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PREFACE

0
I first became aware of the benefits of reading aloud to students as a teacher’s aide

in a high school resource room. There, on numerous occasions, I was amazed by the

positive effects of oral presentation of literature. As students were introduced to the

veritable treasure-store of human experience waiting to be discovered in literature, I saw

reluctant readers once again find motivation to read. I saw minds and lives of those

unable to read fluently for themselves enriched by what was read to them. I often saw

moments of shared literary experience contribute to a sense of camaraderie, or provide a

common background for discussion and further reading and/or writing. Read-aloud

seemed to be one of the few mediums that could be counted upon to elicit a whole-hearted

investment of hard-to-capture attention.

Conversely, I frequently observed that there seemed to be an attitude among some

educators that read-aloud beyond the primary grades was a frivolous use of time. As one

teacher who participated in the survey put it, "We look upon read-aloud as being too

simple to be important."

However, it seemed logical to me that the benefits of reading aloud to students should 

£ carry beyond primary grades. The paper that follows is a result of my desire to examine

both the research on oral presentation of literature, and the values and practices of

teachers with regard to read-aloud, in an attempt to determine the values of and

perceptions about reading to children.



My expectation was that research would show that there were benefits to continued

use of oral presentation of literature beyond the primary grades. I also expected to find

that, in practice, the use of oral presentation of literature and the value teachers assigned

to read-aloud would decline significantly in upper elementary grades and middle school.

A survey of kindergarten through eighth grade teachers was chosen to limit the study

to reasonably manageable proportions. Several factors influenced the selection of

teachers from Lewis and Clark County schools as the population to be surveyed. First,

there was a sufficient number of teachers in the county to give a good representative

sampling. Second, the twenty-two schools in the county represent both rural and urban

schools, and large and small districts. Third, as a purely practical matter, it was much

simpler to carry out my survey locally.

I value highly the insights and opinions teachers shared with me. The project was both

an enlightening and rewarding experience.



CHAPTER I

PURPOSE OF THE STUDY

The purpose of this study was to determine the values and practices of K-8

teachers in Lewis and Clark County, Montana in regard to oral presentation of literature.

INTRODUCTION

Tradition has long made it acceptable to read to young children, and research as

far back as 1966 (Cohen) began to validate the practice. Rarely would a primary teacher

feel obliged to justify reading aloud to students. However, in upper elementary and middle

schools, teachers often feel guilty about making time in their crowded curriculums for

reading aloud to students (Butler, 1980). The practice that is so widely accepted in primary

grades is perceived to diminish in upper levels (Fisher and Elleman, 1984).

Benefits of reading aloud can include improved: reading performance, language

development, reading interest, reading comprehension, word discrimination, word

knowledge, motivation, and listening skills (Butler, 1980).
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Stahlschmidt and Johnson (1984) suggested the importance of reading aloud in

terms of values such as the opportunity it offers for students to, "sample vicariously the

way others face problems", (p.147)

In the same vein, Huck (1979) cited "intrinsic" values including the joy of reading,

compassion, understanding, and imagination.

It would seem logical that these benefits would carry beyond the primary grade

levels. Contrary to the view that once students become independent readers they no

longer need to be read to, there are several factors to be considered in determining the

value of reading aloud to upper level elementary students.

First, students need to continue seeing the teacher as a role model of the benefits

and enjoyment derived from reading. They need to see that reading, whether for pleasure

or information, is not something one outgrows (Michener, 1988; Perez, 1986; Stahlschmidt

and Johnson, 1984).

The second factor is that research on language acquisition and cognitive

development in the past decade has made contributions to our understanding of reading

development (Huck, 1979). According to Terrell (1983), Krashen’s 1980 research

demonstrated the importance of students hearing "comprehensible input" in language

acquisition. Terrell discussed the importance of receiving that input in a low anxiety

environment, and the importance of making language acquisition the result of meaningful

communication rather than drill.

A third consideration is that upper level elementary students are faced with

escalating transition to more content-laden material. Often they can benefit from a

teacher’s modeling of how to read for greater comprehension (Roser, 1987; Vacca and
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Vacca, 1989). Unburdened of the visual decoding process, they are better able to give full

attention to the comprehension of the auditory input (Alvermann, 1984; Cunningham,

1982). Further, a myriad of high-interest read-aloud material is available to help stimulate

interest, motivate learning, and expand understanding in a variety of subject areas

(Sanacore, 1990; Crook & Lehman, 1990).

A fourth factor that must be taken into consideration is that a portion of the student

population consists of auditory learners, and for them read-aloud constitutes an important

learning vehicle (Carbo, 1986).

Finally, many children, as they get older, tend to confine their reading to rather

narrow "favorite" authors or genre. Read-aloud gives these children the opportunity to

explore diverse literary forms, and hopefully, encourages their reading interest to broaden.

(Stahlschmidt and Johnson, 1984).

In light of perceived practices and with a view toward research contraindicating

those practices, a portion of the survey of Lewis and Clark County K-8 teachers was

designed to determine the opinions of these teachers with regard to the grade level

through which oral presentation of literature should be practiced.

Having established that there are values associated with continued reading-aloud

in the upper elementary grades, consideration must be given to what educators’

perceptions of oral presentation of literature might involve. Technically, literature

encompasses everything from prose, poetry, and drama, to written research in any given

e
field (American Heritage Dictionary. 1982). Oral presentation can include an animated oral

interpretation of a children’s classic or a scholarly excerpt from a research journal. Survey

questions were designed to determine the types of literature chosen for oral presentation.
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The purpose for using oral presentation of literature can also be varied.

McCormick (1977, p. 143) pointed out that in the past read-aloud, "has been undertaken

primarily for subjective and aesthetic reasons," such as providing a "...pleasant

experience," or motivating improved "...tastes in literature," and the desire to "...read for

9
themselves." She further stated, "An attitude prevails that reading stories aloud is an

activity to be undertaken only if time is left over from other activities."

The contrasting viewpoint is emphasized by Gerth (1983), who argues that allowing

children to be "passive listeners" is not only unproductive, but is actually harmful.

With these viewpoints in mind, portions of the survey were designed to determine

the extent to which read-aloud was perceived as a recreational, a motivational, and an

educational activity. Questions were also designed to determine whether oral presentation

of literature was a regularly scheduled part of the curriculum.

In regard to classroom structure and atmosphere during read-aloud, no research

was found to indicate the effectiveness of any particular mode over another. However, a

portion of the survey dealt with this topic in light of Terrell’s (1983) conclusions about

language learning and low anxiety environments.

Finally, a segment of the survey was devoted to the values teachers placed on

read-aloud’s potential for enhancing a number of skill areas.

Teachers’ comments were welcomed at the conclusion of the formal questionnaire

(Appendix B).

9
EXPLANATION OF TERMS

It should be noted that throughout this paper the terms, "oral presentation of
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literature," "read-aloud," and "story-time" are used interchangeably.

Grade Levels: Primary - Kindergarten through second grade. 
Intermediate - third through fifth grade.
Middle School - sixth through eighth grade.

Multiple Levels: In this paper, multiple levels refers to teachers who may:
a. ) teach at more than one grade level.
b. ) teach in a specific area such as music or P.E. at

different grade levels.
c. ) teach combined classes containing more than one

grade level.

Upper Level: For the purposes of this paper may refer to one or more 
of the grade levels beyond primary level. Also referred to 
as "upper elementary level".

Regular Education: Not including special education or Chapter 1 classes.

SSR: Silent Sustained Reading. Refers to a specific time set 
aside for students to read silently for pleasure. Typically, 
this is a daily block of time ranging from five to twenty 
minutes.
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CHAPTER II

REVIEW OF LITERATURE

In the past quarter century, research findings in the areas of cognitive psychology

and language acquisition as well as in reading have made significant contributions to our

understanding of the reading process (Huck, 1979, p. 355). The value of reading aloud

to children has been validated in numerous studies, and is now more easily recognized as

sound educational practice as well as an enjoyable activity (McCormick, 1977, p. 143).

The body of research on the benefits of reading to pre-school children is extensive, and

certainly can be counted as one of the factors that led the Commission on Reading of the

National Institute of Education to state, in Becoming A Nation of Readers, (Anderson,

Hiebert, Scott, and Wilkinson, 1985, p. 23), "The single most important activity for building

the knowledge required for eventual success in reading is reading aloud to children".

Tunnell and Jacobs (1989) cited studies by Forester (1977), Holdaway (1982),

* Durkin (1961), Clark (1976), and Thorndike (1973) which all indicated that the common

factor in early reading success was a background of having been read to in the home (p.

474).
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The focus of this paper, however, is on school-age children (grades K-8), and

therefore the review of literature will also focus on studies applicable to those areas.

Although there have been a number of studies of the benefits of read-aloud in lower

elementary grades, research has just recently begun to concentrate on upper elementary

*
levels. Consequently, the review of literature on upper levels is somewhat limited.

This review of literature will begin with the cognitive and linguistic perspectives

which have contributed to our understanding of the value of oral presentation of literature;

and will continue with treatment of read-aloud in reading methods texts, and in professional

journals. It will conclude with an examination of the research that has been important in

establishing the validity of read-aloud at various grade levels and in varying aspects of

reading.

Cognitive and LinguisticPerspectives of Oral Presentation of Literature

The cognitive aspect of read-aloud is addressed by the Commission on Reading

in Becoming a Nation of Readers, in their proposal of five generalizations based on

reading research. The Commission stated the generalization that, "Skilled reading is

constructive" (p. 17). In other words, each reader constructs meaning from a given

passage based on that persons individual background knowledge. Or, as Long (1989)

stated in summarizing the cognitive research of the 1970’s:

Learners, it was determined, construct meaning during the comprehension 
process by segmenting and chunking input (i.e., that which they hear or

• read) into meaningful units, actively matching the results, known as intake,
with their existing linguistic and world knowledge, and filling in the gaps 
with logical guesses. Intake is then recorded and stored in long-term 
memory in the form of propositions, or basic meaning forms.
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World knowledge is experientially based and enables individuals to make 
inferences and form expectations, (p. 32)

Long explained that this knowledge is organized around "schemata" which includes

expectations about the story, the sequencing, and the types of connections that may occur.

Long (1989) made an important point in stating that: "These schemata are

acquired by listening to stories as well as through typical real-world experience" (p. 35).

From a linguistic perspective, Huck (1979, p. 355) stated, "Linguists have noted

the significance of children’s previous exposure to literature to their cognitive and linguistic

development." Research in both first and second language acquisition has provided

helpful insights into the learning process. Krashen’s (1980) "comprehensible input theory"

was expanded by Terrell (1983):

When students hear a communication and understand the message, they 
do not necessarily understand all of the lexical items, grammatical 
structures, or forms used by the speaker. At a given level of lexical and 
structural complexity, students can understand speech containing lexical 
items, structure, and forms which is slightly more advanced than the 
acquirer’s current competence, but not so far advanced as to interfere 
crucially with comprehension. As the acquirer advances and improves, so 
does the level of input. This difference between comprehensible input and 
the current production abilities of students accounts for improvement.
(P-279)

Newmark (1983) discussed the importance of making language acquisition a result of

meaningful communication:

...isolation and abstraction of the learner from the contexts in which that 
language is used constitutes serious interference with the language 
learning process, (p. 51)

8



Treatment of Read-aloud ..in Reading Methods Texts

The practice of reading aloud to children is advocated in a number of texts

intended for use in teacher-education programs. Ekwall and Shanker (1989, p. 129-130)

identified read-aloud as a factor in both stimulating children’s interest in reading, and in

$
enhancing the language development which contributes to reading readiness. As a

motivational medium, they stated:

...the importance of the teacher reading aloud to students cannot be 
overemphasized. Every teacher, regardless of grade level, should spend 
some time reading to his students each day, if only for a few minutes, (p.
363)

Cullinan, (1987, p.9), endorsed read-aloud by stating, "Teachers have a potentially

tremendous effect; they are models.", and, "Reading aloud should not stop when students

learn to read on their own. They need to see reward for applying some of the skills they

have learned."

Lamme, (1987) in the same text stated:

While reading aloud, the teacher models reading behavior. Reading aloud 
also whets the appetite for good stories. It exposes children to literature 
they would not be able to read themselves. It shows them what real 
readers do and give them a goal for learning to read. (p. 43)

Irwin, (1990) in writing about the needs of middle school children in regard to

reading, emphasized the need for students to acquire a base of experiences; a knowledge

of conventions used in writing; a knowledge of words, concepts, and language structure;

and a knowledge of problem solving strategies (p. 32). Irwin suggests read-aloud and

shared literary experience are two means toward meeting those needs. She further

suggests tradebooks be used as "schema and interest builders before reading the textbook
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or to elaborate and extend the content and concepts during and after the reading of the

text" (p. 162).

Bean (1989, p.11) stated: "There should be opportunities at all grade levels for

teachers to read to their students, as well as motivational programs that encourage student

reading."

Atwell (1987) advocated reading aloud to adolescents by explaining that through

her work with eighth-grade students, she came to realize that reading aloud was not just

entertainment for primary level children, but an enjoyable means of motivating students to

an "active involvement with texts" (p. 208).

Smith (1985) shared two general advantages of reading aloud to children:

The first is the insight that interesting stories are associated with the 
printed marks in books can have a highly motivating effect on children - 
provided of course that the stories are genuinely interesting and are not 
forced upon a child. The second advantage of reading to children is that 
it acquaints them with the peculiarities and conventions of written 
language, which is not the same as speech, (p. 123)

Smith (1985) also shared two guidelines for aiding poor readers or non-readers.

The first involved making "learning to read easy - which means making reading meaningful,

enjoyable, and useful, and a frequent experience for children" (p. 132). The second stated,

"...the teacher should ensure there is someone, if only another child, to read for children

what they cannot read for themselves" (p. 132).

Butler and Turbill (1987) stressed the need for careful selection of read-aloud

0 material and for preparation prior to reading in order to make the most of the read-aloud

experience. They also advocated using a wide variety of selections:

Children need to be introduced to different 'registers’ of written language 
by first hearing samples. This enables them to cope with the conventions
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of different registers more easily than if they were left to read them alone.
(p. 47)

Finally, Taylor, Harris, and Pearson (1988) endorsed reading aloud as a

motivational strategy:

9 A simple activity that has the effect of arousing student interest in a
particular book or author is oral reading by the teacher....Primary grade 
teachers seem to be most prone to engage in this activity, but teachers at 
intermediate, middle and secondary levels have employed this approach 
effectively. Students of all ages seem to enjoy listening to a skillful 
presentation of good literature. By choosing carefully what to share, a 
teacher can expose children of various reading abilities to literature they 
might not select on their own. Through discussion and explanation 
student attention can be focused on the subtleties of characterization, plot 
development, use of language, and so forth, (p. 83)

Treatment of Read-aloud in Professional Journals

Butler (1980) noted the importance of recognizing that reading-aloud is an

educational tool as well as an enjoyable activity. She cited extensive research supporting

the use of read-aloud as a means of improving reading performance, language

development, reading interest, and listening skills. Butler also cited research (Arbuthnott,

1977) supporting the reading aloud of books beyond the student’s present level of ability.

Craddock and Halpern (1988) stressed the importance of read-aloud being more

than just pleasurable and motivational. These authors advocated a program of

"developmental listening" which used an organized structure involving schema

development, focused listening, responses, and evaluation.

Gerth (1983) also advocated active listening. She expressed the belief that story

e
time:

...can go a long way toward promoting reading comprehension, or it can 
actually inhibit the development of good comprehension skills. If children 
are allowed to be merely passive listeners who may tune out at will, they
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will develop habits of inattention that will be hard to break. If they are 
permitted to accept ideas without understanding them, they will lose the 
spark of curiosity that inspires true learning. Good listening skills are vital 
in building good comprehension, (p. 94)

Roser (1987), who wrote of literature as a tool of literacy instruction, also stressed 

0 the importance of "purposeful" read-aloud. Ms. Roser advocated teachers using both overt

and subtle methods to aid children in constructing meaning and extending ideas:

We are finding that reading to children is an opportunity to model and 
extend comprehension, and requires more of the adult than simply reading 
the story, or simply reading and asking questions. The ’more’ that is 
involved concerns the strategies, techniques, and communicative 
processes that seem to foster young children’s active reasoning about 
stories and links to their own lives, (p. 94)

Cunningham (1982) pointed out that for most elementary students, listening is

easier than reading:

When listening, children have one primary task - identifying meaning.
When reading, they must identify not only meaning but also words. Doing 
both simultaneously is difficult at first and some children get so busy 
saying words, they don’t have much attention left over to think about what 
they have read. (p. 486)

Alvermann (1984) cited two factors supporting the use of listening over reading in

teaching inference. The first was, "Unhindered by the need to concentrate on decoding

written text, children who engage in listening activities are free to devote their attention to

the inference-making aspects of the comprehension process." (p. 244)

The second factor cited was that, since the students’ reading abilities did not have

to be considered, teachers had much greater freedom in selection of materials to teach

w
inference.

Fisher and Elleman (1984, p. 67) offered ten reasons for reading aloud, advocating

the use of oral presentation of literature for fourth, fifth, and sixth grade students. Their
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list of benefits of reading aloud included; 1) introduces pupils to new words; 2) introduces

children to more complex sentence structure; 3) exposes students to more standard forms

of English; 4) exposes students to various styles of written language; 5) develops a sense

of story in children; 6) motivates children to refine their reading skills; 7) provides structure

and motivation for creative writing; 8) can serve as a spring-board to discussion or creative

activity; 9) can enrich student’s general knowledge, and 10) adds pleasure to the day.

Huck (1979) placed both extrinsic and intrinsic values on read-aloud. In speaking

of the extrinsic values she stated:

Educational researchers recognize the motivational value of literature for 
teaching children to read and have firmly established the importance of 
reading aloud to all children for their increased performance on tests of 
reading vocabulary and comprehension, (p. 355)

In recognizing the intrinsic value, Huck, (1979), called attention to:

"...the development of the joy of reading, increased compassion and 
understanding for others, a more vivid imagination, a flexibility of thought, 
and a greater appreciation for the power of words and language, (p. 355)

McCormick (1977) cited research to validate the practice of reading to children and

stressed the importance of recognizing the factors of regularity of exposure and length of

time of read-aloud as keys in the read-aloud studies which produced the greatest gains in

reading performance.

Michener (1988) pointed out that, "Listening is the most important receptive skill

students have until 6th or 7th grade" (p. 118). Michener further supports read-aloud as

£ beneficial to reading ability, vocabulary, reading comprehension, speech, writing, and as

a tool for improving the quality and quantity of material students read on their own.

13
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Sanacore (1990), suggested the importance of literature as part of the social

studies curriculum, "Historical fiction, biography, autobiography, and diary help readers to

personalize history," (p. 414). He further stated that, "Reading to students frequently is an

excellent strategy for motivating them to read," (415). Sanacore expressed the opinion that

e
reading aloud is "...especially needed today since many students are not reading on their

own," (p. 416).

Turnell and Jacobs (1989) discussed read-aloud as an important component of

literature-based programs:

Another characteristic of literature based programs is that teachers 
regularly spend time reading aloud to their students. In all of the studies 
reviewed, reading aloud seemed to be a must. Daily reading aloud from 
enjoyable trade books has been the key that unlocked literacy growth for 
many disabled readers. Opportunities for modeling and neurological 
impress abound during read-aloud time. And, of course, being read to is 
the essential element in the backgrounds of ’natural readers’, (p. 475)

Perez (1986) emphasized the importance of teachers as models:

Teachers can also model their enthusiasm for books by reading aloud to 
children every day. As teachers read aloud, students can just relax and 
enjoy the experience. As a result, children may learn to associate reading 
with pleasure. But, more importantly, teachers will be showing children 
that reading is something they enjoy and value. And they will be doing 
this not by extolling the merits of the story or poem, but by putting 
enthusiasm and feeling into reading it aloud to children, (p. 10)

Stahlschmidt and Johnson (1984, p. 146-149), library media specialists, discussed

the following benefits to be derived from read-aloud: increased vocabulary and language

development; improved attitudes toward reading; promoted a desire to read; provided wider

acquaintance with books; developed an awareness of the richness of language; stimulated

growing minds and emotions; provided a shared experience, and established teachers as

role models.
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Andrews, Moss, and Stansell (1985) reported the success of read-aloud in

undergraduate reading methods classes, as a motivation to understanding and

appreciating children’s literature and the values to be derived from read-aloud.

Review of Research Considered Important in Establishing the Validity of Oral
Presentation of Literature

The research validating oral presentation of literature falls into several broad

categories, including: comprehension (both listening and reading), attitudes toward

reading, vocabulary and language acquisition, and writing skills acquisition. The research

on these topics will be examined individually, keeping in mind that several of the

researchers who are cited may have investigated more than one area in an individual

study.

Comprehension

Cohen (1966) undertook one of the pioneer studies of the effects of oral

presentation of literature. Her study involved 285 socially disadvantaged second-graders,

and revealed that daily readings improved their reading comprehension significantly.

Weidner’s 1976 study of fourth-graders focused on the effects of varied amounts

and frequencies of exposure to oral presentation of literature. The three-month study

concluded that daily sessions of ten minutes each yielded the best results in improved

reading and listening comprehension.

Feitelson, Kita, and Goldstein (1986) investigated the effects of reading aloud to

disadvantaged first-grade students. The experimental group, which was read to for 20
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minutes per day for six months, outscored the control group on measures of reading

comprehension.

Taylor, in a 1976 study of 600 first-grade students, assessed the effectiveness of

five modes of presentation of instructional materials: picture book read-aloud, sound

motion pictures, sound filmstrips, recordings, and storytelling. He concluded that in the

area of content learning, picture book read-aloud was superior to the other methods

studied as a mode of presentation.

Cosgrove (1987), in a study of 221 fourth and sixth grade students, discovered that

those students who were regularly exposed to oral reading scored better on reading

comprehension than those students who were not.

Listening Comprehension

In the area of listening comprehension, Lynch (1988) pointed out that

Listening to a careful reading of a passage provides students with rich 
linguistic cues (voice intonation, appropriate pauses, smooth articulation) 
which assists the construction of the meaning of the text without requiring 
the decoding of print (p. 103).

Lynch’s study concluded that fifth-grade readers achieved better comprehension

under conditions of listening than they did with either reading silently or using round-robin

reading (p. 101).

Boodt (1984) reported that teaching critical listening skills to fourth, fifth, and sixth

grade remedial students, using children’s literature, improved the critical listening, critical

$
reading, and general reading comprehension of those students. Boodt also reported a

"gradual increase in students’ willingness to participate in group discussions and evidence

16



of more thoughtful responses to direct questions" (p. 394). Both attitudes and time spent

voluntarily reading improved in this experimental group of students.

Pearson and Fielding (1982) cited research that indicated that "...listening to

literature tends to improve listening comprehension", and that

e
...in the elementary grades (one-six), almost all of the comparisons favor 
the listening comprehension mode. As one moves from grade seven 
through grade twelve, the proportion of studies showing an advantage to 
reading comprehension increases, as does the proportion of studies 
showing no difference between the two modes, (p. 621)

Person and Fielding also cited research describing the advantages of auditory

messages over visual code, including stress and pitch:

Pitch, expressed as intonation patterns, tells us what the speaker wants 
us to do with his or her message: carry out a command, answer a 
question, or recognize a fact about the speaker’s world. Stress, relative 
loudness of some words over others, tells us which words (and hence, 
concepts) the speaker wants us to regard as most important and 
deserving of our focus.
...Punctuation is just not as salient to us as are intonation patterns...
...linguistic requirements... are provided for listeners but must be inferred 
by readers... (p. 623)

Mixed results however, were found in Mulholland and Neville’s 1989 study of the

listening and reading comprehension of 400 Scottish children, ages 8-9,11-12, and 13-14,

using cloze tests. They concluded that the older students performed better in the reading

mode, while the younger students performed better in the listening mode on the expository,

but not the narrative passages.

Attitudes Toward Reading

In the area of attitudes toward reading, Taylor, in a 1976 study of first-grade

students, concluded that of five verbal-visual modes or presentation including picture book
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read-aloud, sound motion picture, sound filmstrip, recording, and storytelling, picture book

read-aloud had the greatest positive influence on children’s attitudes toward stories.

Weidner (1976) discovered that fourth-grade students’ positive attitudes toward the

teachers’ oral reading influenced listening comprehension.

Herrold, Stanchfield, and Serabian (1989), in a study involving 1,891 middle school

students who were read to for ten to fifteen minutes per day, four to five times per week

for six months, concluded that the attitudes of adolescents toward reading, particularly

those of males, can be made more positive through read-aloud and discussion of

read-aloud material (p. 46).

Cosgrove, (1987) in a study of 221 fourth-grade and sixth-grade students

discovered that students exposed to oral reading had a better attitude toward reading,

engaged in more recreational reading, and scored better on reading comprehension tests

than students not exposed to oral reading.

Morrow (1985) reported the results of a field based study which involved 142

second-grade students in six classrooms. The study was designed to determine, "if

behaviors and attitudes of children as potential readers could be improved by a

recreational reading program" (p. 332) that included reading aloud to children. At the

conclusion of the study, all participating teachers decided to continue the literary activities

which had been initiated. The top three items on their list of literary activities to be

continued included: (1) reading to children daily, (2) encouraging children to read to each
*

other and to children in other grades, and (3) using guest readers of stories.

McHugh (1989) however, found no significant differences in reading attitudes or

interests between groups of third-grade students who engaged in either silent sustained
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reading (SSR) or were read to over an eight-week period. It was noted that confounding

conditions may have included a small sampling, inconsistent answers, and an experimental

population that was too young for SSR to be effective.

Similarly, Hampton (1972) in studying two classrooms of sixth-grade students

concluded that thirty minutes of reading aloud daily over a four week period did not result

in the students reading more books voluntarily, nor did it result in a significant difference

in their attitudes toward reading. Again, confounding factors might have consisted of the

small sampling, and additionally, the relatively short duration of the treatment.

Children’s Attitudes Toward Oral Presentation of Literature

Mendoza (1985, pp. 522-527) reported the results of a survey of 520 children,

ages 5 to 13, in regard to their attitudes and preferences of read-aloud. In response to the

first question, "Do you like to be read to?", 94 percent of boys and 95 percent of girls K-3

responded affirmatively. Mendoza recommends continued reading to students throughout

the elementary grades.

In response to the question, "Do you feel free to ask questions while a story is

being read to you in school?", 62 percent of the primary children and 50 percent of the

intermediate children responded affirmatively. Mendoza suggested that reflected children’s

tendency to view interrupting as a rude behavior, and their reluctance to admit confusion.

In response to the question, "After a book has been read to you, do you like to talk

• about it?", 76 percent of the primary, and 69 percent of the intermediate children

responded affirmatively. Mendoza recommended discussions following read-aloud.
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In response to the question, "If you are going to be asked questions about a book

that is read to you, do you prefer that the questions be asked during the story or after the

story has been read?", 79 percent of the primary, and 64 percent of the intermediate

children responded that they preferred to be asked questions after the story. Mendoza

suggested that this response reflected the children’s attitudes about interruptions, and

suggested that questions be reserved for the conclusion of the reading.

In response to the question, "After a book has been read to you, do you want to

have a chance to look at it or to read it yourself?", 93 percent of the primary, and 69

percent of the intermediate students responded affirmatively. Mendoza interpreted this

response as an increased interest in the books.

Vocabulary and Language Acquisition

Cohen’s 1966 study of socially disadvantaged second-grade students determined

that daily read-aloud resulted in significant gains in both vocabulary and word recognition.

Elley (1989) discussed the results of two experiments with seven and eight-year-

olds in New Zealand. He found that in three readings of stories over a week period, with

discussion, children gained an average of 15 percent on vocabulary acquisition. Elley

concluded,

The two experiments...provided evidence that reading stories aloud to 
children is a significant source of vocabulary acquisition, that teachers’ 
additional explanation of words as they are read can more than double 
such gains, that the new learning is relatively permanent, and that

• students who score low on vocabulary at the outset can gain at least as
much as students who score higher, (p. 185)
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Elley determined that vocabulary was most easily learned if the target words were:

(1) found in a helpful context, (2) occurred more than once in a story, and (3) were

accompanied by illustrations.

Taylor, (1976) in his study of the effects of presenting literature to first-grade

e
students via five visual-verbal modes, determined that the greatest gains in vocabulary

resulted from picture book read-aloud and story telling.

Feitelson, etal. (1986), in their study of disadvantaged first-grade students,

discovered a relationship between reading aloud and the children’s active use of language:

One of the most interesting outcomes of the present study (as in earlier 
studies) was the influence reading to children had on their active use of 
language. This effect suggests that hearing stories read aloud acquaints 
children with literary language and that the impact of this is so strong that 
it extends beyond children’s passive language skills and affects also their 
active use of language, (p. 354)

Writing Skills Acquisition

Dressel (1990), in a study of 48 fifth-grade students, determined that listening to

higher quality literature had an effect on the literary quality of the children’s writings.

However, Michener (1985), in a study of third-grade students, was unable to obtain

significant results in regard to read-aloud’s effect on writing skills. There were several

confounding variables mentioned that may have had an effect on the outcome of this

study.

> Other Factors

After conducting research on story discourse, Pappas and Brown (1987) pointed

out that children must learn the ways that language is used in written form as opposed to
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spoken form. They have concluded that, "More reading of children’s literature must be

regularly included in the reading/language arts curriculum to foster this kind of learning" (p.

463), because story discourse is learned by exposure to stories of all genres, not in any

"rote fashion".

CONCLUSION

The literature reviewed clearly demonstrated the value of reading aloud to children.

Read-aloud has been shown to have positive influences on both affective and skill areas.

Further, the literature strongly suggested that benefits continued to be derived from oral

presentation of literature at intermediate and middle school grade levels, as well as at

primary grade levels.
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CHAPTER III

METHODS

Population

A total of 185 regular education teachers, representing 50 percent of the K-8

teachers in Lewis and Clark County, Montana were identified from the Helena, Montana

School District #1 directory and from the directory of the Lewis and Clark County teachers.

From this population, 181 teachers, representing 22 schools, were subsequently surveyed.

This population included 140 females and 41 males, with teaching experience ranging from

one to thirty-eight years. The mean level of experience was 15.67 years, the mode was

7.

Procedures

Participants for this study were randomly selected by including every-other name

listed in the two directories. Participants were surveyed by telephone between August 14,

t 1991, and September 30, 1991. A minimum of six attempts was made to contact each

participant.
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Questionnaire

The telephone survey consisted of a 36-item questionnaire designed to identify

values and practices regarding reading aloud to students (Appendix A). Values and

frequencies of particular items were measured using a one to five scale, with one

representing the least value or frequency, and five representing the greatest value or

frequency. In some instances, participants chose to respond to a given item with a range

rather than a specific rank of importance or assignment of degree (i.e. "between 3 and 4").

In those instances, a value midway between the two numbers was assigned (i.e. 3.5).

The following questions were included in the survey:

Identification Data:

Identification information included name, phone number, school, grade and/or

subject area, years of experience, and sex.

Question 1:

The first question asked each respondent to place a value (1-5) on the importance

of reading aloud to students.

Question 2:

This question determined whether the opinion of the respondent regarding the

value of reading aloud to students was based on personal experience, research/training,

or a combination of these factors.

Question 3:

e
This question asked the respondent to give an opinion as to the grade level

through which they felt reading aloud to students should be practiced. This question did

not specify any limits. Respondents were at liberty to suggest any grade level.
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Question 4:

This question identified those teachers who did not practice reading aloud. After

determining if there were specific reasons for not reading aloud, the interview for these

individuals was concluded.

Question 5:

This question identified teachers who practice read-aloud on an incidental basis.

A determination was made as to whether the incidental reading was limited to content area

materials. These individuals were then asked to specify, if possible, the number of minutes

per week spent in reading aloud to students, the criteria for selection of read-aloud

material, and the main purpose in reading aloud to students. The interview concluded at

this point for teachers who did not read aloud to students on a regularly scheduled basis.

The exception to this consisted of the few teachers who indicated that while reading aloud

was on an incidental basis, it covered more than content area and/or represented a

significant time allotment in their curriculums. Any one of the following was used as

criterion for the inclusion of these teachers in the full survey: More than thirty minutes per

week being allotted to reading aloud; reading that extended beyond textual material;

reading that extended beyond the normally expected presentation of direct instruction.

Question 6:

This question identified those teachers who regularly scheduled read-aloud a part

of their curriculum.

$
Question 7:

This question asked teachers to estimate the number of minutes per week spent

reading aloud to students.
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Question 8:

This question asked teachers to rank on the one to five scale the extent to which

they enjoyed reading to their students.

Question 9:

t
This question asked the teachers to use the same scale to rate the degree to

which they felt their students generally enjoyed being read to.

Question 10:

This question asked teachers to identify a favorite genre, author, or title of their

students at that grade level.

Question 11:

This question asked teachers to indicate whether or not they selected read-aloud

materials from each of the following categories: fiction, adventure, mystery, fantasy,

science fiction, non-fiction, biography, content area, texts, humor, poetry, or "any other" (to

be identified by the respondent).

Question 12:

This question asked the respondent to identify the criteria they used for selection

of read-aloud material.

Question 13:

This question asked that the teacher identify at least one main purpose in reading

aloud to students.

e
Questions 14-21

These questions were designed to identify different styles of classroom structure

and the atmosphere utilized during read-aloud time. Individual items asked the teacher to
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rank on the one to five scale: general formality, seating freedom, degree to which other

work was allowed, noise level, student’s interaction among themselves, student/teacher

interaction, and the amount of discussion that is encouraged both during and after

read-aloud.

t
Questions 22-24:

These questions identified the extent to which teachers used read-aloud for the

following purposes: instructional, recreational, and motivational. The extent to which

read-aloud was used in each of these categories was ranked on the one to five scale.

Question 25:

The teachers were asked to use the one to five scale on this question to determine

how frequently students were held accountable (i.e. tested) on read-aloud material.

Question 26:

This question was designed to determine how frequently the teacher used a follow

up activity (i.e. art, writing, drama) after the read-aloud. Again, the one to five scale was

used.

Questions 27-36:

These questions asked the teacher to respond, using the one to five scale, with

their opinions regarding the extent to which they felt read-aloud benefitted each of the

following areas: attitudes toward reading, comprehension, expansion of knowledge base,

listening skills, self expression, self understanding, visual imagery, verbal skills, vocabulary,

writing skills.

Finally, participants were asked to make any additional comments they wished

about reading aloud to students. (Appendix D)
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Limitations

The most obvious limitation of this survey was the subjectiveness of the questions.

Admittedly there was a great deal of room for individual interpretation of the questions.

Every effort was made to present the questions in as consistent a manner as possible, and

to clarify any misconceptions regarding the questions.

Another limitation was the fact that, presented as a phone survey, quick decisions

were necessary on the part of participants. Had they had written surveys to read, re-read,

and ponder, some of the responses may have varied.

The questionnaire itself also presented a limitation in that it had not been

standardized and the validity and reliability consequently were not established.

Finally, the population sampled was limited to kindergarten through eighth grade

teachers in Lewis and Clark County, Montana and the results cannot be generalized to

global populations.
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CHAPTER IV

RESULTS OF THE SURVEY

In considering the results of the survey of 181 kindergarten through eighth teachers

in Lewis and Clark County, Montana with regard to their values and practices of oral

presentation of literature, it must be kept in mind that there were instances in which

participants chose to refrain from a response to a particular question. Consequently the

total number of responses did not always equal 181.

The results of the survey were as follows:

Question 1:

Teachers were asked to rank the importance of reading aloud to students. A one

to five scale was used, with one being the least degree of importance and five being the

greatest.

Importance Number Responding % of Respon

5 128 70.72
4.5 4 2.21
4 31 17.13
3.5 1 .55
3 12 6.63
2.5 0 0
2 2 1.10
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1.5 0 0
1 0 0

Declined 3 1.66

181 100.00
Question 2:

Teachers were asked to specify whether their opinion about the importance of

reading aloud to students was based on personal experience, training and research, or a

combination of those factors. Forty-four persons responded that they based their opinion

on personal experience alone. One hundred thirty based their opinion on a combination

of experience and training. Only one teacher responded that training or research alone

was responsible for the opinion.

Of the fifteen teachers who ranked read-aloud as being only moderately important

or unimportant (less than four on the scale), only five (33.3%) based their opinions on

training or research. On the other end of the spectrum, those who ranked read-aloud

being important or extremely important (four or greater on the scale) based their opinions

on training or research combined with experience in seventy-eight percent of the

responses.

Question 3:

Teachers were asked to give an opinion as to the grade level through which they

felt reading aloud to students should be practiced. The results are as follows:

Read-aloud Should Be 
Practiced Through
Grade Level: Number of Respondents % Respondents

K 0 0.00
1 0 0.00
2 1 .55
3 4 2.20
4 0 0.00
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5 13 7.20
6 24 13.30
7 2 1.10
8 39 21.50
9 0 0.00
10 2 1.10
11 1 .55
12 75 41.40
college 17 9.40
no response 3 1.70

181 100.00

More than 90 percent of the teachers interviewed indicated that they felt reading

aloud to students should be practiced at or above sixth grade level. More than 50 percent

indicated that they felt reading aloud should be practiced through twelfth grade or beyond.

Question 4:

This question indicated the number of teachers interviewed who did not read aloud

to their students. Thirteen, or 7.2 percent of the teachers indicated that they did not read

aloud to their students. The majority of those teachers stated that they did not practice

read-aloud because it did not fit into their particular curriculum area (i.e. P.E., art, music).

Also cited were lack of time, and a belief that the librarian was taking care of those

responsibilities. One teacher cited an inability to read aloud well as a reason for not

presenting literature orally.

Question 5:

This question identified those teachers who read to their students on an incidental

basis rather than a regularly scheduled basis. Forty-four teachers indicated that they use

read-aloud on an incidental basis, ranging from a few minutes to seventy-five minutes per
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week. One-half of those identified in this category read less than ten minutes per week.

Most of the incidental reading falls into the content-area category, and includes interesting

tidbits of information to which the students may not otherwise be exposed.

Question 6:

e
This question identified those teachers who read to their students on a regularly

scheduled basis. One hundred twenty-five (69%) of the teachers interviewed fell into this

category.

Question 7:

This question asked teachers to estimate the number of minutes per week spent

reading aloud to students. These estimates ranged from thirty to six hundred minutes per

week. The mode was the range of seventy-five to one hundred minutes per week, with

fifty-seven teachers indicating that their read-aloud time fell within this range.

Question 8:

Teachers were asked to use the one to five scale to indicate the extent to which

they enjoyed reading to their students. One hundred twenty-two teachers responded to

this question. One hundred-fifteen (94%) ranked their enjoyment at the highest level (5)

on the scale. One teacher ranked it a 4.5, five at 4, and only one at 2 on the scale.

Question 9:

Teachers were asked to use the one to five scale to indicate the extent to which

they felt students generally enjoyed being read to. One hundred twenty-one teachers

$
responded to this question, with one hundred (83%) ranking student enjoyment at the

highest level (5). Five ranked student enjoyment at 4.5, thirteen ranked it at 4, and three

ranked it at 3.
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Question 10:

This question asked teachers to identify children’s favorite genre, author, or book.

Responses included the predictable categories of fiction, particularly animal stories at all

levels, adventure, and fantasy. Perennial favorite authors continue to include Munch, Dahl,

$
Bloom, Cleary, Seuss, Patterson, Kellogg, and Silverstein. Young Readers’ Choice,

Caldecott, and Newbery award winners were perceived as students’ favorites.

Question 11:

This question listed a number of possible categories from which read-aloud

material might be chosen, and asked teachers to indicate whether or not they used

material from each of the categories. One hundred sixty-eight teachers responded.

Category Number Using Percent Using

Fiction 124 74
Adventure 122 73
Mystery 96 57
Fantasy 111 66
Science Fiction 67 40
Humor 115 68
Poetry 98 58
Non-Fiction 97 58
Biography 95 57
Content Area 139 83
Texts 65 39
Other 12 11

(newspaper, plays, 
magazines, recipes, 
myths, fables, etc.)

Question 12:

This question asked the teacher to state the criteria used for selection of

read-aloud material. There was a wide variety of responses to this question, with nearly

fifty different criteria mentioned. (Appendix C) Those most frequently cited included the

need for read-aloud material to tie in with content material, material that would provide
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variety and high interest, literature of high quality, and material that is enjoyable to both the

teacher and the students. Teachers indicated that they rely on personal experience,

suggestions from students, recommendations from librarians, book award lists, peer

recommendations, known authors, and workshops to aid them in selection of books.

e
Question 13:

In this question, teachers were asked to identify at least one main purpose in

reading aloud to their students. (Appendix D) Again, there nearly fifty different responses

to the question. High on the list were the desire to: foster enjoyment and love of reading,

motivate students to read more on their own, model good reading, motivate and develop

interest in good literature, develop listening skills and vocabulary, introduce students to a

variety of genre, present information, and meet the needs of a variety of learning styles.

Questions 14-21:

This section of the survey dealt with the structure and/or atmosphere of the

classroom during read-aloud time. Teachers were asked to rank each category on the one

to five scale, with one being the least and five being the greatest. The results were as

follows:

Formality (General) Number Responding % Responding
5 18 13.24
4.5 1 .74
4 19 13.97
3.5 1 .74
3 61 44.85
2.5 4 2.94
2 23 16.91
1.5 3 2.20
1 6 4.41

136 100.00
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Seating Freedom Number Responding % Responding

5 34 24.64
4.5 0 0
4 5 3.62
3.5 1 .72
3 43 31.16
2.5 1 .72
2 14 10.15
1.5 0 0
1 40 28.99

138 100.00

Other Work Allowed Number Responding % Responding

5 12 8.7
4.5 0 0
4 3 2.17
3.5 1 .72
3 26 18.84
2.5 0 0
2 28 20.29
1.5 1 .72
1 67 48.56

138 100.00

Noise Level Number Responding % Responding

5 0 0
4.5 0 0
4 0 0
3.5 0 0
3 2 1.45
2.5 1 .72
2 23 16.67
1.5 5 3.62
1 107 77.54

138 100.00
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Student Interaction Number Responding % Responding

5 9 6.62
4.5 0 0
4 4 2.94
3.5 0 0
3 22 16.18
2.5 0 0
2 23 16.91
1.5 0 0
1 78 57.35

136 100.00

Student/Teacher
Interaction Number Responding % Responding

5 52 39.39
4.5 3 2.27
4 18 13.64
3.5 4 3.03
3 25 18.94
2.5 1 .76
2 7 5.30
1.5 0 0
1 22 16.67

132 100.00

Discussion During 
Reading Encouraged Number Responding % Responding

5 53 39.26
4.5 1 .74
4 23 17.04
3.5 2 1.48
3 23 17.04
2.5 0 0
2 10 7.40
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1.5 0 0
1 23 17.04

135 100.00

Discussion After 
Reading Encouraged Number Responding % Responding

5 106 77.37
4.5 2 1.46
4 18 13.14
3.5 0 0
3 6 4.38
2.5 0 0
2 2 1.46
1.5 1 .73
1 2 1.46

137 100.00

There is a great deal of diversity in classroom structure. In general formality, the

tendency is toward moderation, with nearly 45 percent of the teachers falling in the middle

(3) ranking. At the extremes, the tendency seems to be more toward a formal classroom,

with 13 percent of the teachers reporting a very formal setting (5), as opposed to 4 percent

indicating they have a very formal classroom (1) during read-aloud time.

Seating freedom seems to be fairly evenly divided between the middle and the

extremes, with 31 percent reporting a moderate amount of seating freedom, 29 percent

reporting a very restrictive seating policy, and 25 percent reporting a very open seating

arrangement.

In reporting the extent to which other work is allowed, it was obvious that most

teachers prefer the students’ full attention during read-aloud. Nearly 70 percent reported
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that their policy toward other work was very restrictive (1-2 on the scale). About 19

percent allowed a moderate amount of other work, and only about 9 percent were

completely open to other work during read-aloud.

In regard to noise level tolerated during read-aloud, nearly 98 percent of the

teachers reported that they tolerated little or no noise (1-2 on the scale).

The interaction of students among themselves also seems to be minimal in most

situations; 74 percent of those responding indicated that they preferred little or no

interaction (1-2 on the scale). However, 16 percent of the teachers reported they do

tolerate a moderate amount of interaction (3 on the scale).

The interaction between students and the teacher was more heavily weighted

toward the upper end of the scale. More than 55 percent of the respondents favored a

great deal of interaction with their students during read-aloud (4-5 on the scale). Nineteen

percent preferred a moderate amount of interaction, and approximately 22 percent

preferred little or no interaction (1-2 on the scale).

The extent to which teachers encourage discussion of the read-aloud material

during reading time was also weighted more toward the high end of the scale, with 57

percent of those responding encouraging a great deal of discussion during reading (4-5 on

the scale). Approximately 17 percent encouraged a moderate amount of discussion during

reading, and about 24 percent encouraged little or no discussion.

The extent to which teachers encouraged discussion after reading was obviously

great, with nearly 92 percent of the teachers reporting discussion in the four to five range

on the scale.
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Questions 22-24:

These questions explored the extent to which the teacher uses read-aloud for each

of three purposes, instructional, recreational, and motivational. Results were as follows:

Instructional
es Number Responding % Responding

5 34 24.46
4.5 2 1.44
4 34 24.46
3.5 3 2.16
3 46 33.09
2.5 1 .72
2 12 8.63
1.5 1 .72
1 6 4.32

139 100.00

Recreational
es Number Responding % Responding

5 77 55.40
4.5 3 2.16
4 29 20.86
3.5 0 0
3 19 13.67
2.5 0 0
2 4 2.88
1.5 0 0
1 7 5.03

Motivational
Purposes

5
4.5 
4
3.5

139 100.00

Number Responding % Responding

72
5

33
0

51.80
3.6

23.74
0
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3 25 17.98
2.5 0 0
2 2 1.44
1.5 0 0
1 2 1.44

139 100.00

The responses to question twenty-two indicated that 85 percent of the teachers

interviewed use read-aloud frequently to moderately as an instructional tool, with more than

50 percent using it frequently (4-5 on the scale), and 35 percent using moderately (3-3.5

on the scale). The remaining 15 percent used read-aloud less than moderately as an

instructional tool.

The responses to question twenty-three indicated that 78 percent of the teachers

interviewed use read-aloud extensively (4-5 on the scale) for recreational purposes.

Moderate use was reported by 14 percent of the teachers (3 on the scale), and 8 percent

reported infrequent use of read-aloud for recreational purposes (1-2 on the scale).

The responses to question twenty-four indicated that 79 percent of the teachers

interviewed use read-aloud frequently for motivational purposes (4-5 on the scale).

Moderate use was reported by 18 percent of those interviewed (3 on the scale), and 3

percent reported infrequent use of read-aloud as a motivational tool (1-2 on the scale).

Question 25:

In this question, teachers were asked to indicate how frequently they hold students

accountable over the read-aloud material in the form of testing or a response to the

material. The one to five scale was used.
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Accountability
Frequency Number Responding % Responding

5 7 5.04
4.5 0 0
4 7 5.04
3.5 1 .72
3 14 10.07
2.5 0 0
2 10 7.19
1.5 0 0
1 100 71.94

139 100.00

It appears that the majority of teachers (72%) do not routinely hold their students

accountable for the information contained in read-aloud material.

Question 26:

This question requested that teachers indicate how frequently they used a follow-up

of some sort over the read-aloud material. The follow up might include some sort of writing

or art project related to the reading. The results were:

Frequency of 
Follow-up Number Responding % Responding

5 19 13.77
4.5 2 1.45
4 25 18.13
3.5 4 2.89
3 50 36.23
2.5 2 1.45
2 22 15.94
1.5 2 1.45
1 12 8.69

138 100.00
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The result indicated that the frequency of use of follow-up is fairly evenly divided;

with approximately 36 percent reporting moderate frequency, and approximately 27 percent

reporting less than moderate frequency.

Questions 27-36:

Teachers were asked to respond to a list of some of the benefits which read-aloud

proponents maintain are results of oral presentation of literature. They were asked to rank

the extent to which they felt each of the following areas was benefited by reading aloud

to students:

Attitudes Toward 
Reading

5
4.5 
4
3.5 
3
2.5 
2
1

Number Responding

115
1

18
1
4
0
0
0

% Responding

82.73
.72

12.95
.72

2.88
0
0
0

139 100.00

Comprehension Number Responding % Responding

5 67 48.55
4.5 7 5.07
4 47 34.06
3.5 1 .72
3 15 10.87
2.5 1 .72
2 0 0
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1.5 0 0
1 0 0

138 100.00

Expansion of
Knowledge Base Number Responding % Responding

5 91 66.42
4.5 2 1.46
4 36 26.28
3.5 2 1.46
3 6 4.38
2.5 0 0
2 0 0
1.5 0 0
1 0 0

137 100.00

Listening Skills Number Responding %Responding

5 108 77.70
4.5 1 .72
4 25 17.98
3.5 0 0
3 5 3.60
2.5 0 0
2 0 0
1.5 0 0
1 0 0

139 100.00

Self Expression Number Responding % Responding

5 49 35.25
4.5 4 2.88
4 52 37.41
3.5 2 1.44
3 26 18.71
2.5 0 0
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2
1.5
1

5
0
1

3.59
0

.72

139

Self Understanding Number Responding

5 34
4.5 6
4 55
3.5 1
3 40
2.5 0
2 2
1.5 0
1 0

138

100.00

% Responding

24.64
4.35

39.85
.72

28.99
0

1.45
0
0

100.00

Visual Imagery Number Responding

5 85
4.5 3
4 34
3.5 0
3 13
2.5 0
2 4
1.5 0
1 0

% Responding

61.15
2.16

24.46
0

9.35
0

2.88
0
0

139 100.00
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Verbal Skills Number Responding % Responding

5 72 52.17
4.5 3 2.17
4 48 34.80
3.5 1 .72
3 13 9.42
2.5 0 0
2 0 0
1.5 1 .72
1 0 0

138 100.00

Vocabulary Number Responding % Responding

5 100 72.47
4.5 1 .72
4 28 20.29
3.5 1 .72
3 6 4.35
2.5 0 0
2 2 1.45
1.5 0 0
1 0 0

138 100.00

Writing Skills Number Responding % Responding

5 62 45.93
4.5 3 2.22
4 39 28.89
3.5 3 2.22
3 23 17.04
2.5 0 0
2 3 2.22
1.5 0 0
1 2 1.48

135 100.00
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Nearly 83 percent of the respondents felt that read-aloud very greatly influences

children’s attitude toward reading. Another 14 percent felt that reading to students greatly

influences their attitudes toward reading. All the teachers felt that it had at least a

moderate influence on attitude.

In the area of comprehension, nearly 88 percent felt that read-aloud had very

positive influence on students (4-5 on the scale). Only one respondent indicated that

read-aloud’s influence on comprehension was less than moderate.

Nearly 70 percent of the teachers felt that read-aloud expands the knowledge base

greatly (4-5 on the scale). There were no teachers who indicated that read-aloud’s

influence was less than moderate.

Teachers indicated that they felt very strongly about the influence of read-aloud

on listening skills. More than 96 percent rated the extent to which listening skills are

influenced at the top of the scale (4-5), less than 4 percent considered it moderate, and

none less than moderate.

Approximately 75 percent of the teachers ranked the importance of read-aloud in

influencing self expression at the top of the scale (4-5). Close to 20 percent ranked it as

moderately influencing self expression. However, about 4 percent reported that they felt

read-aloud had little influence on expression.

Read-aloud’s influence on self understanding also was rated very highly, with

nearly 69 percent of the responding teachers ranking four to five on the scale.

Approximately 30 percent ranked it as having a moderate influence.
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Teachers also indicated that they felt read-aloud had a very beneficial influence

on visual imagery, with nearly 88 percent of teachers ranking it between four and five on

the scale. Approximately 3 percent felt that it had little influence on visual imagery (two

on the scale).

In the area of verbal skills, more than one-half (52%) of the teachers responding

ranked it as extremely important (five on the scale). Another 37 percent ranked it as very

important, and about 10 percent ranked it as moderately important.

Vocabulary was another area in which teachers felt read-aloud was extremely

beneficial, with 72 percent of the teachers giving it the highest ranking, and another 20

percent ranking it as very important (4).

Finally, about 46 percent of the respondents rated read-aloud’s influence on writing

skills as extremely important (5), while approximately 30 percent rated it as very important

(4). In this area there were about 4 percent of the teachers who felt that read-aloud had

little influence on writing skills.

Overall, teachers seemed to agree that read-aloud does have positive effects on

the skills listed. Teachers tended to feel most strongly about the benefits that read-aloud

have on attitudes toward reading, listening skills, and vocabulary.

The final segment of the survey consisted of an opportunity for participants to

make comments. Over and over again, teachers stated that reading to students was one

of the most important things a teachers could do. Many stated how much the children

loved read-aloud time and how they looked forward to that part of the day. Several

teachers indicated that if they had to give up something because of a time crunch, it would

NOT be read-aloud. However, several teachers in the upper elementary grades, and
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middle school particularly, indicated that the curriculum is so full that it is difficult to find

time for read-aloud. Several teachers lamented the fact that parents are not finding the

time to read to their children at home as much as they used to, so read-aloud at school

is more important than ever. Several teachers emphasized that read-aloud was one

teaching method from which all of their students, regardless of academic ability, benefitted.

A number of teachers commented that they felt that read-aloud was just as

important for older students as it was for young ones, and that they wished more time was

devoted to read-aloud in the upper levels. Several expressed the opinion that read-aloud

should be mandated at upper levels.

A number of teachers commented on the importance of presenting the literature

in an enthusiastic and interesting manner. Some reported using dramatics, oral

interpretation, costumes, characterization, and guest readers. More than one teacher

suggested that if students were not responding to read-aloud it was the fault of poor

material selection or poor presentation modes.

Visual imagery was another area that was commented upon, with several teachers

expressing concern that television might be interfering with children’s capacity to use their

imagination. They suggested that read-aloud served an important function in helping

students exercise imagination.

Several teachers, in agreement with Terrell (1983), said that they used material

well above grade level for oral presentation. They felt that doing so gave students an

opportunity to grow. One teacher expressed the conviction that children are able to

comprehend far more sophisticated material when it is presented orally. Another stated

that reading above the students’ heads, with explanations, can enhance their self-esteem.
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A number of teachers recalled how they had loved being read to in school, and

remembered material presented in read-aloud mode better than any other mode of

presentation.

Some important inferences can be drawn from an examination of the responses

6
as compared by different grade levels. For purpose of comparison, grade levels have

been broken into four segments: Kindergarten through second, third through fifth grades,

sixth through eighth, and a separate grouping for those teachers who teach across multiple

grade levels. Following are the comparisons in several categories, using the percentage

of teachers responding to each item and/or ranking:

Importance of Read-aloud: 
(percentage responding)

K-2
(51 Teachers)

3-5
(51 Teachers)

6-8
(61 Teachers)

Multiple Level 
(18 Teachers)

Rank: 5 94.12 80.39 50.00 55.54
4.5 0 1.96 3.4 5.56
4 5.88 13.73 29.31 22.22
3.5 0 0 0 5.56
3 0 3.92 15.52 5.56
2.5 0 0 0
2 0 0 1.72 5.56
1.5 0 0 0
1 0 0 0

Opinion Based On: 
(percentage responding)

• K-2
(51 Teachers)

3-5
(51 Teachers)

6-8
(61 Teachers)

Multiple Level 
(18 Teachers)

Personal
Experience 5.88 29.41 29.83 47.06
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Training/
Research 0 0 1.75 0

Combination 94.12 70.59 68.42 52.94

Read-aloud Should be Practiced
Through Grade Level:
(percentage responding)

K-2
(51 Teachers)

3-5
(51 Teachers)

6-8
(61 Teachers)

Multiple Level 
(18 Teachers)

College 3.92 11.77 3.45 5.56
12 45.10 37.25 48.28 44.44
11 0 0 0 0
10 0 0 5.17 0
9 0 0 0 0
8 31.38 21.57 18.97 27.78
7 1.96 0 1.72 0
6 7.84 21.57 8.62 16.66
5 7.84 5.88 10.34 0
4 0 0 0 0
3 0 1.96 3.45 5.56
2 1.96 0 0 0
1 0 0 0 0
K 0 0 0 0

In regard to whether read-aloud is practiced, and whether it is scheduled or incidental:

Read aloud is:
(percentage responding)

K-2 3-5 6-8 Multiple Level

Not Done 0 0 13.11 33.33

Incidental 0 1.96 50.82 55.55

Scheduled 86.27 92.16 31.15 5.56

Inc & Sched. 13.73 5.88 4.92 5.56
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Average Number of Minutes Per Week 
Read-aloud is Practiced:

K-2

101

3-5

116

6-8

45

Multiple Level

30

Degree to Which Teacher Enjoys
Read-Aloud:
(percentage responding)

Rank K-2 3-5 6-8 Multiple Level

5 96.08 98 71.88 100
4.5 0 0 3.12 0
4 3.92 0 18.76 0
3.5 0 0 0 0
3 0 2 3.12 0
2.5 0 0 0 0
2 0 0 3.12 0
1.5 0 0 0 0
1 0 0 0 0

Degree to Which Students Are
Perceived by Teachers to Enjoy
Read-aloud:
(percentage responding)

Rank K-2 3-5 6-8 Multiple Level

5 88 86.28 43.75 100
4.5 6 3.92 12.50 0
4 6 9.80 25.00 0
3 0 0 18.75 0

In this survey, kindergarten through second teachers, as a group, indicated that

they attached more importance to reading aloud to students than did any other group, with

94 percent of the respondents ranking read-aloud at five on the one to five scale. Sixth
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through eighth teachers, as a group, attached the least importance to reading aloud, with

only 50 percent of the respondents ranking it a the top (5) of the scale, while 17 percent

in this group ranked it at moderately important (3) or not very important (2).

Kindergarten through second grade teachers tended to base their opinions of the

importance of read-aloud on a combination of experience and training/research (94%),

while grade group six through eighth and the multiple-level group, which both ranked the

importance of reading aloud lower, tended to have fewer respondents citing a combination

of factors (68% in 6-8, and 53% in multiple-level). The opinions of these two groups were

more strongly based on experience alone (30% in 6-8, and 47% in multiple-level), than in

the kindergarten through second group (5.88%).

The survey shows a correlation between the importance given to read-aloud and

the number of minutes per week spent reading to students. In the kindergarten through

second group, with 94 percent ranking the importance at five on the scale, an average of

101 minutes per week was spent reading to students. In the third through fifth group which

ranked read-aloud at five in 80 percent of the responses, the average minutes was

approximately 116 minutes per week. Multiple-level teachers ranked reading at the five

level in 55 percent of the responses, and averaged only thirty minutes per week. In grade

level six through eight, with 50 percent of respondents ranking read-aloud at five, the

average time spent reading to students was only forty-five minutes per week.

When one examines the rankings for the importance of read-aloud in respect to

those above moderate importance (greater than three on the scale), a contradiction

becomes apparent. All four groups rate the importance of read-aloud quite highly. The

kindergarten through second group shows 100 percent of respondents ranking the
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importance at greater than three. The third through fifth grade group ranks it above three

in 96 percent of the responses. The sixth through eighth grade group ranks it above three

in 83 percent of the responses, and the multiple-level group ranks it above three in 89

percent of the responses. It seems that the sixth through eighth grade group and the

multiple-level group, while attaching significant importance to read-aloud, in practice, are

under-utilizing reading aloud as a teaching tool.

If sixth grade is isolated from the sixth through eighth grade group, however, a

different picture emerges. Nearly 77 percent at this grade level ranked the importance of

reading at the five level, and the same percentage read to their students on a regular

basis. Sixth grade teachers averaged 111 minutes per week of reading aloud to their

students. Additionally, 62 percent of them indicated that they felt read-aloud should be

continued through the twelfth grade.

Next, if the language arts teachers in seventh and eighth grades are segregated

from the sixth through eighth grade teachers who responded to the survey, we again see

a larger percentage. Nearly 67 percent ranked the importance of read-aloud at five on the

scale, and the average number of minutes per week spent reading to students increased

from the forty-five for the total sixth through eighth teacher population to sixty-five for the

language arts population. About 44 percent indicated that reading aloud should be

continued through the twelfth grade.

Finally, the multiple-level results must be considered in light of the fact that most

of the teachers interviewed in this group teach in a specialty area such as music, art, or

P.E., where reading is not perceived to be a major concern in their curriculums.
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CHAPTER V

CONCLUSIONS

The conclusions arrived at in this study will be discussed in sequential order

paralleling the questions asked in the survey.

Question 1:

Seventy percent of the 181 respondents ranked the importance of reading aloud

as five (the highest level of importance), another 19 percent ranked it at 4 to 4.5, and only

1 percent ranking read-aloud as less than moderately important. It was obvious that these

educators felt strongly about the value of reading aloud to students.

Question 2:

One hundred thirty of the teachers interviewed (nearly 72%) based their opinions

of the importance of read-aloud on a combination of experience and training/research,

which would indicate that they expressed an informed opinion. In contrast, of the fifteen

teachers who ranked the importance of read-aloud as moderately important or unimportant,

only five (33%) based that opinion on training/research. This might indicate that the

majority of those ranking read-aloud at the low end of the scale were doing so from a less

than objective and/or informed perspective.
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Question 3:

The surprising result of question 3 is the large proportion (163 or more than 90

percent) of teachers who felt that oral presentation of literature should be practiced

throughout middle and high school. This would indicate that the vast majority of teachers

realize the importance of reading aloud to students beyond the primary grade level.

Question 4:

Of the thirteen (7.2%) teachers who indicated that they did not read aloud to

students, all except one were teaching in specific content areas (i.e. art, P.E., music, math,

science). Of this group, seven (more than 50 percent) had indicated that they based their

opinions of the value of read-aloud on personal experience rather than on

training/research. Again, this might indicate a lack of awareness of what educators and

researchers say about the benefits to be derived from reading aloud to students. The

results of the survey indicate that training may be an important factor in teachers’ valuing

and practicing oral presentation of literature.

Questions 5, 6, 7:

Question five identified those teachers who read to their students on an incidental

basis rather than a regularly scheduled basis. Nearly 50 percent of the forty-four teachers

in this category spend less than ten minutes per week reading to their students, indicating

a lack of commitment to the principles of read-aloud pointed out by McCormick (1977),

including the importance of regularity of exposure and length of time of read-aloud.

Fifteen of the teachers interviewed indicated they use read-aloud both on an

incidental and scheduled basis. These teachers tended to express a strong commitment
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to the principles of read-aloud, using it both as an instructional tool and as a means of

modeling the enjoyment of reading.

The remaining 109 teachers who use read-aloud on a scheduled basis reported

reading time allotments ranging from 30 minutes to 600 minutes per week. The wide

range of time allotments can be attributed to variables such as grade level (shorter

attention span in primary grades), teacher preferences, and teachers with multiple classes

in the same subject area. More than one-half of the teachers who read on a regularly

scheduled basis reported reading from 15 to 20 minutes per day, or 75 to 100 minutes per

week.

Question 8:

Question eight rated the extent to which teachers enjoy reading to students, and

indicated that overwhelmingly teachers find reading to students pleasurable, with 115, or

94 percent ranking their enjoyment at the highest level.

Question 9:

In this question, teachers rated the extent to which they felt students generally

enjoyed being read to. A large majority (83%) ranked students enjoyment at the top of the

scale. This correlated with Mendoza’s (1985) research which indicated that 94 to 95

percent of 5 to 13 year olds enjoyed being read to. There did not appear to be a

difference in the enjoyment level estimates dependent upon grade level. Upper level

students were reported to enjoy being read to as much as younger students.

Question 10:

This question asked teachers to identify what they believed to be their students’

favorite genre, title, or author. No clear-cut conclusions can be drawn from the responses,
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other than to state that students continue to request perennial favorites which draw heavily

from Newbery and Caldecott Award winner lists. A number of teachers also reported that

the preferences were somewhat individual with each class, and varied from year to year.

Question 11:

This question probed the possible categories from which read-aloud materials

might be chosen. Ranking high were content area related material (83% of teachers

indicating they use this source), fiction (74%), and adventure (73%). There was a wide

variety of possible materials mentioned, with a few teachers including such items as

recipes and high-interest tidbits, indicating a desire to expose students to as wide a variety

as possible, as is recommended by Butler and Turbill (1987).

Question 12:

This question asked the teacher to state the criteria used for selection of

read-aloud material. In response to this question, most of those interviewed discussed

generalizations related to selection of books such as high interest, tie in with content

material, or recommendations by librarians or peers. Very few teachers verbalized the

specific criteria they felt a book should meet in order to be worth their investment of

reading time. In light of Butler and Turbill’s (1987) emphasis on the need for careful

selection and preparation of read-aloud material, and Roser’s (1987) emphasis on

"purposeful" read-aloud, one might conclude that more care in selection would be

beneficial.

Question 13:

The responses to this question about the main purposes for reading aloud to

students held no surprises. The list tended more toward the aesthetic values, however (i.e.
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enjoyment, motivation, modeling), than it did toward concrete educational objectives. This

is not to imply that the aesthetic values are not of equal importance, but rather might be

an indication that some teachers may fail to realize the full potential of read-aloud, as

suggested by McCormick (1977).

Questions 14-21:

The responses to these questions regarding classroom structure and atmosphere

during read-aloud time yielded no clear cut conclusions with regard to attitudes and

practices. Rather than any grade-level based patterns or patterns related to the use of

read-aloud, the responses indicated that the structure and atmosphere were related to

personal preference. Responses varied greatly across all grade levels.

Questions 22-24:

In comparing the purposes for which teachers use read-aloud, it becomes apparent

that recreational and motivational uses are more heavily emphasized than are instructional

uses. Seventy-eight percent of the teachers reported extremely frequent use (4-5 on the

scale) of read-aloud for recreational purposes, and seventy-nine percent reported

extremely frequent use (4-5 on the scale) for motivational purposes. However, only 50

percent of the teachers reported extremely frequent use of read-aloud for educational

purposes.

Again, this may indicate that oral presentation is being underutilized as an

educational tool. However, reading to children for the sheer joy of reading and as a

motivation for further reading should not be undervalued. (Perez 1986).

In comparing the lower ends of the scale (1-2), less than moderate frequency of

use of read-aloud for recreational purposes was reported by only 8 percent of the total
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teacher population. Less than moderate use for motivational purposes was reported by

only 3 percent of the teachers. Less than moderate use of read-aloud for instructional

purposes was reported by 14 percent of those interviewed.

Question 25:

When asked how frequently students are held accountable for read-aloud material

(i.e. tested), 100 (72 percent) of the teachers reported that they rarely hold students

accountable (1 on the scale). Approximately 10 percent of the teachers indicated that they

hold students accountable with a moderate degree of frequency (3 on the scale), and only

5 percent reported that they frequently hold students accountable for materials presented

during read-alouds.

Question 26:

Practices of using follow-ups to oral presentation of literature were fairly evenly

divided between more than moderate use, moderate use, and less than moderate use.

Preference for use of follow-ups did not appear to be related to grade level, but rather

appeared to be a matter of personal preference.

Questions 27-36:

In examining the extent to which teachers felt that read-aloud benefitted the ten

skill or affective areas listed, the results strongly indicated that these teachers had very

positive perceptions regarding those benefits, which would agree with research findings.

In three areas, attitudes toward reading, expansion of knowledge base, and

listening skills, no teacher ranked the benefit as less than moderate. Further, 134 (96

percent) of the 139 participants ranked attitudes toward reading in the four to five range

on the scale. In the area of expansion of knowledge, 129 (94 percent) of the 137
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responding teachers ranked the benefits of read-aloud in the four to five range. In the area

of listening skills, 134 (96 percent) of the 139 teachers ranked the benefit provided by

read-aloud in the four to five range.

In those skill areas in which there were rankings of less than three (moderate belief

in the effectiveness of read-aloud in enhancing a skill), in no instance did more than 4

percent of the respondents indicate that ranking.

The greatest tendency toward a ranking of moderate degree of effectiveness was

found in the areas of self expression (26, or 19% ranking it a three), self understanding

(40, or 29% ranking it at three), and writing skills (23, or 17% ranking it a three).

Writing skills and self expression were the only areas to receive rankings at the

lowest level (one on the scale). Writing skills had two teachers and self expression had

one teacher assigning the minimal value of benefit from read-aloud in those areas.

Because of the subjectivity involved in evaluating self expression and self

understanding, it is understandable that there is some hesitancy to rank the degree to

which these areas are benefitted by read-aloud. Similarly, there is a lack of literature

substantiating the values of read-aloud to these areas.

The value of read-aloud to writing skills is more concrete. Research has not

clearly established these values (Michener 1985), however Dressel (1990) has reported

a correlation .

In summary, teachers indicated that they had the greatest confidence in read-aloud

to enhance the areas of expansion of knowledge base, listening skills, and attitudes toward

reading. They expressed the least confidence in read-aloud to influence the areas of self

expression and writing skills.
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General Conclusions:

The results of this survey indicated that kindergarten through eighth grade teachers

in Lewis and Clark County strongly value oral presentation of literature. True to

expectations there were slight declines in the valuing as the grade levels progressed.

i
However, the decline was seen in the percentages of teachers ranking read-aloud at five

on the scale, and was somewhat offset by the increase in the percentage of teachers

ranking read-aloud at four on the scale. This would indicate that while upper level teachers

value read-aloud less than primary teachers, they still value it highly.

There were significantly more teachers in upper levels who ranked read-aloud as

moderately important. In kindergarten through fifth grade teachers, only two (less than 4

percent) placed the value at moderate levels (three on the scale), while at sixth through

eighth grade levels, nine teachers (nearly 16 percent) ranked the importance of read-aloud

at three.

None of the kindergarten through fifth grade teachers ranked the importance of

read-aloud at less than three, while at sixth through eighth grade level one teacher did so,

as did one teacher in the multiple-level category.

The high number of teachers (163, or 90%) who indicated that read-aloud should

be continued at or beyond sixth grade, is another indication of the high value these

teachers place on read-aloud.

In regard to practices of oral presentation of literature, the average number of

minutes per week spent reading to students shows a sharp decline at seventh and eighth

grade levels. The average time kindergarten through sixth grade teachers spent reading

aloud was approximately 109 minutes per week, while the approximate average for
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seventh and eighth, even considering only the language arts area, was 65 minutes per

week.

The results of this study might also suggest that many teachers are undervaluing

oral presentation of literature as a teaching tool. However, there are those who would

maintain, as did one teacher, that literature should be offered with "no strings attached" for

the pure pleasure and enjoyment of it. An ideal compromise might consist of daily use in

both areas: literature for learning and literature for totally aesthetic reasons.

Another conclusion that can be drawn as a result of the survey is that teachers’

use of oral presentation of literature reflects a great variety of personal preferences and

individual teaching styles.

In conclusion, it appeared that most teachers in K-8 grades in Lewis and Clark

County, Montana placed a high value on oral presentation of literature. The practice of

reading aloud to students, however was shown to decline in middle school and dropped

off sharply by seventh and eighth grades. The literature on reading aloud to students

indicated that there were, indeed, benefits to be derived from maintaining the practice of

read-aloud throughout the elementary grades, on a consistent, regularly scheduled basis.

62



SUGGESTIONS FOR FURTHER STUDY

This survey endeavored to constitute a preliminary overview of the attitudes and

values of kindergarten through eighth grade teachers toward reading aloud to students.

Further research on any of a number of the questions included in the survey could be

suggested under more stringent control.

Undoubtedly, direct observation in the classroom would reveal a more accurate

picture of the actual practices than did the self-reporting of the participants.

A study of the reasons for declining practice in middle schools is suggested, as is

a study of the read-aloud practices in secondary classrooms.

Other studies might focus on the values and practices in metropolitan school

districts as opposed to the relatively rural environment of Lewis and Clark County,

Montana.

A closer examination of the training of teachers in the use of oral presentation of

literature, and an investigation as to whether such training has an effect on the success

of those teachers in using read-aloud is also suggested.

Students’ attitudes and perceptions regarding oral presentation of literature might

be further investigated at intermediate and middle school levels.

Finally, a study of the values and attitudes of school administrators toward oral

presentation of literature is suggested.
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APPENDIX A

ORAL PRESENTATION OF LITERATURE TO STUDENTS K-8 GRADE: VALUES 
AND PRACTICES

SURVEY OF EDUCATORS

Name___________________________Ph. #_____________ School________________

Grade/Subject_______________________ Yrs. Experience________M_____ F_____

Survey Status________

(All scaled items are based on one (1) being the least; five (5) the greatest.)

1. On a scale of 1-5, where would you rank the importance of reading aloud to

students?_____

2. Opinion based on: (a) personal experience; (b) training/research; (c) combination

3. Through what grade level do you feel read-aloud to students should be practiced?

4. Do you read-aloud to your students? NO: Why not?______________________

5. YES: Is read-aloud incidental_______

6. YES: Is read-aloud regularly scheduled______

7. Approximate number of minutes per week_______

8. On a scale of 1-5, how much is read-aloud enjoyed by yourself: _____

9. On a scale of 1-5, how much is read-aloud enjoyed by students: _____

10. Students' favorite genre/book___________________________

11. Materials used: Fiction__Adventure___Mystery___Fantasy___SciFi___ Non

Fiction__ Biography___Content Area___Texts___Other_________

12. Criteria for selection on material: _______________________________________
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13. What is your main purpose in read-aloud to your students?

On a scale of 1-5, how would you rank your classroom structure during read-aloud in the 
following:

£ 14. Formality__ 15. Seating Freedom__

16. Other Work Allowed__

17. Noise Level__ 18. Student Interaction__

19. Student/Teacher Interaction__

20. On a scale of 1-5, how much do you encourage discussion of read-aloud material

during reading___

21. Ona scale of 1-5, how much do you encourage discussion of read-aloud material

after reading___

22. On a scale of 1-5, how much do you use read-aloud material for instructional

purposes___

23. On a scale of 1-5, how much do you use read-aloud material for recreational

purposes ___

24. On a scale of 1-5, how much do you use read-aloud material for motivational

purposes ___

25. Are students held accountable (tested) on read-aloud material? (1=never,

5=always)_____

26. How frequently do you use follow-up activities (art, etc)? (1-5)_____

On a scale of 1-5, how would you rate the extent to which read-aloud benefits the following 
skills?

27. Attitudes toward reading_____

• 28. Comprehension_____

29. Expansion of knowledge base_____

30. Listening skills_____

31. Self expression_____
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32. Self understanding.

33. Visual imagery___

34. Verbal skills____

35. Vocabulary_____

36. Writing skills_____

COMMENTS:________
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APPENDIX B

TEACHER PROFILE

GRADE LEVEL
NUMBER OF
TEACHERS FE M

AVG. YEARS
EXPERIENCE

K 14 14 0 14.6
1 18 18 0 15.7
2 19 19 0 14.2
3 15 15 0 18.7
4 17 14 3 16.5
5 19 16 3 15.7
6 13 9 4 16.8
7/8 48 25 23 15.3
Multiple 18 10 8 14.3
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APPENDIX C

CRITERIA FOR SELECTION OF READ-ALOUD MATERIAL

The following is a list of the responses to question 12, which asked teachers to

identify the criteria they used for selection of materials to be used for oral presentation of

e
literature.

Availability 

Interest level 

Enjoyable

Time considerations

Illustrations

Provide materials students don't have access to

Appropriate for age level

Motivational

Motivates further reading 

Break monotony 

Current events 

Model for writing 

Flows easily 

Has a message 

Known author

Good literature 

Challenging 

Vocabulary builder 

Readability 

Fast moving 

Large print 

Few words

Motivates discussion
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Cross cultural

Ties in with content area 

Reflects life experiences 

Good story matter 

Referred by:

• Peers Book lists

Students Magazines 
Librarian Workshops

Award Winning:

Newbery
Caldecott
Young Readers’ Choice 

Provides variety

Reflects developmental level of students

Above grade level of students

Bestseller

Contains a lot of description

Attention getting

Helps kids relate to life

Chapters of suitable length

Can be acted out

Fun

Off-the-wall

e
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APPENDIX D

MAIN PURPOSE OR PURPOSES FOR READING ALOUD:

Develop an appreciation of literature in students 

Motivate students 

Children’s enjoyment

Introduce material students don't have access to

Develop an interest in literature

Visualization development

Enhance predicting skills

Help student relate learning to life

Model good reading

Encourage student reading

Teacher enjoyment

Emphasize importance of oral tradition

Helps children feel the flow of words

Incorporates dramatics

Encourages expression

Develops reading habits

Read-aloud is a learning tool

Give students an opportunity to hear language

Aids slow learners

Facilitates discussion 

Opportunity to share 

Improves students vocabulary 

Increases students’ comprehension 

Creates love of reading 

Introduces variety of literature 

Provides information 

Conveys feelings
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Aids non-readers

Increases students’ attention span

Familiarization with written word increased

Expands students’ knowledge Presents content material

Application of vocabulary

It’s good for kids

Ties in with content

Exposes kids to books

Breaks the monotony

Models love of reading

Shows kids an alternative to T.V.

Improves students’ attitudes 

Students learn to read between the lines

Good for interaction

Kids become involved

Increase awareness of sentence structure

Reward for good behavior

Quiets restless students
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APPENDIX E

COMMENTS OFFERED BY PARTICIPANTS:

Kids should be exposed to more read-aloud.

Read-aloud is one of the most important things you can do.

Was read to in junior high and still remembers it.

Uses costumes and dramatization.

Wished read-aloud was carried on more in upper grades.

Uses oral interpretation of literature.

High School students need read-aloud, too.

It is very important to model reading.

Wished more teachers would use read-aloud. It makes stories come alive.

Voices are important for hearing characters.

T.V. has ruined visual imagery. Read-aloud is very important.

Read-aloud is the single most valuable thing a teacher does for the 
students.

Uses read-aloud in the subject area to stimulate interest.

Reading-aloud time is quiet time. No stress!

Uses oral interpretation of literature.

Read-aloud is very important. Kids need to find the joy of reading.

If they hear entertaining forms of literature, they will be better readers.

Wished it was mandated in upper grades; older kids need read-aloud, too.

Remembers being read to in eleventh grade. Read-aloud is important at 
all ages.

Wished all parents would read to children.

Read-aloud is important enough to schedule in.

Children request read-aloud as a reward.

Reads material above students grade level.

Reading is between the children and the author. It is personal. They 
should not have to do projects on read-aloud material.
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Children have less life experiences than previously. Read-aloud is an 
important part of the curriculum.

Read-aloud is the children’s special time of the day.

Kids love read-aloud the most.

Children love hearing about people. Persons who can read can do 
anything.

Wished more teachers would read to children.

Sees read-aloud as especially good for poor readers.

Some children learn by hearing.

Was a "low" reader in school. Loves to read to children now. Hopes to 
transfer love of reading to them.

Read-aloud has value in many areas.

Read-aloud can instill much.

Kids love read-aloud.

Sends notes home requesting parents read to children.

Very important part of the day. Read-aloud is tying in more with whole 
language.

One of the most important things a teacher can do.

So important! Used to feel guilty -- No More!

Read-aloud is a positive experience for children.

Middle school needs a stronger reading program.

Read-aloud is very important in grades one through three. Teachers don’t 
read much after that.

My son in sixth grade likes to be read to.

There is no better thing to do with your time than read-aloud.

Read-aloud is important for all ages.

It is a shame more teachers in middle school don’t use read-aloud. It 
helps students find interests.

Read-aloud is grossly important. Students need variety.

More teachers should read-aloud. It fosters creativity and models reading. 

Read-aloud is very important. Even the worst readers enjoy it. 

Read-aloud is vital. Every child gets something out of it.
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Read-aloud is the most important activity.

Adults enjoy read-aloud, too. Nothing else is as important. Reads over 
the students’ heads and then stops and explains. This enhances their 
self-esteem.

Wished more parents would read to their children.

Read-aloud is a very important part of their experience.

Means a lot to students. Reads above grade level and stops to explain.

It is necessary that children be read to more often. It models reading.

We look at read-aloud as to simple to be important. We need to look at 
our attitudes toward read-aloud and how important it is.

Read-aloud should extend to all areas, including math. It is appropriate 
for upper grades.

Read-aloud is not just a filler, it is beneficial.

Read-aloud is great. Teachers should encourage it.

Has seen many cycles in reading in 21 years of experience. If something 
had to be eliminated in the schedule it would be SSR and NOT 
read-aloud.

Students are too reliant on visual. They need auditory input.

Read-aloud may be the best instruction you have on some days.

Because of T.V. children don’t see adults reading. Read-aloud is a good 
model.

Children fight over who gets to read next. They will be quiet for 
read-aloud.

Children should see what a natural and enjoyable experience reading is. 

Read-aloud is tremendously important.

Reads a poem each day. Children ask for read-aloud as a reward.

I don’t have as much time for read-aloud as I would like.

Children remember books read to them. Read-aloud builds a base of 
literature that is lacking due to the home environment.

Some children lack the skills to read for themselves. Read-aloud builds 
a camaraderie.

Read-aloud is very important for auditory learners.

There is not enough read-aloud in all areas. It helps kids see beyond the 
class.
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Read-aloud is extremely important in upper levels.

I hear students in the hall talking about what has been read aloud.

A larger time block is needed for language arts in upper grades.

Read-aloud puts you behind. The curriculum is so packed it is hard to fit 
read-aloud in. Kids do need to be read to. The key is in the material 
selected. It must keep childrens’ interest. Read-aloud is accepted in 
lower grades, but not in upper. Read-aloud helps students understand 
social problems.

Read-aloud is needed in upper levels because children don’t read on their 
own.

Students like read-aloud less and less as they get older. They would 
rather spend that time socializing.

Read-aloud is very important.

I wouldn’t give read-aloud up for anything, despite the time crunch.
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