

that it is highest) it substantiates the hypothesis, more than any other 

variable considered in relation to Hypothesis one and the background 

influences. The two-by-two table is as follows:

Table 3-6 MUSIC COURSE/NO MUSIC COURSE FOR INDIVIDUAL SITUATIONS

Artistic Functional

Course 150 95

No Course 398 242

Q = .25

Not only does this variable indicate the highest Q value, but it also 

shows the greatest difference between the mean choice values: those who
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have taken a music appreciation course select, on a mean value, 3.5 

artistic music choices; those who have not had a music appreciation course

only select artistic music at a mean of 2.1. Although these are not ex

tremely high correlations, one would tend to accept the hypothesis and say 

those who have had a course in music appreciation usually select artistic

music more often than those who have not had a course.

Summarizing hypothesis one, four out of the five variable pairs were 

not significant enough to accept the hypothesis. The fifth variable— 

music appreciation course/no music appreciation course—indicated a ten

dency towards the supposition of the hypothesis, that the background of 

an individual affects his choice in music. Looking at the problem realis

tically, this is the variable that one would most expect to tend towards 

the hypothesis verification. One variable alone (and especially one with

such a low correlation) is, by no means, enough to support a theory, but 

the very fact that it indicated a stronger tendency towards the goal of 

the hypothesis is significant.

The following table acts as a numerical summary for the points covered 

in connection with hypothesis one. The correlations are listed from the 

lowest to the highest.

Table 3-7 NUMERICAL SUMMARY OF THE VARIABLES IN HYPOTHESIS ONE

Variable Q Correlation Mean Artistic Response
Occupation .02

High.................................................................... ....................... 3.5
Low.............................................................................................. 3.5
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Variable Q Correlation Mean Artistic Response

Education of Father .04
High.........................................................   3.6
Low...............     3.4

Instrument .04
Yes......... ................................................................  3.6
No .................................................................................................3.4

Population .11
High .............................................................................................3.7
Low........................................................................   3.5

Music Course .25
Yes............................................................................................ 3.5
No .............................................................................................. 2.1
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Hypothesis II: Group Influence

Hypothesis two states that group preferences will differ from in

dividual preferences and the individual will tend to identify with the 

group when he is with the group. Within the context of this hypothesis 

it is expected that, given a group situation such as a dance or keggar, 

subjects will tend to select a functionally orientated type of music such 

as Hard rock and Rock. Conversely, given an individual situation such 

as sleeping or studying, subjects will tend to select an artistically

orientated music classification such as classical or mood.

One major example will be illustrated to show this relationship.

The term "major example" is used because actually this is the result of 

a data-collapsing process where two individual activities (studying and 

sleeping) and two group activities (dance and keggar) were correlated 

with a set of artistically orientated music (classical and mood) and a 

set of functionally orientated music (hard rock and rock).

In all actuality, hypothesis two is similar to the points designated 

throughout hypothesis one. For each variable of hypothesis one a Q was 

found for the positive/negative, high/low aspects of the variables. From 

this Q the point was made that, if Q was high, there was a significant

correlation between the variable and artistic music in the context of the 

individual situation. The Q two-by-two table is set up in such a way that 

boxes a and d are really corresponding correlations of one another. There

fore, in cases where the variables were measured with the artistic music 

in the individual situation and a Q was obtained which represents that

relationship, there is an alternate correlation. This alternate correlation
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says that Q is the relationship between variables measured with the 

functional music in the group situation. Since this is the case, the 

correlations obtained in connection with hypothesis one (and in terms 

of artistic music and individual situations) are also applicable to this 

theory.

To return to the example, the following two-by-two table indicates 

the correlation between the collapsed variables discussed above:

Table 3-3 FUNCTIONAL/GROUP - ARTISTIC/lNDIVIDUAL COLLAPSED CORRELATION

Dance
Keggar

Study
Sleep

Hard Rock Classical 
Rock Mood

311 27

45 300

0 = .97

The Q correlation value is .97 which indicates a very strong relation

ship between the functionally-orientated music of hard-rock and the very 

definite group situations of a dance and a keggar. All types of people 

like both types of music, but it seems that the more active the situation,

the more functional the music.

The Chi-square value for this correlation is 1.1506. This falls 

into the Chi-squared distribution curve and, therefore, we have signifi

cantly tested the hypothesis that, given the group situation, one out of
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every two responses will be of the functional nature.

This may appear to be too brief of a description of hypothesis two,

but it is the opinion of the author, that the individual/artistic relation 

ship was throughly discussed in hypothesis one and, because hypothesis two 

is an alternate of hypothesis one, another subsequent discussion of the 

same variables is unnecessary.
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Hypothesis III: Establishment of Self Identity

Hypothesis three, the final hypothesis, states that the longer an 

individual has an association with the group, the more he will tend to 

differentiate himself from the group and restress his own identity and 

individuality. In music responses, this would mean a stronger differen

tiation between individual identity and group identity among those of 

longer association such as seniors, than among those who have recently 

(within six months) been incorporated into the group setting such as a

freshman.

The social theorist, Mead, followed this basic idea. He was quoted 

previously in connection with his idea of the self. That quote is worth 

repeating here to supplement the basic idea to be explained in this 

hypothesis.

every individual self has its own peculiar individuality, its 
own unique pattern, because each individual self ... reflects 
in its organized structure a different aspect or perspective 
of this whole social behavior pattern from which is reflected 
in the organized structure.of any individual self within that 
process: Each person participates in the social process and 
develops a self by taking others into account. The ultimate 
product of each individual experience is a unique human being.

Mead is explaining the socialization process and stressing the ultimate 

individuality and uniqueness of the human being. Within the framework of 

this hypothesis, it is necessary to go beyond this and say, if Mead's ideas 

are related to music one might, without being too presumptious, correlate 

the socialization process with the freshmen and the ultimate individuality

23. Francis E. Merrill, Society and Culture (Englewood Cliffs, New 
Jersey: Prentice-Hall, Inc., 1965) p. 170.
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with the seniors. The socialization process, as with the establishment 

of identity, is a constant process in life. It is necessary, however, 

to isolate these identity poles in order to study the hypothesis of 

identity.

The variable to be studied here is that of freshmen versus seniors.

Table 3-9 IDENTITY: FRESHMEN VERSUS SENIORS

Artistic Functional

Seniors 118 146

Freshmen 220 369

Q = .15

The Q correlation is .15 degree of association between the artistic 

orientation and seniors. The Chi-squared value produces a 2.4894 

relationship which is significant to supporting the theory that there 

is, among seniors in the individual situations a tendency to select 

artistic music three out of five times. The Chi-squared value showed 

.0145 relationship existed for freshmen who selected artistic music

two out of five times in individual situations.

The significance of these two Chi-squared tests is that there is

substantial correlations to show that the senior will select, in an 

individual situation, three out of five artistic choices, whereas the

freshmen who select artistic choices will select two out of five.
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In terms of the mean artistic choice, the seniors select a mean artistic 

choice of 4.1 whereas the freshmen only select a 3.4 mean artistic choice 

in music. Therefore, there is an indicated correlation between the year

in school and the music choice.

Proceeding from this, and in connection with hypothesis three, there 

is an identity which seems to be established. This identity depicts the 

seniors as being more along the artistic (self-identity) lines and the 

freshmen as being among the functional (group-identity) lines.

Having completed a discussion of the theory—its origin, development, 

processes, and hypothesis—concluding remarks may be discussed in terms

of limitations and reccommendations.
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CONCLUSIONS AND RECOMMENDATIONS

Limitations

The main limitation of the work is the size of the sample. Although 

two hundred (200) subjects appeared to be a fairly substantial sample, it 

was hardly enough to give a total picture and adequate representation of 

the variables. Because of this, some of the variables could not be studied - 

the major fields of the subjects is one of these variables. There wasn’t a 

significant number of subjects in most of the major areas and, because of 

this, correlations could not be made. If a future study were to be carried 

out, it would seem to be a necessity that approximately half of the on- 

campus students be asked to complete the questionaire,

A second limitation is that Carroll College doesn’t offer a degree in 

music. Because of this, the diversity of music courses and activities is 

limited. There are some opportunities for furthering ones musical culture, 

but these opportunities are not extensive. This is to be expected from a 

school without a music major. In terms of artistic responses, this may be 

a reason why a majority of the selections were ’’Mood." Mood music is a 

type readily available on juke boxes, etc., whereas classical music must be 

"sought out" by the truly interested, artistic person.

The ten everyday situations which were classified as either "group" or 

"individual" may not in actuality prove to be as they were labeled. The 

classification of music into the seven categories is a classification by 

the author and may not have the proper validity in the eyes of a person 

who is closely associated with music.

The questions regarding the situations from everyday life presuppose
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that the subject filling out the questionaire is familiar with all the 

various classifications of music listed.

The final, overall limitation involves the Chi-square value. To 

compute chi-square it is necessary to select an "expected” frequency.

This value could control the verification or rejection of the hypothesis 

because, by its nature, Chi-square is a significance test for variables. 

Two constant values for the expected frequency were used throughout the 

computation of Chi-square. In all cases, the situations under discussion 

were individual. The two aspects (positive and negative) of each variable 

were considered, A positive aspect is one which would tend to influence 

a person to select more artistic choices (e.g., playing an instrument or 

taking a music appreciation course). A negative aspect is thought to 

have little or no influence on an artistic choice (e.g., does not play a 

musical instrument and has not had any music appreciation courses).

With respect to the positive and negative aspects, expected values 

were set up. For a positive aspect of a variable, the expected number of 

artistic responses was three out of five. On the negative side, only two 

out of five were expected from the subjects.

The fact that expected values are arbitrarily selected is a definite 

limitation. However, a favorable point in this case is that the same 

expected values were used in all positive and negative aspects of the

variables.

Having discussed the general, overall limitations, attention is now 

turned to the specific limitations with respect to each of the three 

hypotheses discussed.

Hypothesis one involved an analysis of five variables related to
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background. Three of these were considered as "socialization influences 

of the family." They were education of the parents, population, and 

occupation of the father. The data did not substantiate the hypothesis 

that factors such as these do affect music choices. Possible explanations 

for each of these were discussed earlier. An overall explanation might 

be that the family is influential in the basic formation of personality, 

but perhaps music is a quality that must be personally developed beyond 

the point of mere exposure by the family and conditions surrounding the 

family.

The final two variables of hypothesis one are "environmental" in

fluences: musical instruments and music appreciation courses. Of the 

two, the music appreciation course variable is the only one that proved 

significant. It indicated the highest correlation for verification of 

the theory (the highest correlation from all variables considered in this 

hypothesis). This seems logical because an appreciation course would 

stress the artistic quality of music.

Hypothesis two was discussed in terms of being an alternate of 

Hypothesis one. Therefore, the logical information given before will 

support the hypothesis that the group does influence a persons music 

selection and preference in the group situations.

Hypothesis three showed a trend towards differentiation between 

individual and group identity as a person advanced in years of school 

(i.e., from the freshman year to the senior year).

A paper of this sort can never establish a definite proof or cause 

for a problem. The findings are always probable and never certain. On
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the basis of this, the general theory of the research design did show 

a tendency towards "identity transmission" between the individual and 

group situations where music was the variable studied in relation to the

problem.
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General Observations

There were several interesting relationships which could be seen from 

the simple examination of the raw data tabulations. These will be men

tioned for general knowledge and not actually as support for the thesis. 

There were no correlations nor significance tests done for these — they

are mere observations.

The seniors tended to select more of a diversity of music types, 

whereas the freshmen, as a rule, stayed within the boundaries of the Hard 

rock, Rock, and Mood music types. This is an interesting factor similar 

to the-topic discussed under the third hypothesis.

A majority of the freshmen said they liked music because it "expresses 

how I feel" — this is appropriate because the music of today is suppose to 

be symbolic of the emotions of the younger generation. The younger gener

ation selects its music in the boundaries just mentioned in relation to the 

freshmen. On the other hand, a majority of seniors generally select a 

music because it is "relaxing or stimulating." The freshmen seek a music 

which expresses their emotions and the seniors seek a music which complies

with or supplements their emotions.

There are more men than women that do not like Western music. A 

great deal of the response made in favor of Western music was made by the 

senior women. At the same time, however, women tend to be more artistic

than men in their music choices.

One final observation is that between the choice tendencies of people 

majoring in the natural sciences and mathematics and those in the social 

sciences. Social science majors make more (tend to make more) artistic
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music choices than natural science majors. This may be of no signifi

cance at all, but it was interesting to note it from this particular 

sample.

In conclusion, hopefully some information has been shed on the 

individual-group identity problem in sociology. Music is definitely a 

different variable by which to measure the relationship, but, at the 

same time, it is a relevant factor in the lives of those subjects 

around which the research was built.
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QUESTIONAIRE

The following is a questionaire for a senior thesis in the field of sociology 
The purpose of this survey is to get a general opinion about an individual's 
taste in music. Your assistance in filling this out will be appreciated and 
all information will be kept confidential.

Please circle the appropriate letter (A., B., ...) for your answer.

1. Do you play a musical instrument?
A. Yes
B. No

2. If yes, what type of training did you have for your instrument?
A. Formal (formal instruction)
B. Informal (self-taught or taught by a friend)

3. Which of the following describe your experiences?
A. Participated in a band.
B. Participated in an orchestra.
C. Participated in a vocal group.
D. Solo performance (singing or instrumentally).
E. Other: (specify)__________________________________________ __
F. None of these.

A. Have you ever taken a music appreciation course?
A. Yes
B. No

5. If yes, how many? ___________________

6. Circle as many of the following as are applicable to you.
"I like a certain music because........... "
A. It is popular.
B. It expresses how I feel (either words or rhythm).
C. It has sentimental value.
D. It's relaxing or stimulating.
E. Other: (specify)____________________________________________

7. Which ONE of the following is MOST applicable to you?
"I like a certain music because...."
A. It's popular
B. It expresses how I feel.
C. It has sentimental value.
D. It's relaxing or stimulating.
E. Other

8. Do you have a stereo in your room?
A. Yes
B. No

If yes, what type
A. Hard rock
B. Rock
C. Folk
D. Western

of records do you have the most of?
E. Classical
F. Jazz
G. Mood

Specifically, what artist or group?_____________

9.
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Page 2QUESTIONAIRE continued

The following is a classification of music into seven categories. Please 
read each one carefully and then go on to the questions below.

1. Hard Rock
(e.g. Fifth Dimension, Jimmy Hendrick's Experience, Monkees, early Beetle).

2. Rock
(e.g. Sandpipers, Simon & Garfunkel, The Doors, Tiajuiana Brass).

3. Folk
(e.g. Peter, Paul & Mary; New Christy Monstrels).

A. Western
(e.g. Hank Williams, Charlie Pride, Jimmy Dean, Johhny Cash).

5. Classical
(e.g. Bach, Beethoven)

6. Jazz
(e.g. Louie Armstrong, "Blues", "Soul").

7. Mood Music
(e.g. Andy Williams, Dean Martin, Movie themes - i.e. Graduate).

Please circle one music preference for each of these situations. The numbers 
correspond to the seven classifications above.

1. What typE of music would you use far background to study in your room?
12 3 4 5 6 7

2. What type of music would you play when you are eating?
1 2 3 4 5 6 7

3. What type of music would you like to hear on a rainy afternoon?
1 2 3 4 5 6 7

4. What kind of music would be provided at your favorite kind of dance?
1 2 3 4 5 6 7

5. If you have outdoor work to do, what type of music would you like to hear?
1 2 3 4 5 6 7

6. What type of music would you prefer while engaged in a gab session?
1 2 3 4 5 6 7

7. What type of music would you go to sleep by?
1 2 3 4 5 6 7

What type of music would you like to hear when working on a community 
project (dance, float)?

1 2 3 4 5 6 7
9. What type of music would you play if you were making a juke box selection? 

1 2 3 4 5 6 7

10. What type of music would you like to hear if you were on a kegear‘?
1 2 3 4 5 6 7

PLEASE GO ON TO THE NEXT PAGE



Page 3
QUESTIONAIRE continued

The following are specific reasons for selecting music. Please read each 
carefully and then answer the questions below.

1. It is popular.
2. It is a means of self-expression.
3. It has sentimental value.
4. It is relaxing.
5. It is stimulating.
6. It speaks of a group's culture.
7. I do not like this kind of music.

Please give ONE (the best) of the above reasons why you would listen to 
each of the following classifications of music. The numbers correspond 
to the reasons listed above.

1. Hard Rock
1 3 4 5 6 7

2. Rock
1 2 3 4 5 6 7

3. Folk
1 2 3 4 5 6 7

4* Western------
2 3 4 5 6 7

5. Classical
1 2 3 4 5 6 7

6. Jazz
1 2 3 4 5 6 7

7. Mood
1 2 3 4 5 6 7

PLEASE GO ON TO THE NEXT PAGE
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Page 4QUESTIONAIRE continued

1. Year
A.

in school? 
Freshman B. Sophomore C. Junior D. Senior

2. Sex
A. Male B. Female

3. Age
A. 18 years B. 19 years C. 20 years D. 21 or over

4. Into which division does your major fall?
A. Theology and philospphy
B. Education
C. Fine arts and Communication
D. Languages
E. Medical arts
F. Matural sciences and Mathematics
G. Social sciences

(Specify what your major is___________________________________________ .)
H. Undecided.

5. Education of parents:
Father Mother
A.
B.
C.
D.

Grade school A. Grade school
High school B. High School
College C. College
Graduate school D. Graduate school

(Not included on this list is any professional training such as 
secretarial work, hair dressing, etc.)

6. Population of home town:
A. Under 5,000
B. 5,000 to 24,000
C. 25,000 to 49,000
D. 50,000 to 74,000
E. 75,000 to 100,000
F. Over 100,000

7. Occupation of your father (mother or guardian,):
A. Professional (doctor, lawyer)
B. Business (banker, small business owner, etc.)
C. Skilled - Manual
D. Semi-skilled
E. Unskilled
F. Farmer - Rancher
G. Retired
H. Unemployed

THANK YOU FOR COMPLETING THIS QUESTIONAIRE!
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YULE'S £ CORRELATION

Variable: Total____________________ Number: 200

Artistic Functional

Individual
1

574 338

Group 153 769

Variable: ___________________________ Number:
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CHI-SQUARE SIGNIFICANCE TEST

Variable Individual Situation 

ArU,s,t4,c,, .Rg„Sl>P.n.se

= Artistic 

e2 = Functional

°1

°2

242

222

200

$

1000

11$

88$

subjects

Replies per subject 

Total response

Folk response

Sub-total response

= 3/5 = 111 

e2 = 2/5 = .,3.54

, 2 (°l_el)2 + (o2"e2)2

* ~ ~
= 1.2053

-b

Variable Group Situation
Functional Response

<

- Artistic 

e2 = Functional

= 327

°2 "-------

200 Subjects

$ Replies per subject 

_______800 Total response

11$ Folk response 

_______68$ Sub-total response

ex = 1/2 = 342

e2 = V2 ~ 343

2 (°i~®i^ +

1.1506
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QUESTIONAIRE TABULATIONS

Cla s s: Total
Number: 200

QUESTION PART I TABULATED RESPONSE

1. Do you play a musical instrument?
A. Yes
B. No

2. If yes, what type of training did you have for
your instrument?
A. Formal
B. Informal

3. Which of the following describe your experiences?
A. Participated in band
B. Participated in orchestra
C. Participated in vocal group
D. Solo performance
E. Other
F. None of these

112

87

83

35

61

15
69
52

19
67

4. Have you ever taken a music appreciation course?
A. Yes
B. No

5. How many of these courses?
A. One
B. Two
C. Three

6. How many are applicable to you?

"I like certain music courses because..."
A. It is popular

B. It expresses how I feel (either words or rhythm)
C. It has sentimental value
D. It's relaxing or stimulating
E. Other

55

145

46

72

176
98

186

24
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7. Which one is most applicable to you?

"I like certain music because..."
A. It's popular  7

B. It expresses how I feel 87

C. It has sentimental value H
D. It's relaxing or stimulating 118

E. Other  0

8. Do you have a stereo in your room?
A. Yes 1^-L
B. No __ 59

9. What type of records do you have most of?
A. Hard rock 30
B. Rock 82

C. Folk __
D. Western  8.

E. Classical 13
F. Jazz 13
G. Mood 54
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TABULATIONS

Variable: Total_________________

)

Number: 200

SU
©

•H
CO

-P co N T3o rH to cd N Oo o © r—1 cd O04 Ph 2S o S

Study 1 3 18 17 3 50 7 i 102

Eating 2 12 47 19 2 21 13 86

Rainy day 3 27 49 36 3 12 14 < 52

Dance 4 103 59 1 10 4 11 ' 14

Outdoor work 5 47 80 27 18 4 13 - 12

Gab session 6 24 83 28 2 ' 10 9 ? 41

Sleep 7 8 « 18 16 4 39 «110

Comm, project 8 58 103 18 3 2 11 ' 5

Juke box 9 62 93 13 3 2 9 18

Keggar 10 101 48 14 « 17 6 9 5
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TABULATIONS

Variable: Total______________ Number: 200

Reasons for listening to a certain music:
•H
CO

o•rlw
co

©fa
S=J
co

rH bfl P •H

-P•H

5
exo(X

©fa
S’
©

rA©_ co

3

1

1

co

©
P

rH
£

Cuoc*3
<§ 

r—10

a•H 
-P nJ 
r-( 
j2

-pco ,

•p r—iPo
S’
ofa

nCj
-P

•H 
r-1 

CO
s

64 26 1 4 71 9 25

33 86 9 11 ■ 52 6 3

3 77 26 . 32 12 41 9

7 17 22 19 • 13 30 92

2 21 5 100 12 15 45

7 30 ■ 3 13 54 36 57

5 < 26 i 41 105 10 2 11
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QUESTIONAIRE TABULATIONS

Class: Total
Number: 200

QUESTION PART III TABULATED RESPONSE

1. Year in school
A. Freshman 65

B. Sophomore 74

C. Junior 32

D. Senior 29

2. Sex

A. Male 100

B. Female 100

3. Age
(in most cases, age corresponds to the year

in school)

4. Division of Major
A. Theology and philosophy 3

B. Education 35

C. Fine arts and Communication 16

D. Languages 6

E. Medical arts 24

F. Natural sciences and Mathematics 35
G. Social sciences 66

H. Undecided 15

5. Education of parents
A. Father

1. Grade school 34
2. High school 88

3. College 59
4. Graduate school 19
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B. Mother
1. Grade school 13
2. High School 108

3. College 73
4. Graduate school  6

6. Population of home town
A. Under 5,000  66_

B. 5,000 to 24,000  55
C. 25,000 to 49,000  38.
D. 50,000 to 74,000  12
E. 75,000 to 100,000  13.
F. Over 100,000  16

7. Occupation of father
A. Professional 33
B. Business 59
C. Skilled - Manual 42
D. Semi-skilled 20
E. Unskilled  1

F. Farmer - Rancher 37
G. Retired  7
H. Unemployed  1
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YULE'S Q CORRELATION

Variable: Freshmen Number:

Artistic Functional

Individual
I

174 114

Group 46 255

Q = «79_____________________________

Variable: Sophomore_______________ Number:

Artistic Functional

Individual 192 133

Group 46 298
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CHI-SQUARE SIGNIFICANCE TEST

Variable __Senior?______________

e^ = Artistic 

e2 = Functional

o-l = ____ 88

°2  ------ 40

= 3/5 - 77 

e2 = 2/5 = 51

2.4894

Variable Freshmen

< 2 + (

e^ = Artistic 

e2 = Functional

=____11k

°2

65 Subjects 

5 Replies per subject

_______325 Total response

37 Folk response

_______288 Sub-total response

ei = 2/5 = 115 

e2 = 3/5 = 173

2 (°l“el) + (

.0145
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QUESTIONAIRE TABULATIONS

Class: Freshmen________________
Number: 65 ___________________

QUESTION ______________________ PART I__________________ TABULATED RESPONSE

1. Do you play a musical instrument?
A. Yes 34
B. No 31

2. If yes, what type of training did you have for
your instrument?
A. Formal 26

B. Informal ___7_

3. Which of the following describe your experiences?
A. Participated in band 21
B. Participated in orchestra  □
C. Participated in vocal group 23
D. Solo performance 15
E. Other  4.
F. None of these 21

4. Have you ever taken a music appreciation course?
A. Yes U

B. No  51

5. How many of these courses?
A. One 11
B. Two  2
C. Three 1

6. How many are applicable to you?
"I like certain music courses because..."
A. It is popular
B. It expresses how I feel (either words or rhythm)
C. It has sentimental value

D. It's relaxing or stimulating
E. Other

24

57
35
59

3
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7. Which one is most applicable to you? 

”1 like certain music because..."
A. It's popular 4
B. It expresses how I feel 36

C. It has sentimental value 2

D. It's relaxing or stimulating 23
E. Other 0

Do you have a stereo in your room?
A. Yes 42
B. No 23

What type of records do you have most of?
A. Hard rock 9
B. Rock 22
C. Folk 7
D. Western 0
E. Classical 2
F. Jazz 3
G. Mood 12



TABULATIONS
■ < L

Variable: Freshmen_____________ Numbe r: 65

i!
qjO c O

•H
o CO

T5 p co N Tfo co cti N o
42 o o <D qj o«• Ph Ss o ’"D g

Study 1 2 4 5 2 ' 16 3 33

Eating 2 2 17 6 0 7 4 29

Rainy day 3 14 16 11 1 3 5 15

Dance 4 36 16 1 3 0 6 1 3

Outdoor work 5 13 28 11 2 1 4 ' 6

Gab session 6 o 30 9 1 1 3 3 11

Sleep 7 2 ' 9 4 2 15 1 ' * 32

Comm, project 8 16 35 ' Oo 0 1
t
4 1 1

Juke box 9 23 32 2 0 1 3 ! 4

Keggar 10 31 19 4 ' 5 1 3 2

-17-



Variable: Freshmen

Hard rock

Rock

Folk

Western

Classical

Jazz

Mood

TABULATIONS

Reasons for listening to a certain music:

P•rl
I—j 
a 
(X 
o
Pm

ao»H
CO
coCD
£
CD

<D

■s
93 ®

0)co

3
cti 

r~I 
CD

•rf
-P

ct5r-4
I
p

Number:

CD 
J-i 
P( 
P 
i—Iao
&
o

C5

65

O•H
CO

§
co•H

X3
-P
CD

•H 
r~I 

CO 
•H 
Q

1

2

3

4

5

6

7

28 6 1 0 17 L 9

14 27 3 3 ' 15 2 1

0 23 11 . 11 3 14 3

2 7 10 4 . 3 8 ■ 31

0 5 3 . 34 3 4 16

4 4 , 2 4 16 7 28

2 , 7 . 11 35 5 • 0 5
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QUESTIONAIRE TABULATIONS

Class: Freshmen

Number: 65

QUESTION PART III TABULATED RESPONSE

1. Year in school
65A. Freshman

B. Sophomore
C. Junior
D. Senior

2. Sex

A. Male 25
B. Female

3. Age

40

(in most cases, age corresponds to the year
in school)

4. Division of Major
A. Theology and philosophy  0
B. Education 15

C. Fine arts and Communication  1
D. Languages 1

E. Medical arts  9
F. Natural sciences and Mathematics  9
G. Social sciences 21
H. Undecided 9

5. Education of parents
A. Father

1. Grade school 15

2. High school 31
3. College  13
4. Graduate school 6

19-



B. Mother
1. Grade school  3_
2. High School 38
3. College  20

4. Graduate school  4.

6. Population of home town
A. Under 5,000  26
B. 5,000 to 24,000  18
C. 25,000 to 49,000  8
D. 50,000 to 74,000  5
E. 75,000 to 100,000  2
F. Over 100,000  6

7. Occupation of father
A. Professional 10
B. Business 17
C. Skilled - Manual 16
D. Semi-skilled 8
E. Unskilled 0

F. Farmer - Rancher 13
G. Retired  1
H. Unemployed 0

-20-



QUESTIONAIRE TABULATIONS

Class: Sophomore

Number: 74_______

QUESTION_______________________ PART I__________________ TABULATED RESPONSE

1. Do you play a musical instrument?
A. Yes 37
B. No 37

2. If yes, what type of training did you have for
your instrument?
A. Formal 25

B. Informal 15

3. Which of the following describe your experiences?
A. Participated in band 18
B. Participated in orchestra  6_
C. Participated in vocal group 29
D. Solo performance 17
E. Other  8
F. None of these 26

4. Have you ever taken a music appreciation course?
A. Yes 20
B. No  54

5. How many of these courses?
A. One 18
B. Two 2
C. Three 0

6. How many are applicable to you?
"I like certain music courses because..."
A. It is popular
B. It expresses how I feel (either words or rhythm)
C. It has sentimental value
D. It's relaxing or stimulating
E. Other

28

65
30

67
5

-21-



7. Which one is most applicable to you?

"I like certain music because..."
A. It's popular  3
B. It expresses how I feel 31
C. It has sentimental value  5
D. It's relaxing or stimulating 35
E. Other  0

8. Do you have a stereo in your room?
A. Yes ___£0

B. No ___*4

9. What type of records do you have most of?
A. Hard rock -*4
B. Rock  £9
C. Folk  7

D. Western  £
E. Classical  7
F. Jazz  3

G. Mood 20

-22-



TABULATIONS

Variable: Sophomore__________ Number: ' 4

CD
•rl

CO
Jsi -p co No rH co d N oo o CD rH oj o
Ph • O s

Study 1 o 11 6 1 16 2 38

Eating 2 9 15 8 1 8 6 27

Rainy day 3 8 20 14 0 5 5 22

Dance 4 46 21 0 3 1 3 0

Outdoor work 5 20 29 10 7 2 4 2

Gab session 6 11 27 14 1 , 4 3 14

Sleep 7 5 ' 6 7 1 10 3 . 42

Comm, project 8 24 39 4 1 1 3 2

Juke box 9 26 38 4 0 1 1 4

Keggar 10 44 14 4 i 3 5 2 2

-23-



Variable: Sophomore

Hard rock

Rock

Folk

Western

Classical

Jazz

Mood

TABULATIONS

Reasons for listening to a certain music:

-P•H

s.

cl
o•H
V)
CO
CD
Jh
£
©

tH (—I ©

© (U
■S3
£ g © co

bO2
3
ctirH0)

•rl
-P
r~H
I

Number:

© £ P -p i—I
po
£
o

C5

74

O•H
co

co•H
x:
-p
o

•H 
r—1 

CO

1

2

3

4

5

6

7

22 10 0 3 30 1 8

10 36 5 4 ' 16 1 2

0 28 8 . 12 4 17 5

3 5 3 9 • 3 11 40

0 10 2 . 33 5 7 17

2 14 • 1 4 18 19 16

3 - 12 , 13 35 3 • 2 6

V
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QUESTIONAIRE TABULATIONS

Class: Sophomore_____________
Number: 74______________

QUESTION PART III

1. Year in school
A. Freshman
B. Sophomore
C. Junior
D. Senior

2. Sex
A. Male
B. Female

3. Age
(in most cases, age corresponds to the year 

in school)

4. Division of Major

A. Theology and philosophy
B. Education

C. Fine arts and Communication
D. Languages
E. Medical arts

F. Natural sciences and Mathematics
G. Social sciences
H. Undecided

5. Education of parents
A. Father

1. Grade school
2. High school

3. College
4. Graduate school

TABULATED RESPONSE

74

47

27

__2

_7
_6

2
10

17
24

6

8

33
26

7

-25-



B. Mother

1. Grade school 5
2. High School 40

3. College  28
4. Graduate school 1

6. Population of home town
A. Under 5,000 22
B. 5,000 to 24,000  20
C. 25,000 to 49,000  18
D. 50,000 to 74,000  4
E. 75,000 to 100,000  5
F. Over 100,000 5

7. Occupation of father
A. Professional 10
B. Business 25
C. Skilled - Manual 15
D. Semi-skilled 9
E. Unskilled 0

F. Farmer - Rancher 10
G. Retired 4
H. Unemployed 1

-26-



YULE'S Q CORRELATION

Variable: Junior Number: 32

Artistic Functional

Individual
1

93 51

Group 31 110

Variable: Seniors Number: 29

Artistic Functional

Individual 88 40

Group 30 106

-27-



I

QUESTIONAIRE TABULATIONS

Class: Junior__________________
Number: 32 __________________

QUESTION ___________________ PART I__________________ TABULATED RESPONSE

1. Do you play a musical instrument?
A. Yes 24
B. No 8

2. If yes, what type of training did you have for
your instrument?
A. Formal 15
B. Informal 12

3. Which of the following describe your experiences?
A. Participated in band 11
B. Participated in orchestra 4
C. Participated in vocal group 7
D. Solo performance 10
E. Other ___ 7_
F. None of these 8

4. Have you ever taken a music appreciation course?
A. Yes 15
B. No 17

5. How many of these courses?
A. One 13
B. Two ____1_
C. Three 1

6. How many are applicable to you?

"I like certain music courses because..."
A. It is popular 11

B. It expresses how I feel (either words or rhythm) 29
C. It has sentimental value 17
D. It's relaxing or stimulating 32
E. Other 5

-28-



7. Which one is most applicable to you? 

"I like certain music because..."
A. It's popular 0

B. It expresses how I feel 10

C. It has sentimental value 1

D. It's relaxing or stimulating 21

E. Other 0

Do you have a stereo in your room?
A. Yes 20

B. No 12

What type of records do you have most of?
A. Hard rock 5

B. Rock 7

C. Folk 6

D, Western 1

E. Classical 1

F. Jazz 1

G. Mood 12

-29-



TABULATIONS

Variable: Junior____________ Number: 32

o
(S c

Im

rH
<t3O

•H

*O -J4
0

-p
CO
co No r~{ co cd No

04
o

Oh •
r~4
O cd

Study 1 1 2 4 0 6 1 18

Eating 2 0 8 2 1 3 2 16

Rainy day 3 5 7 4 1 2 2 11

Dance 4 12 11 0 1 1 0 7

Outdoor work 5 6 11 2 6 0 3 4

Gab session 6 c; 15 5 0 ' 1 1 5

Sleep 7 7 ' 1 4 1 9 0 >16

Comm, project 8 10 13 4 0 0 4 1

Juke box 9 9 8 5 1 0 3 6

Keggar 10 14 7 5 1 4 0 1 1

-30-



Variable: Junior

Hard rock

Rock

Folk

Western

Classical

Jazz

Mood

TABULATIONS

Reasons for listening to a certain music:

-P
•rl

I
ftoft

co•H
CO
CO
0

£0
rH0

"S

« goco

(Jfl2
3
aJ 

r—I 
0

g, 

•H 
-P 

r—1
I
■p

Number:

CD£P
•P
r-j
PO
£
O6o

32

o•H
CO

co

•p
CD

Jsti 
•ri 
r—I 
0

1

2

3

4

5

6

7

7 5 0 0 15 1 4

3 13 1 1 ■ 13 1 . 0

2 11 $ . 6 3 5 0

1 2 6 5 . 2 5 • 11

2 5 0 . 14 2 3 6

1 9 , 0 1 9 6 6

0 , 1 , 10 21 0 . 0 0

-31-



QUESTIONAIRE TABULATIONS

Class:

Number:

QUESTION

Junior

J2.

PART III TABULATED RESPONSE

1. Year in school
A. Freshman
B. Sophomore
C. Junior
D. Senior

2. Sex

A. Male
B. Female

3. Age
(in most cases, age corresponds to the year 

in school)

4. Division of Major

A. Theology and philosophy
B. Education
C. Fine arts and Communication
D. Languages
E. Medical arts

F. Natural sciences and Mathematics
G. Social sciences
H. Undecided

5. Education of parents
A. Father

1. Grade school
2. High school

3. College
4. Graduate school

32

18

14

11

15

-32-



B. Mother

1. Grade school 2
2. High School 18

3. College 12

4. Graduate school 0

6. Population of home town
A. Under 5,000 9
B. 5,000 to 24,000 11
C. 25,000 to 49,000 6

D. 50,000 to 74,000 2
E. 75,000 to 100,000  2
F. Over 100,000  2

7. Occupation of father
A. Professional 7
B. Business 6
C. Skilled - Manual 6

D. Semi-skilled 2
E. Unskilled 1

F. Farmer - Rancher 10
G. Retired 0
H. Unemployed 0

’33-



QUESTIONAIRE TABULATIONS

Class:
Number:

QUESTION

Senior

29

PART I TABULATED RESPONSE

1. Do you play a musical instrument?
A. Yes
B. No

2. If yes, what type of training did you have for
your instrument?
A. Formal
B. Informal

18
11

17

3. Which of the following describe your experiences?
A. Participated in band
B. Participated in orchestra
C. Participated in vocal group
D. Solo performance
E. Other
F. None of these

4. Have you ever taken a music appreciation course?
A. Yes
B. No

5. How many of these courses?
A. One
B. Two
C. Three

6. How many are applicable to you?
"I like certain music courses because..."
A. It is popular
B. It expresses how I feel (either words or rhythm)
C. It has sentimental value
D. It's relaxing or stimulating
E. Other

11

10
10

12

25
16
28

-34-



7. Which one is most applicable to you?

"I like certain music because..."
A. It's popular  0

B. It expresses how I feel pp

C. It has sentimental value  2.
D. It's relaxing or stimulating 16
E. Other 0

8. Do you have a stereo in your room?
A. Yes 19
B. No  10

9. What type of records do you have most of?
A. Hard rock  2_
B. Rock 4

C. Folk  7_
D. ’Western  4

E. Classical 3
F. Jazz 6
G. Mood 10

•35'



Variable: Senior

Study

Eating

Rainy day

Dance

Outdoor work

Gab session

Sleep

1

2

3

4

5

6

7

Comm, project 8

Juke box 9

Keggar 10

TABULATIONS

Number: 29

Jd
oC c

Jm

r—J 
cd 
o 

•H

Jd Jd <d
-p

w
CO N T5Jh o H co cd N Oo O

Ph
rH
O

cd oS

0 1 2 . 0 12 1 13

1 7 3 0 3 1 14

0 6 7 1 2 2 11

9 11 0 3 0 2 4

8 12 4 2 1 2 0

0 11 4 0 2 2 10

0 2 1 0 4 2 >20

8 10 i 2 2 0 0 1

4 15 2 j 2 0 2 4

12 8 1 » 5 0 3 0
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Variable: Senior

Hard rock

Rock

Folk

Western

Classical

Jazz

Mood

TABULATIONS

Reasons for listening to a certain music:

-P
•rd

Jh

I
a,o(X

co
•H

CO
coCD
&
CD

«H 
r~I 

CD

3

Q> QJ
33
■S S 
0) co

•a
(0

r-i0)

£ 
•rl 
-P 
nJ 

r—i 
S

Number:

<1)£
■p I—I 3 O
S'
o
&

29

o♦H
co

co
•rd
xj-p

CD

•H
rd

CO

Q

1

2

3

4

5

6

7

7 5 0 1 9 3 4

6 10 0 3 ■ 8 ‘ 2 0

1 15 2 3 2 5 1

1 3 3 1 . 5 6 • 10

0 1 0 . 19 2 1 6

0 3 • 0 4 11 4 7

0 , 6 - 7 14 2 • 0 0
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QUESTIONAIRE TABULATIONS

Class: Senior___________________

Number: 29_______________________

QUESTION PART III

1. Year in school
A. Freshman
B. Sophomore
C. Junior
D. Senior

2. Sex

A. Male
B. Female

3. Age
(in most cases, age corresponds to the year 

in school)

4. Division of Major
A. Theology and philosophy
B. Education
C. Fine arts and Communication
D. Languages
E. Medical arts

F. Natural sciences and Mathematics
G. Social sciences
H. Undecided

5. Education of parents
A. Father

1. Grade school
2. High school

3. College
4. Graduate school

TABULATED RESPONSE

29

10

19

o

T
6

2
i

10
~0

5

ll

Jl
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B. Mother
1. Grade school  3_
2. High School 12

3. College 13
4. Graduate school  1

6. Population of home town
A. Under 5,000  9
B. 5,000 to 24,000  6
C. 25,000 to 49,000  6

D. 50,000 to 74,000  1
E. 75,000 to 100,000  4
F. Over 100,000  3

7. Occupation of father
A. Professional ____
B. Business 11
C. Skilled - Manual  5_
D. Semi-skilled  1_
E. Unskilled  0

F. Farmer - Rancher  4
G. Retired  2
H. Unemployed  0

-39



Variable: Play Musical___________ _ Number: 113

Instrument

YULE'S Q CORRELATION

Artistic Functional

Individual
1

314 188

Group 90 429

Variable:

Q = .13______________________________

Don't Play Musical_____  Number: &7

Instrument

Artistic Functional

Individual 233 150

Group 63 340

-4O’



CHI-SQUARE SIGNIFICANCE TEST

Variable Flay Musical________

,, Instrument

- Artistic 

e£ ~ Functional

o1 = 314

^3 subjects

5 Replies per subject

_______ $65 Total response

63 Folk response

_______ 502 Sub-total response

Variable Don't Play Musical 
Instrument

= Artistic 

e^ = Functional

=....... 1,50___

o2=------ 233_

87 Subjects 

5 Replies per subject

_______ 435 Total response

52 Folk response

_______ 383 Sub-total response

3/5 = 301 

2/5 = 201

1.4094

= 2/5 - 153 

e2 = 3/5 ° 230

.0979



TABULATIONS

Variable: Play Musical_________

Instrument

Numbe r: 113

CD
•rl

CO
-p CO N T3o f—{ co ftf ISJ oo o o o(tj o *"3 a

Study 1 2 9 11 2 26 4 59

Eating 2 8 27 10 1 10 8 49

Rainy day 3 13 28 17 2 10 7 36

Dance 4 58 36 0 3 2 5 9

Outdoor work 5 24 48 15 10 2 5 9

Gab session 6 13 48 17 2 7 2 24

Sleep 7 7 • 7 10 0 21 3 • 65

Comm, project 8 29 60 12 2 1 5 4

Juke box 9 31 51 10 1 1 4 15

Keggar 10 52 31 7 12 5 3 3

-42-



TABULATIONS

Variable: Play Musical

Instrument

Number: 113

Reasons for listening to a certain music:

o
•rl

CO
CO
<D

H
cd S’

©
fa
-p

-p •rl 1—1
7! Q§ © HO

c
-P
cd o

cd
r—i

© r-|
g &

2
ft 3 £ <q

r—1 o
O
ft

CD
_ CO

©
co ©

ft
-P
CO /

&

o
•H
co

co

-p
©
ft
•rl
r-f

CO

Q

Hard rock

Rock

Folk

Western

Classical

Jazz

Mood

1

2

3

4

5

6

7

30 19 1 2 36 8 . 17

16 46 3 5 • 38 2 2

2 49 11 16 5 26 4

5 9 11 10 • 7 19 J. 52

2 16 2 60 7 2 17

3 24 ' 2 4 30 15 35

4 1 18 ' 18 58 9 - 2 4

-43-
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TABULATIONS

Variable: Don’t Play Musical

Instrument

Number: 87

0
•H
CO

Jsj -p co CsJ TO
rH m cti N O
o r~1 cd OPh O *"□ S

Study 1 1 9 6 1 24 3 43

Eating 2 4 20 11 1 11 5 35

Rainy day 3 14 21 17 1 2 8 24

Dance 4 45 23 1 7 0 6 5

Outdoor work 5 23 32 12 7 2 8 3

Gab session 6 11 35 15 0 3 7 16

Sleep 7 1 , 11 6 4 16 3 i 46

Comm, project 8 29 43 6 1 1 6 1

Juke box 9 31 42 3 2 1 5 3

Keggar 10 49 17 7 5 1 6 2
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TABULATIONS

Variable: Don*t Play Musical

Instrument

Number: 87

Reasons for listening to a certain music:

>5-p•H
Jh

3
ft
o

c
o

♦rl
CO
CO<D
ft
%
<1>

r—{<D

3
■g
0 <D

«g © co

c
3

CX3rd<D

%

•rl
-Pcti
.1

-p

a?E
•pHPO
§*
o

es

o
•rl

CO

CO
•rlx:
p
a>

•rl 
r—I 

CO

Hard rock

Rock

Folk

Western

Classical

Jazz

Mood

1

2

3

4

5

6

7

34 7 0 2 35 1 8

17 40 6 6 ■ 14 ■ 4 0

1 28 15 ' 16 7 15 5

2 8 11 9 .1 6 11 ...4P--

0 5 3 40 5.... 6 28

4 6 ■ 1 9 24 21 22

1 1 8 1 . 23 47 1 0 7
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Variable: Music Appreciation_____  Number: 55

curse

YULE'S Q CORRELATION

Artistic Functional

Individual
t

150 95

Group 43 206

Variable:

Q = *77_____________________________

No Music Appreciation Number: 145

.Spurs e

Artistic Functional

Individual 398 242

Group 110 562



CHI-SQUARE SIGNIFICANCE TEST

Variable Music Appreciation

gpurss------------------

e-j_ = Artistic

e2 ~ Functional

e-L = 3/5 = 147 

e2 = 2/5 = 98

.15305

Variable No Music Appreciation 

Course

e^ = Artistic 

= Functional

°1 =-------222_

°2 ~ 2A2

1A5 Subjects

5 Replies per subject

________725 Total response

85 Folk response

________6AQ Sub-totai response

e-L = 2/5 = 256 

e£ = 3/5 = 384

2 (°l-eir

131.27

-47-



TABULATIONS

Variable: Music Appreciation 

Course

Number: 55

Study

Eating

Rainy day

Dance

Outdoor work

Gab session

Sleep

Comm, project

Juke box

Keggar

1 5 3 i 1 15 1 29

6 11 7 1 8 2 20

6 12 9 2 8 2 16

28 14 0 4 2 3 4

10 26 6 4 4 2 3

7 26 7 1 3 2 9

4 5 5 1 11 1 • 28

14 26 8 2 2 2 1

16 23 6 0 2 2 6

27 9 5 9 4 0 1



Variable:

Hard rock

Rock

Folk

Western

Classical

Jazz

Mood

TABULATIONS

Music Appreciation

Course

Reasons for listening to a certain music:

-P•H

ao

co
•rl

CO
CO
CD
>-c

CD

«H
l-l

CD

3
"S
CD (D

3 g
CD 

CO

%
drH0)

g1
•rl
■P

1
-p

Number:

CDfa
+5
g

£o
o

55

o
•rl

CO

co
•H
x:
-p

CD

r~1 
CO 
£

1

2

3

4

5

6

7

20 8 0 0 20 0 7

14 20 3 0 • 15. 1 ■ 2

1 18 ll 8 4 12 1

3 1 ll 2 ' 4 10 24

0 4 l • 30 6 6 8

2 10 ■ l 2 16 13 . 11

. 3' 9 ' 12 25 3 0 2
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TABULATIONS

Variable: No Music Appreciation Number: 145

Course

0 cd
£ G O

G •H
CD CO

T5 -p co N TJ
Jh 0 co cd N O

0 O CD H cd 0
Pi Ph 0 s

Study 1 2 13 14 2 35 6 73

Eating 2 6 36 14 1 13 11 64

Rainy day 3 21 37 25 1 4 13 44

Dance 4 75 45 1 6 0 8 10

Outdoor work 5 36 54 21 13 1 11 9

Gab session 6 17 57 25 1 7 7 31

Sleep 7 4 13 11 3 27 5 > 82

Comm, project 8 44 77 10 1 0 9 4

Juke box 9 46 70 7 3 0 7 12

Keggar 1.0 73 39 10 8 2 9 4
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TABULATIONS

Variable: No Music Appreciation

Course

Number:

Hard rock

Rock

Folk

Western

Classical

Jazz

Mood

Reasons for listening to a certain music:

-p 
■H 
h 
cti 

r—I 
3 
ft 
O

c
o

•H
CO
co
CD

&
CD

rH<D

3

o <u
•3 3
© w

•a
cd 

r—1 
CD

S’
•H

3

©
(h

■P

0

£
o
o

0•rl
CO

CO•H
x;
-p
o 

34 
»rl 
r-1 

CO

3

1

2

3

4

5

6

7

44 18 1 4 51 9 18

19 66 6 11 ' 37 5 .. 1

2 59 15 • 24 8 29 8

4 16 11 17 • 9 20 ■ 68

2 17 4 70 6 9 3.7 ...

5 20 • 2 11 38 23 46

2 . 17 ' 29 80 7 2 8
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Variable: Male Number: 100

YULE'S £ CORRELATION

Artistic Functional

Individual
I

249 184

Group 75 386

Q = .78

Variable: Female Number: 100

Artistic Functional

Individual 298 162

Group 78 383

Q = .81

-52-



TABULATIONS

Variable: ? a^-e_________________ Number: 100

<D
•H

CO
44 -P co N TJ

0 rd CO tSJ O
0 O CD 1—1 cti O
P4 Ph O *"3 s

o
(£
T3

Jh

re

Study 1 2 11 9 0 28 3 47

Eating 2 8 25 14 1 14 8 30

Rainy day 3 20 27 18 0 7 8 20

Dance 4 52 29 1 4 2 7 5

Outdoor work 5 33 28 13 9 3 6 8

Gab session 6 17 41 15 1 4 5 17

Sleep 7 7 11 13 2 22 4 ‘41

Comm, project 8 27 50 10 1 1 7 4

Juke box 9 43 36 8 0 1 3 9

Keggar m 55 23 5 7 4 3 3

-53'



TABULATIONS

Variable: Male Number: 100

Hard rock

Rock

Folk

Western

Classical

Jazz

Mood

Reasons for listening to a certain music:

p
•r)

i—I 
S 
ex 
o

c
o•ri
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32 13 0 3 38 1 ... 1±

14 42 6 5 • 28 5 ' 0

2 33 14 ■ 21 2 19 4

4 6 8 13 • 7 11 2i

1 13 2 50 6 8 20

3 15 ' 2 11 27 21 2.1 ..,

2 < 7 1 U 63 - 5 ■ 2 7



TABULATIONS

Variable: Female_______________ Number: 100

a)
•H

CO
.id -p co N

0 H co cd N 0
o 0 0) cd 0
« ■ ■ 2£ 0 *^> s

Study 1 1 7 8 3 22 4 55

Eating 2 4 22 7 1 7 5 54

Rainy day 3 7 22 16 3 5 7 40

Dance 4 51 30 0 6 0 4 9

Outdoor work 5 14 52 14 8 1 7 4

Gab session 6 7 42 17 1 6 4 23

Sleep 7 1 7 3 2 16 2 1 69

Comm, project 8 31 53 8 2 1 4 1

Juke box 9 19 57 5 3 1 6 9

Keggar in 46 25 9 10 2 6 2
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TABULATIONS

Variable: Female Number: too

Hard rock

Rock

Folk

Western

Classical

Jazz

Mood

Reasons for listening to a certain music:
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32 t3 1 t 33 8 12

19 44 5 & • 24 t • 3

li 44 12 It 5 22 5

3 l,1i 13 6 • 6 t^ 42

1 8 4 ■ 49 6 7 .25.....

4 15 ■ 1, 2 27 15 .36..-.

3 ■ ,9 ' 27 42 5 ■ ©
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Variable: Education of Father

Grade-High School

Number:

YULE'S Q CORRELATION

Artistic Functional

Individual
I

331 207

Group 87 477

Q = .80

Variable: Education of Father_____

College-Graduate School

Number:

Artistic Functional

Individual 216 131

Group 65 292

Q = .76________
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CHI-SQUARE SIGNIFICANCE TEST

Variable Education of Father
Grade-High School

= Artistic

e2 ~ Functional 

o1 = 216 ex = 3/5 = 208

°2 =------- e„ = 2/5 = 13.9

78 subjects -

5 Replies per subject 2 (oi"el)2 + ( 

% ex390 Total response

43 Folk response

347 Sub-total response = .7679

Variable Education of Father
College-Graduate School

e^ = Artistic

e2 - Functional

Ol = 331 ex = 2/5 = 215

o^ = 207 e„ - 3/5 = 323

122 Subjects

5 Replies per subject 2 (o-,-e1)2 + (
610 Total response X------- ----------------------- ei

72 Folk response

________ 538 Sub-total response = 1.9833
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TABULATIONS

Variable: Education of ‘Father

Grade-High. Schools

Number; 122

CD
•rl
co

-p co N tJ
o H co cd N o
o O 0) cd o

pH 13 o S

Study 1 3 10 10 9z. 33 3 61

Eating 2 7 28 15 2 11 9 50

Rainy day 3 19 31 18 1 qC 9 36

Dance 4 63 36 1 5 0 8 9

Outdoor work 5 31 45 18 11 2 9 6

Gab session 6 14 53 19 2 5 6 23

Sleep 7 6 1 9 11 2 23 4 '67

Comm, project 8 35 65 11 1 1 7 - 2

Juke box 9 40 57 7 3 1 6 8

Keggar l.n 60 31 o 12 3 6 2
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TABULATIONS

Variable: Education of Father

College-Graduate School

Numbe r: 7 8

O
iS
X)fl

r—I

<D
•rl

CO
-P co N T5o r~{ co d N Oo o (D r~1 cd oP4 Ph o

Study 1 0 Q 2 1 17 4 41

Eating 2 5 19 6 0 10 4 .34,....

Rainy day 3 8 18 16 2 4 6 24

Dance 4 40 23 0 5 . 2... 3 5

Outdoor work 5 16 35 9 6 2 4 6

Gab session 6 10 30 14 0 5 3 16

Sleep 7 2 9 5 2 15 2 • 43

Comm, project 8 23 38 7 2 1 4 3

Juke box 9 22 36 6 0 1 3 10

Keggar 10 41 17 6 5 3 3 3
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TABULATIONS

Variable: Education of Father 

Grade-High Schools

Number:

Hard rock

Rock

Folk

Western

Classical

Jazz

Mood

Reasons for listening to a certain music:
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44 13 0 2 43.... ___ 11-

25 49 5 6 ' 32 4 ■ 1

1 47 13 17... 8 31 1

4 8 18 13 ■ 9 22 48

2 10 3 ■ 64 9 9 25

5 19 ■ 2 6 38 21 31

3 ' 15 - 23 67 7 1 6
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TABULATIONS

Variable: Education of Father

College-Graduate School

Number: 78

Hard rock

Rock

Folk

Western

Classical

Jazz

Mood

Reasons for listening to a certain music:
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20 13 1 2 28 4 10

8 37 4 5 ' 20 2 2

2 30 13 • 15 A 10 4

3 9 4 6 • 4 8 44

0 11 2 36 3 6 20

2 11 • 1 7 16 15 26

2 ' 11 ■ 18 38 3 1 L
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YULE'S Q CORRELATION

Variable:

Variable:

Education of Mother Number: 121

Grade-High School

Artistic Functional

Individual 332 203

Group 96 468

Q = .78_____________________________

Education of Mother Number: 79

College-Graduate School

Artistic Functional

Individual 215 135

Group 57 301

Q = .80
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TABULATIONS

Variable: Education of Mother

Grade-High School

Number:

o cd
c £ o
« Sm •H

CD co
-p CO N T5

(h o co cd N o
cd o o CD cd o35 Ph o S

Study 1 1 q 9 2 34 3 63

Eating 2 6 28 10 2 13 8 54

Rainy day 3 19 29 22 2 9 10 30

Dance 4 64 35 1 5 1 7 8

Outdoor work 5 30 42 18 14 2 9 6

Gab session 6 14 50 18 1 5 7 26

Sleep 7 4 13 11 2 22 3 i 66

Comm, project 8 37 66 8 1 1 6 2

Juke box 9 35 59 6 3 1 6 11

Keggar 10 61 24 8 13 5 8 2
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TABULATIONS

Variable: Education of Mother 

Grade-High School

Number: 121

Hard rock

Rock

Folk

Western

Classical

Jazz

Mood

Reasons for listening to a certain music:
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38 15 0 0 48 7 13

22 47 6 6 1 34 4.,.„ 2

1 47 15 19 6 26 7

4 11 14 14 • 9 19-.- 50

2 12 3 56 8 10 30

4 15 ■ 2 7 32 26 35

3 ' 19 ’ 26 60 7 1 5
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TABULATIONS
Variable: Education of Mother

College-Graduate School

Number: 79

.id rd
o cd
£ fl O

Si •rd
<D CO

T5 Pd -p CO ISJ T5
o rd co Cli ISJ o
o o a) a3 o

PS Ph Ss O S

Study 1 6 19 11 0 c 5 30

Eating 2 2 9 8 1 16 4 39

Rainy day 3 8 20 12 1 3 5 30

Dance 4 39 24 0 5 1 4 6

Outdoor work 5 17 38 9 3 2 4 6

Gab session 6 10 33 14 1 5 2 14

Sleep 7 4 , 5 5 2 16 3 < 44

Comm, project 8 21 37 10 2 1 5 3

Juke box 9 27 34 7 0 1 3 7

Keggar in 40 24 6 4 1 1 3
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TABULATIONS

Variable: Education of Mother Number: 79

Hard rock

Rock

Folk

Western

Classical

Jazz

Mood

College-Graduate School

Reasons for listening to a certain music:
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26 11 1 4 23 2 12

11 39 3 5 ’ 18 2 ■ 1

2 30 11 ■ 13 6 15 2

3 6 8 5 • 4 11 42

0 9 2 44 4 5 15

3 15 ■ 1 6 21 11 22

2 > 17 ' 12 38 2 1 6
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YULE'S Q CORRELATION

Variable: Population of Hometown

Under 5,000-49,000

Number:

Artistic Functional

Individual
!

437 276

Group 111 631

Q = .80

Variable: Population of Hometown Number:

50,000-over 100,000

Artistic Functional

Individual 109 £3

Group 43 137

Q = .13
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CHI-SQUARE SIGNIFICANCE TEST

Variable —Population „of ..Hoafittpwn 
Under 5«OOQ - 49.000

e^ ” Artistic 

~ Functional

°! = 437

°2 -_2&-------

159 subjects

5 Replies per subject

________795 Total response

82 Folk response

________713 Sub-total response

Variable Population of Hometown 
$0,000 - over 100,000

e-L = 2/5 - 2S5 

e2 = 3/5 = 428

2 = (ol~el)2 + ( 

el

= 135.007-

e^ = Artistic 

e2 = Functional

e± = 3/5 = 103 

e2 = 2/5 = 69

41 Subjects 

5 Replies per subject

_______ 205 Total response

33 Folk response

_______ 1?2 Sub-total response .8712
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TABULATIONS

Variable: Population of Hometown

Under 5,000-49,000

Number: 159

cdo
Jh •H
0 co

-P co ISJ
O rH CO cd N
o O r~i cd
Ph Ph o *^>

TJO
S

o
(S
Tf
£

Study 1 2 14 11 3 39 5 85

Eating 2 11 39 14 2 15 13 65

Rainy day 3 24 39 27 1 10 11 47

Dance 4 84 51 0 6 1 6 11

Outdoor work 5 39 68 18 13 3 10 8

Gab session 6 22 67 21 2 9 7 31

Sleep 7 6 13 12 2 31 5 i 90

Comm, project 8 54 81 13 1 1 6 3

Juke box 9 79 47 10 3 1 4 15

Keggar 10 81 38 9 15 5 7 4
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TABULATIONS

Variable: Population of Hometown

Under 5.000-49,000

Number: 159

Hard rock

Rock

Folk

Western

Classical

Jazz

Mood

Reasons for listening to a certain music:
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50 25 1 3 53 8 19

31 66 4 9 • 42 . 5 ■ 2

3 61 20 . 25 9 33 8

5 14 21 13 • 8 25 • 73

1 14 4 • 81 10 15 34

5 24 • 1 10 44 28 47

5 ■ 18 . 30 90 8 . 2 6
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TABULATIONS

Variable: Population of Hometown

50,000-over 100,000

Number: 41

0 cd
0 G 0

G •H
d> CO

TS +3 CO N
0 H CO cd KJ
0 O <1) cd

re K Ph :s 0

Study

Eating

Rainy day

Dance

Outdoor work

Gab session

Sleep

Comm, project

Juke box

Keggar

1 4 6 0 11 2 17

1 8 7 0 6 0 19

3 11 7 2 1 4 13

19 8 1 4 1 5 3

8 12 9 4 1 3 4

2 16 11 0 1 2 9

2 ■ 5 4 2 7 1 >20

4 22 5 2 1 5 2

15 14 3 0 1 5 3

19 10 5 2 1 2 2
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TABULATIONS

Variable: Population of Hometown

50,000 - over 100,000

Number: 41

Hard rock

Rock

Folk

Western

Classical

Jazz

Mood

Reasons for listening to a certain music:
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1 7 1 ■ 19 2 0 11

2 6 • 2 3 10 . 8 10

0 1 8 1 11 15 2 0 L
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YULE’S Q CORRELATION

Variable: Occupation of Father

Professional-Business

Number: 92

Individual

Group

Artistic Functional
1

254 149

74 350

Q =_l7S__________________________

Variable: Occupation of Father

Manual Skilled-Unemployed

Number: 108

Artistic Functional

Individual 294 189

Group 79 419
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CHI-SQUARE SIGNIFICANCE TEST

Variable Occupation of Father 
Professional-Business

= Artistic

= Functional

= 254

°2----- i42_
92 subjects 

5 Replies per subject

_______ 460 Total response

57 Folk response

________403 Sub-total response

e-L = 3/5 - 242 

e2 = 2/5 - 161

(°rei)2 + ( 

el

1.4894

Variable Occupation of Father
Manual Skilled-Unemployed

e^ = Artistic 

- Functional

= . .. 2,9.4 

°2 =-------182_

108 Subjects

5 Replies per subject

________ 540 Total response

57 Folk response

________2j,83 Sub-total response

= 2/5 = 193 

e2 “ 3/5 = 290

2 ( 
* = *1

= 88.1
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TABULATIONS
Variable: Occupation of Father 

Professional-Business

Number: 92

(h
CD

•rl
co

JsJ -P co N T5
o rH CO ctf tSJ o
o o 0) cC o
& fX4 J2 o s

Study 1 0 9 11 1 27 3 41

Eating 2 5 23 9 0 12 4 39

Rainy day 3 11 20 17 2 6 9 27

Dance 4 44 23 1 6 2 5 6

Outdoor work 5 17 39 14 8 3 5 6

Gab session 6 10 42 16 0 4 5 15

Sleep 7 1 ' 11 6 2 23 4 : -45

Comm, project 8 20 53 7 2 1 5 4

Juke box 9 23 46 8 0 1 5 9

Keggar 10 51 20 4 5 4 5 3



TABULATIONS

Variable: Occupation of Father

Prof e s sional-Busine ss

Number: 92

Hard rock

Rock

Folk

Western

Classical

Jazz

Mood

Reasons for listening to a certain music:
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29 13 0 2 32 4 12

14 43 4 4 ' 20 5 • 2

2 37 11 • 15 5 19 3.

4 10 9 2 ■ 4 15 48

2 10 3 42 7 7 21

3 9 • 3 9 24 16 28

3 ' 9 ' 22 46 5 1 6
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TABULATIONS

Variable: Occ--patior; of Tather

Manual Skilled-Unemployed

Number; 108

ocK
fi

G
i—(nJo

G •H
<D CO

rM -P co N
r—1 IQ 0} No <D rH <0
Ph !S O h’L>

PiOo
Pi

Study 1 3 9 6 2 23 4 61

Eating 2 7 24 11 2 9 9 46

Rainy day 3 16 29 17 1 6 6 33

Dance 4 59 31 0 4 0 6 8

Outdoor work 5 30 41 13 9 1 8 6

Gab session 6 14 41 16 2 6 4 25

Sleep 7 7 7 10 2 15 2 . 65

Comm, project 8 38 50 11 1 1 6 1

Juke box 9 39 47 5 3 1 4 9

Keggar 10 50 28 10 12 2 4 2



TABULATIONS

Variable: Occupation of Father Number: 108

Hard rock

Rock

Folk

Western

Classical

Jazz

Mood

Manual Skilled-Unemployed

Reasons for listening to a certain music:
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3 7 13 17 • 9 15 • 44

0 11 2 58 5 8 24

4 21 • 0 4 30 20 29

2 > 17 1 19 59 5 ■ 1 L
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Variable: Social Science Number: °°

Major

YULE'S Q CORRELATION

Artistic Functional

Individual
1

183 110

Group 51 251

Variable:

Q = *78_____________________________

Natural Science-Math Number: 35

Major

Artistic Functional

Individual 80 73

Group 22 140

Q = .75_____________________________
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TABULATIONS

Variable: Social Science Number: 66

Ma j or

Study 1

H
ar

d R
oc

k
ooP4- Fo
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W
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te
rn

Cl
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sic
al

Ja
zz

M
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d

2 5 6 0 15 5 33

Eating 2 4 15 8 0 3 6 30

Rainy day 3 14 11 8 1 4 5 23

Dance 4 31 23 0 2 0 6 4

Outdoor work 5 18 » 24 9 5 1 6 3

Gab session 6 8 28 12 0 3 6 9

Sleep 7 5 ' 6 6 0 11 4 1 34

Comm, project 8 19 30 9 1 0 __ 3

Juke box 9 25 27 4 0 0 4 6

Keggar 3.0 36 13 3 ’ 8 1 4 ___
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TABULATIONS

Variable: Social Science 

Major

Number: J26.

Hard rock

Rock

Folk

Western

Classical

Jazz

Mood

Reasons for listening to a certain music:
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2 6 11 8 • 6 10 23
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4 13 ■ 0 5 18 14 12

2 . 8 . 11 38 4 • 0 3
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TABULATIONS

Variable: Natural Science and

Math Major

Number: 35
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Study 1 0 6 3 , 0 10 0 16

Eating 2 1 12 4 1 5 2 10

Rainy day 3 5 14
1

7 0 2 1 6

Dance 4 18 11 0 3 1 0 2

Outdoor work 5 8 16 4 2 1 3 1

Gab session 6 14 8 5 0 2 0 6

Sleep 7 1 - 5 4 2 7 0 .16

Comm, project 8 10 17 4 1 1 2 0

Juke box 9 12 15 3 1 1 0 3

Keggar 10 16 11 1 i 3 1 1 2
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TABULATIONS

Variable: Natural Science and

Math Major

Number: 35

Reasons for listening to a certain music:
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2 1 2 4 • 2 6 18
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2 2 • 1 1 10 6 13

1 < 3 - 4 21 1 ■ 1 4
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