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Abstract
Gender plays an important part in determining our attitudes about sexuality
and other gender-specific topics. Due to the socialization of children at a young age,

gender norms are established that affect how we behave and think about our gender
and our sexuality. A survey of 500 Carroll College students was conducted to

examine the interest level of Carroll students in obtaining a Gender Studies minor

and/or enrolling in a Human Sexuality course if such options were available at
Carroll. The hypothesis states that there will be differences in responses between
men and women regarding topics specific to gender and sexuality. The data supports

this hypothesis by finding that more women than men showed interest in obtaining a
minor degree in Gender Studies. However, both men and women displayed strong

interest in enrolling in a Human Sexuality course.

The data collected from this survey, indicate that there is a strong enough
interest amongst the Carroll College student body to develop and implement a new

Gender Studies minor program at Carroll College. An outline of the requirements for
the Gender Studies minor is presented along with a schedule layout of the courses

necessary for the minor. The implementation of a Gender Studies minor would

include the addition of new courses as well as some restructuring of existing courses.
By offering a Gender Studies program, Carroll College can continue its pursuit of
excellence in providing its students with an enriched, progressive, and diverse

learning experience.
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The Effect of Gender on Interest in Gender-Related Topics

From the time of birth, gender roles are embedded in the core of who a person

is. How we act, think, feel, and relate to others depends on how we view ourselves
and the role we play in society. Identifying ourselves as male or female establishes

the gender roles that will shape our thoughts and attitudes about the world in which

we live. How does identifying as a male differ from identifying as a female? Do

these differences affect attitudes regarding topics such as sexuality? If so, what
aspect of gender causes disparaging opinions regarding sexuality—a shared

characteristic of both genders? This literature review seeks to explore the answers to
these questions by examining three studies that address the relationship between

gender and sexuality.
Study #1: Oliver and Hyde
It is a widely held belief that there is a large difference between the sexual

behaviors of men and women. Oliver and Hyde (1993) challenged this belief with

their research on gender differences in sexuality. Differences in attitude regarding

eight aspects of sexuality were compared. These aspects included attitudes toward
premarital sex, homosexuality, extramarital sex, sexual permissiveness, anxiety about
sex, sexual satisfaction, double standards regarding the two sexes, and thoughts about
masturbation. In addition to attitudes about sexuality, nine specific sexual behaviors

were also compared. These included incidence of kissing, petting, heterosexual
intercourse, age of first sexual intercourse, number of sexual partners, frequency of

intercourse, incidence of masturbation, incidence of homosexual behavior, and
incidence of oral-genital sexual behavior (Oliver & Hyde, 1993).
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A meta-analysis was conducted to examine the results of previous research on

the preceding areas of interest. Conclusions were drawn from the findings that both

supported Oliver and Hyde’s hypothesis and in some areas contradicted the

hypothesis. Their research led to a paradigm shift in the way gender roles were
viewed regarding sexuality. The original hypothesis predicted that females would

have a lower number of sexual partners and more negative attitudes regarding casual,
premarital sex. This hypothesis was formulated by looking at five different theories

that either directly address gender and how gender roles are established, or indirectly
address ways in which gender roles may come about. The five theories included

neoanalytical, sociobiology, social learning theory, social role theory, and script
theory. The common theme in all of these theories is based on the fact that women
are reproductive beings. They have a limited number of eggs to produce offspring;

therefore the selection must be made carefully. In contrast, men have seemingly

unlimited opportunities to reproduce and are driven to pass on their genetic line as
much as possible. By simply looking at these theories from an evolutionary
perspective, the hypothesis that women would be less sexually active than men is

easily derived (Oliver & Hyde, 1993).

The results of Oliver and Hyde’s studies showed that men did have more

permissive attitudes about casual sex and had higher incidences of sexual behaviors
than did women. Males also showed a greater acceptance of premarital sexual

activity. The largest difference occurred when the premarital sex was under casual
circumstances. A large difference in attitudes between males and females was also
found in measures of sexual permissiveness. Males were more likely to accept
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extramarital sexual behaviors than women. Women reported more anxiety, guilt, and
fear about sex. Surprisingly, there was only a small difference between males and

females regarding masturbation, with the males having only slightly more positive
and accepting views. Another surprising result was found in attitudes toward

homosexuality and civil liberties for gays and lesbians. Virtually no difference
existed between the sexes (Oliver & Hyde, 1993).

Oliver and Hyde’s results confirmed earlier beliefs and research regarding the
incidence of sexual behaviors. Males reported a higher incidence of sexual activity
beginning at a younger age than females. Kissing and petting showed almost no

difference. Males reported higher numbers of sexual partners and a greater frequency
of sexual behaviors. Reports of homosexual behavior found that men had more

experiences than women. The largest disparity was in incidence of masturbation.
Ninety-two per cent of males reported having masturbated at least once in their
lifetime as opposed to only 58% of females (Oliver & Hyde, 1993).

Study #2: Kite

Similar research by Kite examined Oliver and Hyde’s work regarding
attitudes towards homosexuality. Oliver and Hyde’s findings showed an insignificant

mean effect size for subject sex in relation to attitudes about homosexuality. This
finding appeared contradictory to reports from the private sector of society. The
hypothesis for this research stated that sex differences would be greater when rating
gay men as opposed to gay women. It was expected that men would show low

approval of gay men but high approval of homosexual women. Also, based on social
role and script theory, it was assumed that male attitudes about homosexuality would

Gender Studies 9

be more negative than female attitudes. No significant differences were found (Kite,

1995).

Evidence does show that thoughts towards homosexuality directly correlate
with attitudes concerning gender roles for men and women. Heterosexuals report that

homosexual men and, to a lesser extent, lesbian women, possess characteristics of the
other sex. People are more likely to assume that someone is homosexual if the person

displays a gender role that is opposite from the norm, or their looks and actions are

inconsistent with the apparent biological gender. These “norms” are learned from the
community and environment in which one lives. Heterosexuals who hold strongly to
the norms of gender roles tend to have negative attitudes about homosexual behavior

(Kite, 1995).
Additionally, Kite found that men are typically judged more harshly for

gender deviance than women. This may be due to the fact that men are taught strict
rules regarding gender roles from a very young age. A stronger difference is seen

between attitudes of homosexual versus heterosexual males than between homosexual

and heterosexual females. Heterosexual men tend to judge homosexual men more
harshly than they judge lesbian women. It is more likely for a male who possesses
female qualities to be homosexual as compared to a female who possesses male
characteristics. Results also showed that a lesbian is more likely to be labeled a
“normal healthy adult” than a gay man. These findings are consistent with the

hypothesis that gay men are judged more severely and that heterosexual males are

more likely to hold negative attitudes regarding homosexuality. Although this study
goes against the findings of Oliver and Hyde, the research finding no gender
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differences in opinions about gay civil liberties held true to the original research
(Kite, 1995).

Study #3: Prequegnat
One area of interest regarding gender and sexuality not covered in the Oliver
and Hyde research is women and health. William Prequegnat notes that with the

epidemic of HIV/AIDS, the reproductive health of both men and women has been in
grave danger. Gender stereotypes, social, political, and economic conditions, and

religious and cultural expectations all impact a woman’s sexual health. Decisions
regarding reproduction, protective health behaviors, and other sexual actions are
influenced by education and access to medical services. Women who are most

severely affected by sexually transmitted diseases and unwanted pregnancy are
women of color, low economic status, and minimal education (Prequegnat, 1999).

Sexual and physical abuse has been found to be highly associated with

substance abuse and risky behaviors. Also, the chances of revictimization increase

with just one incidence of trauma. The number of women who have experienced
physical or sexual abuse by a husband or partner exceeds the number of rapes,

muggings, car accidents, and cancer deaths combined. Women’s sexual health is

compromised because women lack, to a certain degree, the control over protective
practices when it comes to sex. Women must often negotiate with their partners for

the male to use a condom. However, the female condom and other barrier methods

for women are increasing in use and popularity. It was with the invention of the birth
control pill in 1960 that women’s sexual activity increased significantly. Women
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finally had behavioral control over whether or not they wished to reproduce

(Prequegnat, 1999).

The effect of gender on sexuality is very significant. Gender roles and
expectations are established at an early age. These roles influence attitudes regarding

all aspects of sexuality. Future research needs to be conducted on how to dispel

gender stereotypes and establish a more accepting society in which gender roles are
not as strongly enforced. By encouraging more neutral gender roles and dismissing
presumed gender stereotypes, the differences in attitudes and behaviors of men and

women may decrease and the double standards may diminish. Education about the
biological basis of gender and sexual orientation would help to increase the
acceptance of so-called gender deviance such as homosexuality and transgenderism.
Sexual education must be a priority to ensure the health, safety, and respect of both

women and men.

Methods
Participants
The participants in this study were 500 undergraduate students from Carroll
College. The sample was representative of the percentage of students from each class
in the academic year of 2004-2005. This stratified sample contained 27% (135)

Freshman, 23% (115) Sophomores, 20% (100) Juniors, and 30% (150) Seniors.
Males and females were also represented in proportions similar to the Carroll College
student body population with a total of 319 (-64%) females, and 182 (-36%) males.

Participants ranged in age from 17-73. The average age was 20.75 years old.
Participants were asked a question about whether they considered themselves a
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spiritual person to which they answered, “Yes” or “No.” Out of the total number
surveyed, 78% of students stated that they consider themselves a spiritual person, but

only 67.4% of students claimed that they were associated with a specific religion.

Participants who stated that they did identify with an organized religion were asked to
specify. A total of 12 different religions were reported. Participants were selected
from various majors and were surveyed in select courses from ten different

departments at Carroll College including: Anthropology, Biology, Education,
English, French, History, Honors Scholars, Philosophy, Psychology, and Sociology

(See Appendix 2.1).

Materials
The survey distributed was a two-page questionnaire examining students’
behaviors, attitudes, and interests regarding topics of gender and sexuality. A written

statement on the survey informed participants that consenting to contribute to this

research was completely optional and that results would remain anonymous. The
statement also informed participants of confidentiality and gave them the right to

refuse to answer any or all of the survey questions. Participants were ensured that
their information would be entered into a database and there would be no way of
identifying individual responses.

The survey contained a total of 13 questions. The first three questions
regarded students’ interest in obtaining a Gender Studies Minor, taking gender-related
courses, or enrolling in a Human Sexuality course. The course content and possible

topics for the Human Sexuality course were briefly outlined in the question. The
fourth question asked the participants if they believed that Carroll College offered
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enough gender-related courses or if gender issues were frequently addressed in the

courses currently offered at Carroll. The fifth question asked for students’ opinions

about the level of access Carroll students have to sexual information and education.
The next three questions requested that the participants rate themselves on a scale of 1
to 5 regarding their gender roles. On the scale, 1 implied “extremely feminine” while

5 equated to “extremely masculine.” The next three questions inquired about how the
student would rank him/herself on the scale in regard to how that student dressed,
acted, and felt in relation to peers and to society. The students had the option of
circling any number, 1-5, that best represented their gender role. The next question

asked the participants to best describe their sexual orientation on a scale of 1 to 5,
with 1 being completely heterosexual and 5 being completely homosexual. This scale

was adapted from the Kinsey scale of sexual orientation; the numbers on the scale
were changed from 0 to 6, to 1 to 5 to better fit this survey. The last four questions
asked the participants to rate their level of comfort in regard to how they feel about

their sexual orientation and sexual behaviors and how comfortable others were with
their sexual orientation and sexual behaviors (See Appendix 1.1).

Procedure
A total of 16 classes were surveyed. A category of “Other” accounts for

surveys obtained outside of the selected classrooms. Four hundred twenty-one of the

500 surveys were collected from the targeted classes. In these classes, surveys were
distributed and collected within 10-15 minutes. Ninety-seven surveys were collected

by means of individual distribution in the student dormitories. Eighteen surveys were
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excluded due to incomplete answers. The 500 surveys analyzed were separated

according to gender and year in school and entered into an Excel database.

Results
Data from the 500 surveys was compiled and analyzed. The overall average

score for interest in the Gender Studies Minor was 2.5. This was based on a scale
from 1 to 5, with 1 being “not at all interested” and 5 being “very interested.” The
same scale was used in assessing interest in taking gender courses. The average for

this question was 3.1. On the question regarding interest in enrolling in a Human
Sexuality class, the average score was 3.52. On the next section of the survey,

students were asked to circle one of four words describing their thoughts on whether

Carroll College offers enough courses that address gender issues. Numbers were

assigned to these four options, with a 1 representing Yes, 2 for No, 3 for Somewhat,
and 4 for Indifferent. Out of the total 500 students surveyed, 161 students, 32.2% of

the student body, stated that they do not think that Carroll offers enough gender-

related courses. After combining the number of students who answered “no” with the
students who answered “somewhat,” the total number of students who are not

satisfied with the gender courses at Carroll jumps to 310 students or 62%. Breaking

these results down by class, we see that 24.4% of freshman, 26.9% of sophomores,

36% of juniors, and 40.6% of seniors stated that there are not enough courses that
address gender topics. The percentage of students who answered “somewhat” to the
question regarding the desired number of gender courses available was 30.4% of
freshman, 31.3% of sophomores, 29% of juniors, and 28.7% of seniors.
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The same scale was also used for the question inquiring whether students felt
that there was enough access to sexual information and education on campus. Out of

the total number surveyed, 135 students answered that they do not think there is

enough access to sexual information and education on this campus. That is 27% of
those surveyed. The percentage of students who answered either “no” or “somewhat”

to this question was 61.6% of students. Over half of those surveyed stated that there
is either not enough or only somewhat the desired amount of access to sexual

education and information on this campus. By class, 18.5% of freshman, 27.8% of

sophomores, 24% of juniors, and 36% of seniors answered that Carroll students do
not have enough access to sexual information and education. An additional 41.5% of

freshman, 33.9% of sophomores, 33% of juniors, and 30% of seniors claim that
students have only somewhat the amount of access to sexual information as
necessary.
A total of 26.6% of all participants expressed either interest or extreme

interest in obtaining a Gender Studies Minor. Only 10% of males expressed some

level of interest in obtaining the minor, but 35.7% of females showed interest and
10.6% of those females showed extreme interest (See Figures 1.1 & 1.2).
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Figure 1.1

Overall Student Interest in Obtaining
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A total of 60.4% of students surveyed stated that they were interested in enrolling in a

Human Sexuality course. Of that 60.4%, 28.6% expressed extreme interested in the
course. A large percentage of females, 65.3%, showed interest in the Human
Sexuality course while 51.7% of males showed an interest in taking this course if it

were offered (See Figure 2.1 & 2.2).

Figure 2.2
Student Interest in Enrolling in Human
Sexuality Course by Gender

□ Total

■ Females

□ Males

Interest Level
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The next set of questions had students evaluate their level of masculinity vs.
femininity in how they dressed, acted, and felt. Answers were based on a scale of 1

to 5, with 1 being “extremely feminine” and 5 being “extremely masculine.” The
freshman females averaged scores of 2.46 for dress, 2.41 for actions, and 2.23 for

feelings. The freshman males yielded average scores of 4.19 for dress, 4.12 for
actions, and 4.29 for feelings. The sophomore females showed an average of 2.52 for

dress, 2.46 for actions and 2.32 for feelings. Their male counterparts had average

scores of 4.07 for dress, 4.02 for actions, and 4.20 for feelings. The junior class

females averaged a score of 2.41 for dress, 2.38 for actions, and 2.20 for feelings.
The junior males had an average score of 4.16 for dress, 3.92 for actions, and 4.14 for
feelings. The senior females yielded scores 2.54 for dress, 2.6 for actions, and 2.39

for feelings. The senior males had an average score of 4.16 for dress, 4.02 for
actions, and 4.28 for feelings (See Figures 3.1, 3.2, & 3.3).

Figure 3.1
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Figure 3.2
Male Ratings of Gender Identity
by Class

Figure 3.3
Self-Ratings of Masculinity & Femininity
by Class and Gender

Class & Gender
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The next question asked participants to circle the number on the scale that best
described their sexual orientation. The scale listed numbers 1 to 5, with 1 being
“completely heterosexual” and 5 being “completely homosexual.” A total of 395 out

of 500 students circled a 1 for completely heterosexual; this is 79% of all students

surveyed. A total of 11.4% or 57 students circled a 2. Nineteen students or 3.8%
circled a 3 on the scale. Eight students, or 1.6%, circled a 4 on the scale. A total of
21 students reported that they are completely homosexual, they represent 4.2% of all

students surveyed. (See Figures 4.1-4.5).

Figure 4.1

Percentage Range of All Student Scores
on Kinsey Scale of Sexuality
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Figure 4.2

Percentage Range of Freshmen Scores
on Kinsey Scale of Sexuality

Figure 4.3

Percentage Range of Sophomore Scores
on the Kinsey Scale of Sexuality
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Figure 4.4

Percentage Range of Junior Scores on
Kinsey Scale of Sexuality
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Figure 4.5
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Discussion
The purpose of this survey was to obtain data relevant to Carroll students’
interest in topics related to gender and sexuality. The goal of this study was to
determine whether a minor degree in Gender Studies would generate strong interest
and support from the students. Another objective of this survey was to determine

whether students were likely to enroll in a Human Sexuality course if such a class

were offered at Carroll College. This survey looked at differences in responses
between males and females and explored age differences among the four classes. The
primary hypothesis of this survey was that a significant difference would be seen in

the responses of males versus females to questions dealing with gender and sexuality.

The data supported the hypothesis that men and women would show different
levels of interest in obtaining a Gender Studies minor. A larger number of women
(almost 36%) answered “interested” or “very interested” in obtaining the minor as
compared to only 10% of males. The data did not support the hypothesis that more
women than men would be interested in taking a Human Sexuality course. Of those

surveyed, 65% of women and 52% of men showed interest. The data also showed

that the majority of Carroll students do not think that Carroll offers enough genderrelated courses. This can be seen by the large number of students (310), or 62% of

those surveyed, who answered either “no” or “somewhat” in response to the question
of whether there were enough of these courses offered. The same response can be
seen when evaluating whether Carroll students have enough access to sexual

information and education. A total of 61.6% of students responded that there is either
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not enough access or insufficient access to information and education about sexual

topics on the campus of Carroll College.
It was also hypothesized that there would be a significant difference in the

responses of men and women regarding levels of masculinity and femininity in three

aspects of daily life. Women were more likely to circle a number along the
continuum towards the masculine side than men were to circle responses closer to the

feminine side of the scale. This may show that society is more accepting of

masculine women than it is of feminine men. Perhaps the stereotypical traits of males
are more desirable in society than the typical traits of women. However, men and

women showed similar responses on the sexual orientation scale. More noticeable
differences were seen between the separate classes than between the two genders.

The second hypothesis was that age and class in school would play a
significant role in determining the answers regarding personal sexual attitudes and

behaviors. The data appeared to support this hypothesis. As age increased, more
students were willing to circle a number along the scale versus the extremes of 1
(completely heterosexual) and 5 (completely homosexual). The younger students
(freshman and sophomores) were much less likely to circle an answer along the

continuum for questions regarding comfort levels of sexual orientation and behaviors.
The most frequent answers were either one extreme or the other (1 completely
uncomfortable or 5completely comfortable). As the students increased in age and

class, the answers were much more likely to fall along the scale between 2-4. The

majority of all students surveyed, 79%, reported being completely heterosexual. Only
4.2% reported being completely homosexual. The junior class reported the highest
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frequency of students who circled a 5 (completely homosexual) with 7%, while the
freshman reported the lowest percentage with only 2.2% of those surveyed circling a
5 on the Kinsey scale. Seniors showed the highest percentage of bisexual individuals

with 6.7% reported. The freshman class reported the lowest percentage with only
2.2% scoring a 3 on the scale. Freshman had the highest percentage of students

identifying themselves as completely heterosexual with 82.9%, while seniors had the

lowest percentage with 72.6% of students responding with a 1. This wide variation in
responses among the classes may be due to perceived societal expectations, norms,
and acceptance, especially at a Catholic school. The majority of extreme responses

by the younger classmen may possibly represent a deficit in abstract thinking and
self-awareness in this age group. Another explanation may include lower levels of

comfort when discussing these topics as compared to the upper classmen. The results

indicate that after four years in a liberal arts college, most students are more willing to
respond with answers that reflect a higher comfort level and acceptance of falling

somewhere in the middle of the sexuality scale.

This survey could have been improved in several areas. The scales were often
misread because of switching the value of the numbers on the scale. Depending on

the question, the scale would sometimes ask the reader to interpret the scale from

high to low, and then other questions would ask the reader to interpret the scale from
low to high. Unless the reader was careful to look at the scale, mistakes were likely

to happen. Also, the survey could have included more questions that dealt with
specific sexual thoughts, attitudes, and behaviors. However, the main goals of the

survey were fulfilled by getting a clear idea of the interest level of students regarding
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gender in the academic curriculum. More research should be conducted to ask
students what type of gender topics they would like addressed and where their
interests lie. Further studies should also focus on why the differences in responses

exist between males and females. Research should try to explain why these

differences are so extensive when dealing with gender and sexuality.
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PARTB

Proposal for a
Gender Studies
Minor
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Proposal for a Gender Studies Minor

After examining the results from the survey, it is clear that there is a

meaningful number of Carroll College students who show a high level of interest in
obtaining a minor in Gender Studies. Almost 27% of the students surveyed stated

that they were interested in obtaining a minor in Gender Studies. An even larger
number of students, up to 60%, showed interest in taking gender-related courses or
enrolling in a Human Sexuality course. From these results, it is strongly suggested

that Carroll College develop and implement the courses necessary to offer a solid,
quality educational program. In order to do so, important steps must be taken and

new classes offered to make the program as strong and meaningful as possible.
Several new courses will need to be added in order to offer a solid program.
First, a Human Sexuality course will be essential to the minor. A total of 60% of

those surveyed showed an interest in taking a Human Sexuality course. Not only is
sexuality an important aspect of gender, it is a topic that affects all students,

especially during this time of early adulthood. It is crucial to the health and well

being of the Carroll College student population to have access to information
regarding sexuality. Although Carroll College is a private, Catholic college, its
students represent numerous religions and faiths, as seen in the results of the

representative survey. Most Carroll students do not think that there is enough access

to sexual information; by offering a Human Sexuality course, students will have an

opportunity to learn about many aspects of sexuality including sexually transmitted

diseases, reproductive health, pregnancy and birth, intimacy and love, and numerous
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other topics that will enrich their lives and help them to make informed decisions with
their personal sexuality.

Along with the development of a sexuality course, several other new courses

will need to be implemented. After examining the Gender Studies programs at other
schools, it appears that most programs offer a Gender History or Women’s History

course. The historical examination of similarities and differences of the genders
throughout the ages is an important knowledge base when studying gender. A

Gender Philosophy course would also be an important addition to the program. There
are two courses, Women, Health and Medicine, and Domestic Violence, which are
currently offered only in the summer. These courses should be offered during the

regular school year because of their strong gender content.
There is currently a team-taught course, “Perspectives of Gender,” that would

serve as a good introductory course. This course gives students a brief overview of
gender in different areas of academia. Students are exposed to a new professor every
week, each with a unique look at gender within a specific department. This course,

offered in the spring semester, would serve as the mandatory introductory course for
the minor. Students would then have the option of choosing from a list of about

seven core courses, from which they would choose at least four. Students would have
the option of completing their minor requirements by either taking more core courses,

or choosing their remaining two classes from an “alternate” course list of over
thirteen options. Many of these courses may fulfill other major requirements or core
requirements and at least one core course is offered every semester. Students will

complete the minor by participating in a mandatory senior-level capstone seminar.
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This course will offer students a chance to wrap-up their minor by addressing current

issues affected by gender and discussing different aspects of gender discovered
through the individual courses each student chose to take.
Students wishing to obtain a minor degree in gender studies must complete at

least twenty credits, with at least six of those credits coming from courses that are

300-level or above. In case a scheduling conflict arises, and a student cannot fulfill
credits from the list of approved courses, he or she may apply to substitute a different

course by submitting a written request to the Gender Studies committee. If approved
by the committee and the course instructor, the student will follow an enhanced
syllabus and will focus his or her efforts in the classroom on the gender-related topics
specific to that course. The proposed course layout for this minor offers a great deal

of flexibility and creativity, thus allowing students to tailor their education to their

unique interests and semester schedule.
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Gender Studies Minor
Twenty (20) semester credits chosen from the following. At least six (6) credits must
be from 300 level or above courses:

Core Classes (Choose at least 4)
*LAS 206 Perspectives on Gender (Intro Class)
AN/SO 208 The Family
BA ??? Socioeconomic Impact on Gender: India
CO 280 Gender Communication
EN 425 Women Authors & Feminine Theory
SO 389 Women, Health, & Medicine
SO ??? Domestic Violence
TH 212 Christian Spirituality: Women Mystics
*Capstone Senior Seminar

New Courses:
HI ???
PSY ???
PHIL ???
LAT ???

Women’s History
Human Sexuality
Philosophy of Gender
Latin American Studies

Alternate Courses (Choose up to 2)
AN/SO 317 Ethnic and Racial Relations
AN/SO 218 Introduction to Native American Studies
CO 210 The Word and the Body
CO 310 Mass Media
CO 414 Human Communication Theory
DNC 228 Partner Dancing Through the Ages
EN 425 Native American Authors
HPE 135 Introduction to Wellness
HPE 330 Introduction to Community Health
PHIL 121 Philosophy of the Human Being
PHIL 208 Bioethics
PHIL 252 Social and Political Philosophy
PO 206 Modem Political Ideologies
PSY 228 Adolescent Psychology
PSY 308 Health Psychology
PSY 311 Theories of Personality
SO 291 Social Gerontology
THT 318-319 History of the Theatre I & II
THT348 History of Film

Note: If scheduling conflicts arise, other courses may be substituted as necessary after
approval from the Gender Studies committee if scheduling conflicts arise.
* = Mandatory Course
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EVERY YEAR

ODD YEARS

EVEN YEARS

AN/SO317
The Family

CO 210
The Word and the
Body

CO 310
Mass Media

EN 425
Women Authors

FALL
COURSES

HPE 135
Intro to Wellness

PHIL 121
Philosophy of the
Human Being

CO 414
Human
Communication
Theory

THT318
History of Theater

PHIL ???
Gender Philosophy

HI ???
Women’s History

PO206
Modem Political
Ideologies
PSY311
Theories of
Personality
PSY ???
Human Sexuality

LAS 206
**Perspectives on
Gender

CO 280
Gender
Communication

BA ???
Socioeconomic
Impact of Gender:
India

HPE 330
Intro to Community
Health

DNC 228
Partner Dancing
Through the Ages

SPRING
COURSES

PHIL 208
Bioethics
PHIL 252
Social and Political
Philosophy
PSY 308
Health Psychology

THT 348
History of Film
♦♦Capstone Seminar

PHIL 121
Philosophy of the
Human Being

THT 319
History of Theater

TH212
Christian
Spirituality:
Women Mystics
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COURSES
OFFERED BOTH
FALL AND
SPRING
SEMESTERS

AN/SO317
Intro to Native
American Studies

PSY 228
Adolescent
Psychology

SUMMER
COURSES

SO 389
Women, Health
and Medicine

SO ???
Domestic
Violence

COURSES
OFFERED
EVERY THIRD
SEMESTER

AN/SO317
Racial and Ethnic
Relations

SO 291
Social
Gerontology

Bold = Core Courses (Choose at least 4)
??? = New Courses to be added

** = Mandatory Introductory Course and Senior Capstone Seminar
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Appendix 1.1
This survey contains questions about interests, behaviors, and attitudes regarding gender
and sexuality. Participants are asked to circle the answer that best represents their thoughts and
behaviors. All information is completely confidential and anonymous. Data will be entered into
a database with no way of identifying individuals or their responses. Participants have the right
to refuse to answer all or part of the survey. Thank you for your contribution to this research.
Age:________

Year in School:
Gender:

Fr

So

Jr

Sr

Other

Female

Male

Do you consider yourself a spiritual person? Yes

No

Yes

No

Do you identify with an organized religion?

If yes, please specify___________________

Please circle the answer that best fits your interest in the following questions.
5 = very interested
4 = interested
3 = indifferent
2 = probably not interested
1 = not at all interested

1.) Would you be interested in obtaining a minor degree in Gender Studies if Carroll offered such
a degree?
1
2
3
4
5

2.) Would you be interested in taking courses that had a strong focus on gender topics and issues?
1

2

3

4

5

3. ) Do you feel that Carroll offers enough courses that address the topic of gender and the issues
that are affected by gender?

No

Yes

Somewhat

Indifferent

4. ) Would you consider enrolling in a Human Sexuality course?
Course content may include such topics as:
Sexual Anatomy, Pregnancy and Birth, Sexual Customs, Sexual Health, Intimacy and Love,
Sexual Problems and Therapy, Prostitution and Pornography, etc.
1

2

3

4

5
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5.) Do you believe that Carroll students have enough access to sexual information and education?
Yes

No

Indifferent

Somewhat

Please circle the number that best represents your gender role:
1 = extremely feminine
5 = extremely masculine
1.) I dress:
12

3

4

3

4

2.) I act:

1

3.) I feel:
12

Please circle the number that best describes your sexual orientation:
1 = completely heterosexual
5 = completely homosexual
12
3
4

Please circle the number that best describes you:
1 = extremely uncomfortable
5 = extremely comfortable

I feel comfortable with my sexual orientation:
1
2
3

I feel comfortable with my sexual behavior:
1
2
3

Others are comfortable with my sexual orientation:
1
2
3

Others approve of my sexual behavior:
1
2
3

4

5
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Appendix 2.1
Freshman Survey Distribution
Classes Surveyed

PSY 105-General Psychology

SO/AN 218- Intro to Native American Studies
FR 102-French II
ED 412- Testing & Measurements
PSY 222- History & Systems
HI 212- Western European History
HI 323- American History

SO 101- Intro to Sociology
PSY 228- Adolescent Psychology

# of Students

24
3

92 Females
44 Males

3

1
2

12
5

37
5

HI 323- Twentieth Century American History

3

PHIL 208- Bioethics
Other

3

Total

135/500 = 27%

37
135

Sophomore Survey Distribution

Classes Surveyed

PSY 105- General Psychology
SO/AN 318- American Indians

SO/AN 218- Intro to Native American Studies
FR 102-French II
PSY 310- Research Methods II

# of Students

8

72 Females

3

43 Males

10
1

1

EN 324- Nature Writing

5

PSY 222- History & Systems

8

HI 212-Western European History
HI 323- American History

7

SO 101- Intro to Sociology
PSY 228- Adolescent Psychology
HI 323- Twentieth Century American History

PHIL 208- Bioethics
BI 307- Animal Physiology
Other
Total

115/500 = 23%

15
21
5
3

13
4

11
115
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Junior Survey Distribution

Classes Surveyed

# of Students

100/500 = 20%

PSY 105-General Psychology
SO/AN 318- American Indians

3

63 Females

3

37 Males

SO/AN 218- Intro to Native American Studies
FR 102-French II
PSY 310- Research Methods II
EN 324- Nature Writing

4

HI 212- Western European History

8

HI 323- American History

3
6
5

10

SO 101- Intro to Sociology
PSY 228- Adolescent Psychology

5

HI 323- Twentieth Century American History

8

3

PHIL 208- Bioethics
BI 307- Animal Physiology

23

ED 412- Testing & Measurements

14

Total

5

100

Senior Survey Distribution

Classes Surveyed

PSY 105- General Psychology
SO/AN 318- American Indians

SO/AN 218- Intro to Native American Studies
FR 102-French II
PSY 310- Research Methods II

# of Students
2

92 Females

3

58 Males

12
2

10

EN 324- Nature Writing

8

PSY 222- History & Systems

2

HI 212- Western European History

3

HI 323- American History

8

SO 101- Intro to Sociology
PSY 228- Adolescent Psychology
HI 323- Twentieth Century American History

2

PHIL 208- Bioethics
BI 307-Animal Physiology

5

13

ED 412- Testing & Measurements

13

HNR 450- Modem Thought
Other

10

Total

150/500 = 30%

1
7

49
150
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Total Number of Students Surveyed in each Class
Classes Surveyed

# of Students

PSY 105- General Psychology
SO/AN 318- American Indians

38
9

SO/AN 218- Intro to Native American Studies
FR 102-French II
PSY 310- Research Methods II

32

EN 324- Nature Writing

18

PSY 222- History & Systems

21

HI 212-Western European History
HI 323- American History

30

38

SO 101- Intro to Sociology

65

PSY 228- Adolescent Psychology

14

HI 323- Twentieth Century American History
PHIL 208- Bioethics

24
44

BI 307- Animal Physiology

22

ED 412-Testing & Measurements
HNR 450- Modem Thought
Other

29

Total

10
17

10
97
518

319 Females = 64%
182 Males = 36%
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Appendix 3.1

Faculty Interviews
The following questions were asked of each faculty member during an interview to
assess the interest of individual professors and departments in developing new courses
and participating in the Gender Studies Minor. Professors focused on the courses they
were currently teaching and evaluated the degree of gender content in the present
syllabus. They were then asked if it was possible to enhance the gender content of the
course and if they were willing to do so. The prospect of adding new courses specific to
gender topics in their department was also addressed.

•

Is there a gender component to this course?

•

Describe the gender content of this course.

•

Could gender content be enhanced further?

•

What changes would need to be made or what would need to be added to enhance
the gender component?

•

Would you be interested/willing to do that?

•

Do you have any suggestions of other courses that might enhance a Gender
Studies Minor?

•

Would you be open to offering an enhanced syllabus** for this class for Gender
Studies students?

•

Is there an adjunct available in your department who might be willing/available to
teach a Gender-related course?

**The professor will provide an enhanced syllabus if a student is taking a course from the
alternate list or is substituting another course with permission. The enhanced syllabus
will direct the student’s learning toward topics specific to gender within the course.
Additional and/or specific readings or projects may be assigned.
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Professor: Dr. David Messenger
Department: History
Dr. Messenger stated that none of the courses he is currently teaching have any
focus on gender issues. In some of his classes his students read documents either written
by or about important women. However, this is such a small component to the overall
course, that many changes would need to be made to justify any of his courses being
included in the Gender Studies minor. Dr. Messenger would be willing to provide an
enhanced syllabus for one or all of the following courses:

HI 305 The Long 19th Century: Europe, 1789-1918
HI 307 Contemporary Europe: Politics, Society and Culture
HI 411 The Holocaust
Dr. Messenger suggested that if Carroll were to add a gender-related History
course, he would like to see a course about the history of Montana women. He proposed
inviting an adjunct from the MT Historical Society to help teach or to use as a resource.

Professor: Dr. Robert Swartout
Department: History
Dr. Swartout was very excited about the proposition of starting a Gender Studies
minor. As head of the history department, he knows the importance of including the
stories of women throughout history. Dr. Swartout would like to see the addition of a
Women’s History course, however he stressed that this would not focus on only feminist
issues. He would like to see the course focus on home economics, the suffrage
movement, and women’s rights. Dr. Swartout would be willing to provide an enhanced
syllabus for two of his courses that have the strongest focus on gender issues:

HI 319 America in the 60 ’ s
HI 323 20th C American History
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Professor: Dr. Anne Perkins
Department: Psychology
Dr. Perkins is a strong proponent for developing a Gender Studies minor at
Carroll. She is currently teaching Health Psychology, which has a gender component,
however it is definitely not the central focus of the class. As the course is taught now,
she discusses the role of women in healthcare. She looks at the differences between how
nurses are viewed as opposed to doctors, and how these jobs are very gender stereotyped.
If she were to enhance the syllabus to include more gender topics, she would discuss the
“molecules of emotion” and look at sex specific health issues such as breast and prostrate
cancer and how these affect the gender identification of women and men.
Dr. Perkins is also in favor of adding a Human Sexuality course. She has looked
into proposing a course like this in the past, but has never had the time to teach an
additional course. Dr. Perkins has a strong background in sex research and would feel
very comfortable teaching this course. However, she suggests that this course be team
taught with a male so that the students are exposed to both genders and different
approaches to the material.

Professor: Dr. Joy Holloway
Department: Psychology
Dr. Holloway is one of the spearheads of starting a Gender Studies minor. She
believes very strongly that Carroll should offer this minor to the students and thinks that
Carroll is behind the times for not already offering such a degree. Dr. Holloway would
be willing to provide an enhanced syllabus for her Theories of Personality course. She
currently looks at women’s contributions to the field of psychology and personality
theory by having students read about Anna Freud, Homey, and the Stone Center Group.
Dr. Holloway also stresses that biological research on personality is showing that
differences exist between the genders. Dr. Holloway would also like to the see a Human
Sexuality course offered as part of the minor. She stated that a Human Sexuality course
would benefit students generally, whether part of the Gender Studies minor or not.

Professor: Dr. Brad Elison
Department: Psychology

Dr. Elison is currently teaching Adolescent Psychology. This course has a very
strong focus on gender issues during adolescence. Some of the content covered in this
course includes gender identity, homosexuality, dating scripts, expectations in
relationships, and attitudes about teen pregnancy. Dr. Elison also looks at the role of the
media in forming gender stereotypes, and role expectations, and how the culture is
important in the socialization process. Unfortunately, there are many other topics to
cover in this course, and as it stands, this class would be offered as an alternate rather
than a core required course in the minor.
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Professor: Dr. Elizabeth Chute
Department: Sociology
Dr. Chute is very interested and well versed in issues of gender. She teaches
several classes that would be offered as core courses for the minor. However, a few
major obstacles stand in the way of that happening. Currently, Dr. Chute teaches
Women, Health, and Medicine and Domestic Violence as summer courses. If these were
to be offered for the minor, both classes would need to become permanent semester
courses. Dr. Chute already has a full workload and adding these courses to the semester
is a complicated task of finding time and additional professors to cover other permanent
courses. One course already offered regularly is Social Gerontology. This course would
also be a core class for the minor due to very strong gender component. Dr. Chute
addresses several aspects of gender in this course including the trials of women surviving
beyond men in the later stages of life and how women’s work histories in the past left
many with no protection during their older years. She discusses how women’s physical
pain is not taken as seriously as men’s. Family care and the issues surrounding
menopause are other gender topics covered in this course. If the necessary changes and
additions to the semester curriculum can be accomplished, Dr. Chute’s classes will
comprise important courses for the minor.

Professor: Mr. Murphy Fox
Department: Anthropology/Sociology

Murphy Fox includes gender issues in most of his courses. The Family, however,
is the course with the strongest gender content. In this course, Mr. Fox addresses
different approaches to family via cultural constructs. Sex and gender roles are discussed
within the context of the family. He looks at domestic versus global models of the family
and how each affects the different genders within the family. The variations of
monogamous versus polygamist family structures are also covered. This course would be
offered as an option in the core selection for the minor.
Mr. Fox teaches three courses that would be alternate options for the minor
because, although each offers a unique view of gender, gender is not the central focus of
the class. Ethnic and Racial Relations, Introduction to Native American Studies, and
Native American Authors would all be offered with an enhanced syllabus to explore the
issues of gender in different societies and cultures.
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Professor: Sr. Annette Moran
Department: Theology

Christian Spirituality: Women Mystics is a summer course taught by Sr. Moran.
Ideally, this course will be moved to a permanent semester course and will be offered as a
core component to the Gender Studies Minor. Sr. Moran teaches this course by looking
at women’s experience in religion. There is no gender ideology stressed in this class.
She examines the experiences of six women mystics. A historical approach looks at
women through time up to the 1940’s. Sr. Moran uses a text on mysticism to form the
framework for the class. This book was written from a non-Catholic stance. Diaries of
women who died in the holocaust are also read. Although religious experiences are the
central focus of the course, no specific denomination is singled out. This course would
add necessary variety to the core list of classes offered for the minor.

Professor: Dr. Debra Bemardi
Department: English
Dr. Bemardi is very passionate about developing a curriculum for the Gender
Studies minor. She is willing to offer an enhanced syllabus for several of the English
courses that she teaches. However, there is one course, Women’s Literature and Feminist
Theory, which she has been teaching on a rotating schedule that would be an important
addition to the minor. This course looks at literature through the eyes of a feminist and
discusses the important contributions of women authors. This course will need to be
offered on a regular basis to qualify for the minor.

Professor: Dr. Mark Smillie
Department: Philosophy

There are several philosophy courses that address the topic of gender. The
Philosophy of the Human Being is one course that has a fairly strong focus on gender
topics. In this course nature versus nature is discussed as well as whether gender is part
of human nature or if it is a societal construct. The aspect of race and gender is also
examined. Dr. Smillie also has his students read works about feminist ethics and the
ethics of care. If this course added some more substantial material dealing with gender, it
would be a good option for the core selection of courses for the minor. If the course
remains as is with an enhanced syllabus option, it would be offered on the alternate list.
Other options for the alternate list are Bioethics and Business Ethics. Bioethics
addresses several gender topics such as abortion, maternal issues, euthanasia and women,
and women in the healthcare field. Business Ethics looks at such topics as sexual
harassment, family issues and the workplace, the glass ceiling, and women in the world
of business.
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