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ABSTRACT

Anton Makarenko, one of the predominant Soviet educational theorists of the 

1930s, developed a unique system of education designed to reeducate the juvenile 

delinquents who plagued the Soviet Union following the Bolshevik Revolution. Though 

he designed his methodology to educate a specific population and to create ideal 

communist citizens, Makarenko’s techniques continue to be held in high regard and are 

still used across Eastern Europe and in many other parts of the world. However, 

American educators possess very little knowledge of Makarenko’s philosophy.

Therefore, this study explored the potential effectiveness of Makarenko’s methods in 

American schools and the extent to which they are currently being applied.

The study began by examining Makarenko’s methods as they are currently 

employed in a residential school for mildly cognitively delayed children in 

Shirokolanovka, Ukraine. The use of Makarenko’s methods appeared to create desirable 

student characteristics such as leadership skills, discipline, kindness, and responsibility to 

one’s community, attributes that American schools attempt to develop in their students as 

well. A review of literature then investigated the fundamental principles of Makarenko’s 

educational methodology. Additionally, a teacher questionnaire was designed and 

distributed to Helena School District teachers to measure the applicability of

Makarenko’s methods in modem, American classrooms. Teachers rated statements 

regarding Makarenko’s techniques based on their agreement with the statement and the 

extent to which the method is currently being practiced in their classroom or school. The 

results from the questionnaire suggested that the majority of Makarenko’s techniques are 

effective in American classrooms and many are currently being applied.
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CHAPTER 1: INTRODUCTION

Observations from the Shirokolanovka Internat

In May of 2004,1 had the opportunity to visit Shirokolanovka, Ukraine, where my 

great-grandmother grew up. This was not only a trip to explore my cultural heritage, but 

also to examine the educational system in a culture quite different from my own. 

Shirokolanovka, formerly known by its German inhabitants as Landau, is a small farming 

village that was originally established by German immigrants in 1809. The Germans 

were driven out by Stalin around 1936 (Philipps 46). Shirokolanovka now has a 

population of about 1500 and the residents are primarily farmers (Honcharenko).

Visiting Shirokolanovka was like stepping back in time. Few households have indoor 

plumbing or own a motorized vehicle. Many families survive off the small profit made 

selling the milk of their two or three cows. Horse-drawn wagons are more common than 

cars on the dusty dirt main road that runs through the center of town. However, 

regardless of my interest in the culture and history of the village, the focus of the trip was 

to observe a residential school that serves cognitively delayed children.

Introduction

Although some would refer to the school as an orphanage, this is not necessarily a 

correct translation as it educates a variety of children. A school of this nature in 

Ukrainian is referred to as an “internat.” There is not a word in English that directly 

translates, so for the sake of clarity, I refer to the school as an internat rather than as an 

orphanage. The school is organized into nine grades and serves children from ages six to 

eighteen. According to Tatiana Fix, the director of the school, of the 131 children who 

currently live at the Shirokolanovka Internat, only nineteen are full orphans, meaning that
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both parents have died and no relatives remain who are capable of caring for them. 

Another sixteen children have been placed at the intemat because their parents’ parental 

rights have been revoked by the government due to abuse or neglect. The remaining 

children have been placed at the school to receive services for their special needs as a 

result of mild cognitive delays (Fix). In larger cities, cognitively delayed children receive 

services in the public schools, just as they do in the United States. However, in the 

smaller villages, the public schools do not have the resources to provide services for 

special needs students. Therefore, all of the cognitively delayed children from the small 

villages in one region are centralized into one intemat designed specifically to meet their 

special needs (Honcharenko).

Students

Although most students at the school do have living parents, few make regular 

home visits. Most come from impoverished homes where food and affection are scarce. 

For example, of the twelve third graders, only three make regular visits home on the 

weekends or during vacations. Although their parental rights have not been revoked, 

many of the students’ parents are in and out of prison, are transients and do not have 

stable homes, or have mental health problems that prevent them from caring for their 

children (Raksha).

While visiting, I was able to interview several students from various backgrounds 

and leam about their personal histories and reasons for being placed at the intemat.

These interviews allowed me to understand more fully the conditions from which these 

children come. For example, Oleg is eleven years old and in the third grade. He is a full 

orphan and has no remaining family to care for him. Oksana is a ten-year-old third
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grader whose mother is currently in prison. However, she will be released soon and 

Oksana hopes to spend her summer vacation at home with her mother. When her mother 

was first sent to prison, Oksana was placed in another intemat for normally functioning 

children. However, she was not able to keep up with the academic work and was

transferred to Shirokolanovka. Julia is another full orphan in the third grade who is

eleven years old. Her only living relatives are her brother and sister who live at a

different intemat for normally developing children. Tolik, another third grader, is the

fifth child from his family to attend the Shirokolanovka Intemat. His mother was in 

prison and has just recently had another baby, so she has been unable to visit. One of the 

teachers has written several letters asking Tolik’s mother to come visit and despite her 

promises for several months, she has never arrived at the school. Sergiy is a fourteen- 

year-old seventh grader. He has living parents with whom he spends vacations, but he

attends the intemat to receive services for his cognitive delay. Katia is also in the seventh

grade and is twelve years old. Her father died and her mother was an alcoholic who was

unable to take care of her five children. When the authorities found the family, the 

children were extremely malnourished and were taken to the hospital. The youngest died

of starvation and the remaining four were placed at the Shirokolanovka Intemat. There is 

also a first grader whom I was unable to interview who lived on the street with his

mother. Authorities found him nearly dead next to her frozen body. Clearly, these 

students come from difficult backgrounds, compounding their learning problems.

Placement

Through the interviews, it became clear that students were placed at the intemat 

by an outside authority. I interviewed the assistant director, Maria Honcharenko to learn
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through what process students come to the school. Students who do not have obvious 

developmental disabilities are usually placed in regular schools or intemats. The mildly 

cognitively delayed students usually fall behind their peers and are then sent to a 

psychiatric hospital in the regional center where they are evaluated for cognitive delays 

using a variety of tests, including the Wechsler Intelligence Scale for Children. The 

students are evaluated by a series of professionals including psychologists, optometrists,

and ear, nose, and throat doctors to establish the cause of their disabilities. If their 

disability is determined to be a cognitive delay, they are classified into one of three 

categories: “debile” (translation is not clear, but refers to those who are mildly 

cognitively delayed), “imbecile” (moderately delayed), and “idiot” (severely delayed). 

Once the severity of the children’s cognitive delays have been determined, they are 

placed at a school within their geographic region based on their classification. The

Shirokolanovka Internat serves those children who have been classified as “debile” in the

Mykolyiv region (Honcharenko). Upon arriving at the internat, students are placed in a 

class based on their ability and number of years they have attended school. Many of the 

children come to the school after living on the streets their entire lives, so they must 

begin at first grade, regardless of age (Fix).

Instruction and Curriculum

The school has nine different classrooms, one for each grade. One class of 

students remains with the same teacher from first through fourth grades, and then 

receives a new teacher each year for grades five through nine (Raksha). Each class 

currently consists of eight to sixteen students, although the class size limit is twelve. One 

teacher and two tutors instruct each class. Both teachers and tutors have degrees in
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special education or general education with additional training in special education (Fix). 

When teachers in Ukraine graduate from a university, they are placed in a school by the 

government (Honcharenko). Teachers are responsible for eighteen to twenty hours of 

instruction per week and the tutors each spend approximately twenty-five hours per week 

with their students. Teachers are responsible solely for teaching academic content.

Tutors have a much wider range of duties; they help the younger students wash and dress 

in the morning and lead them in morning exercises. After instructional time is over, 

tutors lead “study sessions” with the class in which they review what was learned during 

the day. They provide extra review of concepts through games, activities and 

assignments. Tutors also focus on life skills such as hygiene, sewing, cleaning, and food 

preparation. Additionally, tutors plan extracurricular activities such as sporting events, 

dances, and competitions during non-school hours (Fix).

The curriculum for the cognitively delayed students is designed by the Institute 

for Defectology, and is then approved by the Ukrainian Ministry of Education. The 

intemat is controlled by the mandated curriculum, which is designed in detail for each 

subject and even specifies the number of hours that should be spent on each subject. 

However, educators are entitled to design additional programs for individual students 

who are extremely behind for their age group. The curriculum designed for cognitively 

delayed students is very basic. Although the school has grades one through nine, students 

receive the equivalent of a fourth or fifth grade education from a normal Ukrainian 

school. As in American schools, the primary grades, one through four, focus principally 

on reading, writing and math with some experiences in science and social studies. In the 

middle grades, five through nine, very basic instruction in geography, physics, chemistry,
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and biology is introduced. However, the national curriculum for the cognitively delayed 

students dictates that schools dedicate more hours to manual labor classes than to any 

other subject. Manual labor classes include a wide variety of topics including sewing, 

woodworking, and building with various materials (Honcharenko).

On my visit to the intemat, I was privileged to observe two lessons in the third 

grade class, one “self-study” lesson taught by a tutor and the other a lesson taught by the 

teacher. The self-study sessions are led by the tutors in the afternoons and are designed 

to help the students review what they learned in their morning session; whereas, the 

teachers are responsible for introducing new material. In the primary grades, the lessons 

are directed by the tutor, but as the students get older they are moved to more 

independent study (Raksha). I was struck by the quality and scope of both lessons. Both 

were formatted in a structure similar to the Hunter Model, a direct instruction method.

Such direct instruction models have proven to be effective with students of all abilities, 

but is especially successful with children with learning difficulties (Snowman and Biehler 

350). The instructors both began with a review of material that had been previously 

learned, had effective and interactive methods of teaching the material that included 

instructional input, modeling, checking for understanding, and guided practice, and then 

closed with a review of the topics covered during the lesson.

Additionally, the lessons required the children to be actively involved in learning. 

In the lesson taught by Valentina Raksha, a teacher and assistant director, the students 

practiced using verbs by describing pictures that the teacher had drawn on cards. Several

students also wrote sentences on the chalkboard while other students underlined the verbs

in those sentences. During the self-study lesson, the tutor took advantage of the fact that
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we were visiting the school and designed a game that involved two teams, the Ukrainians 

and the Indians (representing Montana). Each student went to the front of the room and

selected either a sunflower card if on the Ukrainian team or a wheat card if on the Indian

team. Each card had a simple multiplication or division problem on it and the students 

read the problem and gave the answer. If the answer was correct, they placed the card on 

a poster board that the teacher designed representing Ukraine and Montana.

In addition to providing basic instruction, the internat staff also provides 

numerous correctional activities that help stimulate the students’ brain development. 

During each lesson, teachers are required to have correctional or physical activities that 

stimulate brain development or provide some sort of mental break for the students 

(Honcharenko). During the lesson taught by Valentina, the students practiced finger 

exercises by touching each finger to their thumbs, playing the piano in the air, and 

rubbing their hands together. The teacher also led them on an imaginary walk through 

the forest in which they marched in place, reached up to the branches of the trees, and 

bent down to pick flowers. During the self-study session, one student led the others in a 

short dance and students massaged beanbag animals with the tips of their fingers.

The educators of the internat emphasize exercises that stimulate the hands and 

fingers because research suggests that stimulating the nerves in the tips of the fingers 

promotes activity in the brain cortex (Honcharenko). Additionally, the teachers believe 

that breaks of physical activity help the students to concentrate more fully during periods 

of instruction. Also, because many of the students have decreased visual-spatial abilities, 

the physical education teacher incorporates games and exercises that enhance visual- 

spatial skills (Honcharenko). Teachers also work with individual students to help correct
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some of their difficulties. For example, one young girl in the third grade has a severe 

stutter. However, she has a beautiful voice and does not stutter when she sings, so the 

teachers often use singing as a form of correctional therapy for her (Raksha).

Although the teachers go to a great deal of effort to provide correctional activities 

to facilitate the students’ brain development, the teachers have few materials at their 

disposal. There is a small library in the school with a sparse collection of outdated books. 

Each classroom contains a class set of basic, old textbooks. Although parents are asked 

to send a few basic supplies with their children at the beginning of the school year, few 

arrive with more than the clothes on their back, and there are just enough paper and pens 

to go around (Fix). There are a few maps and posters in the school, but virtually all 

materials beyond the very basics are teacher- and student-made. Modem technology is 

virtually non-existent. The school owns one computer that is used primarily in 

administrative bookkeeping and one archaic television and VCR that are occasionally 

used to show movies. Additionally, the school has no adaptive equipment such as 

specially designed manipulatives to help provide services for the cognitively delayed 

students (Fix).

In addition to lacking what American teachers would consider standard teaching 

materials, several of the school facilities are in poor condition. The newest buildings on 

the school’s campus were built in 1963; the rest remain from the old German village and 

are over 120 years old. The roof of the food storage house is in disrepair, making the 

building unsafe to enter. Also, one of the boys’ dormitories sits in a low field near a 

drainage ditch and is constantly flooding and remains damp through a large portion of the 

year. Much of the furniture in the classrooms and dormitories is extremely old and



Madison 9

beginning to fall apart. There are no flushing toilets in the school, but only outhouses, 

one of which has been full and overflowing for several months. Furthermore, the 

Ukrainian government regulates the amount of electricity that a public institution may use 

and continues to decrease these energy allowances as modem appliances use less energy. 

However, the school owns many antiquated appliances and is continuously fined for 

exceeding this limit because their old appliances consume excessive amounts of 

electricity (Fix).

Despite what many American teachers would consider appalling working 

conditions, the intemat staff is unbelievably dedicated. Teachers are not provided with 

any paid planning time whatsoever. Yet, based on the extent of teacher-made materials, 

they clearly dedicate a significant amount of time and effort to preparing their lessons. 

School supplies are so limited that most instructors must provide their own materials to 

create posters or teach lessons that deviate from written assignments (Fix). Tatiana Fix 

gave the example of tutors who see the need to teach their students the basic life skill of 

food preparation. Government regulations prevent the use of school food in lessons, so 

instructors must supply the food for the lesson themselves. Also, several teachers and 

tutors lead “circles” that serve as extracurricular activities for students during their leisure 

time. Circles tap the special skills of the instructors and include activities such as sports, 

math, reading, dancing, singing, art, theater, and handicrafts. However, the instructors 

are not paid for their time spent directing these circles (Honcharenko). In fact, a 

teacher’s salary is about thirty-five dollars per month, half of what is considered poverty 

level pay in Ukraine (Fix).
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The instructors’ professional teaching techniques, dedication, and kindness to the 

children clearly foster an atmosphere of love and affection between the staff and students. 

The instructors were always gentle with their corrections during lessons, and I could 

clearly see the affect of the classroom was warm, loving and supportive. During my 

interviews with the students, the majority of them stated that they loved their teachers 

very much. In observing the students’ interactions with their teachers, this seemed to be 

a common feeling held by most of the children. The younger students frequently climbed 

into their teachers’ laps, snuggled up against them or ran to them for hugs while the older 

students commonly invited their teachers to dance or play with them. During recess and 

other recreational activities, virtually all of the teachers and tutors were outside playing

with the children.

As many educators would probably agree, excellent teachers produce excellent 

students. I certainly perceived this to be true at the intemat. Based on the students’ harsh 

backgrounds and lack of traditional upbringing, I expected to find sullen, disruptive, 

difficult children. However, these were some of the most polite, friendly, well- 

disciplined children I have ever observed. The students welcomed us to their school with 

a heart-warming performance. Virtually every child we passed while walking around the 

grounds greeted us. During lessons, the students sat quietly with their hands folded on 

top of their desks. I did not notice any instances of outwardly disruptive behavior or 

blatantly unruly students. Granted, much of this may have been influenced by the fact 

that we were visiting the school. Regardless, I was impressed by the behavior of the

students.
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In addition to being well behaved, the students also seemed to display kindness

and care to one another. Although daily life in any school is not free of small squabbles,

these students seemed to care for each other more than any other group of students I have 

observed. As one pair of students, Ira (age sixteen) and Oleg (age eighteen) entered the 

room to be interviewed, Ira turned to Oleg and began to straighten his shirt collar and 

ensure that he was ready to make a positive impression on the foreign guests. Also, in

the third grade class that I observed, there was a young girl with an extremely bad 

stuttering problem. In many other classrooms she would have received ridicule and

rejection from her peers. However, the class is supportive and I did not see a single 

snicker when she spoke.

The students and teachers placed virtually no emphasis on competition among the

students. When students played games during class or recreation, teachers often declared 

a tie. I did not observe any activities that encouraged individual competition. If any 

competition was involved, the students first had to cooperate within their teams to 

accomplish the goal. After almost every competitive game, one of the teachers stressed 

the importance of friendship and that all of the students were still friends, regardless of

winning or losing. While speaking with the eighth grade class, I asked them what they 

liked to do in their spare time and they answered that they enjoyed playing soccer, boys 

against the girls. I asked who usually won and they responded with “friendship,” clearly 

suggesting that competition is not an integral part of the school atmosphere.

The staff answered many of my questions as to the creation of the warm, loving, 

supportive atmosphere within the school. Maria Honcharenko said that they emphasize 

many social skills such as friendship, cooperation, and respect. The older children are
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encouraged to care for the younger and weaker ones (Honcharenko). Students take turns

being “on duty,” meaning they set the tables for their class at meal times and are 

responsible for keeping order in the classroom (Fix). The school also encourages 

students to forgive, especially their parents. Many of the students come from abusive and 

neglectful homes and are understandably angry with their parents. However, teachers 

constantly work with students to allow them to forgive their parents and the wrong that 

they have done them (Fix and Honcharenko).

Makarenko in the Intemat

Many of the techniques that the intemat uses were developed by an educational 

theorist named Anton Makarenko. As Maria Honcharenko explained, within this system, 

the community is considered to have a great deal of influence on its members. The 

children are responsible for keeping their peers in-check. The community sets its 

standards and when a child violates these standards, one of the other community 

members must step in to correct the misbehavior. Although teachers have some role in 

this process, the ultimate goal of the system is for students to influence one another to 

behave in accordance to the community standards. This system operates on the premise 

that children desire order and inherently recognize the need for stability within a 

community. The community also serves as a support system for its members by 

recognizing that everyone has faults, but with the support of the whole, individual flaws 

can be overcome (Honcharenko).

Another integral aspect of the school’s management that is derived from 

Makarenko’s theory is partial governance by a student committee. Each week classes are 

given “reproaches” and “approvals” by their teachers and tutors. Approvals are given for
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attendance, appearance, behavior, and other categories that are considered positive traits 

among the students. Reproaches are given for misbehaviors of any variety. Over each 

weekend the student committee meets and ranks each class’s behavior over the past week 

based on the balance between reproaches and approvals. The head of the student 

committee then reads the class ranks at Monday morning line-up (Honcharenko). This 

system uses a whole group reward method to encourage cooperation among class 

members, thus requiring that members of each class keep one another in-check. The 

student committee also solves many conflicts among children. While small daily 

squabbles are usually managed by teachers, larger conflicts or behavioral problems are 

sent to the student committee to address (Honcharenko).

Additionally, the intemat integrates Makarenko’s methods to encourage its 

students to develop community responsibility. As part of its behavior plan, the intemat 

emphasizes service to the community, both within the school and in Shirokolanovka. At 

each Monday morning line-up, the classes report what they have done in the past week to 

help the school and the greater community and are then given their new assignments for 

the week. Tasks may include picking up the school grounds, planting flowers, or 

assisting one of the elderly or infirmed village members with housework. The children 

are also encouraged to serve one another by supporting the younger and weaker members 

of their community. The middle school children return to help in the classrooms of their 

former primary grade teachers and often serve as older brothers and sisters, teaching the 

younger children the standards of the community (Honcharenko).

The methods based on Makarenko’s techniques that are used at the 

Shirokolanovka Intemat appear to successfully create a loving, supportive, well-

CORETTE LIBRARY CARROLL COLLEGfc
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disciplined community. Teachers and students seem to develop close relationships and 

students offer support and care to one another. Discipline issues are dealt with by using

peer pressure to encourage positive behavior. Also, a student government committee 

settles disputes among children and addresses students with continual behavioral

problems. Furthermore, students build leadership skills by performing duties within the 

school and by serving on the student committee that governs the school. While it does 

not use his methodology as a whole, the Shirokolanovka Internat does use many practices

based on the theories of Makarenko.

Popularity of Makarenko

Educators of former Soviet Union countries are quite familiar with the name

Anton Semyonovitch Makarenko. Not only is his most well known work, The Road to 

Life, read as an educational document, but is also regarded as a great work of literature

within the former Soviet Union. In fact, Makarenko was awarded the Red Banner for

Labor for literary achievement in 1939 (Medinsky 18). Professor Medinsky wrote in the 

introduction of The Road to Life that, “As a work of literature dealing with education, the 

book has no equal in the world” (16). “Overt recognition of Makarenko in the Soviet 

Union is overwhelming. His name frequently appears in contemporary Russian writings 

in education and psychology, usually in tones approaching reverence” (Bowen 4).

Judelson claimed that Makarenko was the “most influential education theorist in the

Soviet Union” (qtd. in Holtz 116). “Universally acknowledged all over the world, 

[Makarenko] is characterized as one of the most important educators of modem times, 

one of the most talented upbringers in the history of humankind” (Frolov 67).
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Koshmanova held that after his death, Makarenko “became an educational idol, his 

portraits were hanging in each Soviet educational establishment” (qtd. in Holtz 118). 

Ziaziun praised Makarenko’s abilities and claimed that “no other Soviet educator 

achieved such brilliant results” (40). By 1948, thirteen years after being published, there 

were over 1,125,000 copies of The Road to Life in circulation (Bowen 3). Makarenko’s 

works are not only known in the former Soviet Union, but have been published across the 

globe in virtually every European country, several countries in Asia, North and South 

America, and Australia (Ziaziun 51). Clearly, Makarenko significantly influenced

education in the Soviet Union and across the world.

Purpose of This Study

Although Makarenko’s philosophy is well known by most educators in the 

Commonwealth of Independent States (former Soviet Union), he seems to be virtually 

unknown in the United States. This is perhaps due to the fact that Makarenko designed 

his philosophy primarily to reform juvenile delinquents in Soviet Russia and that it has 

decidedly communist foundations. However, regardless of the ideology from which his 

theory came, Makarenko’s practices appear to create positive elements within a school, as

seen in the Shirokolanovka Intemat. Desirable attributes created in students include

leadership skills, discipline, kindness, and responsibility to one’s community,

characteristics that American schools attempt to develop in their students as well.

Therefore, this study examines whether or not Makarenko’s methods could be used to

foster these desirable characteristics in American students as it did in the Ukrainian

children.
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The purpose of this study is to examine the fundamental elements of Makarenko’s 

educational philosophy and the applicability of his philosophy in American schools 

today. Through a teacher questionnaire, this study explores the possible effectiveness of 

Makarenko’s practices in American public schools and the extent to which they are 

currently being applied. This study also examines if Makarenko is unknown to most 

American teachers simply because he is a communist philosopher or if his theory cannot 

be implemented in American schools due to situational and cultural differences.
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CHAPTER 2: Review of Literature

Background of Makarenko

Anton Semyonovich Makarenko began his teaching career in a school for the 

children of railway men in Kryukovo, Ukraine. During this time, the educational system 

was thrown into disarray by the Bolshevik Revolution (Medinsky 9-10). In 1917, the 

Bolsheviks finally gained power of the Russian government. Although the government 

stabilized slightly, the Bolsheviks had no concrete plan for education (Bowen 41). 

Tragically, during the Revolution millions of children were orphaned or abandoned. This 

problem was only compounded by World War I, so by 1922, there were over 7 million 

children wandering the streets of Russia (Bowen 13 & 47). Beatrice King, a British 

woman observing the conditions in Russia, commented that, “It is doubtful whether any 

civilized country was ever faced with a problem of child and adolescent delinquency on 

so vast a scale and in so acute a form as was Soviet Russia in 1920 and the years 

following” (qtd. in Bowen 48). These delinquent children became known as 

“besprizomiki,” best translated as children without any means of existence. The word 

also carries the connotation of children ignorant of social norms. These besprizomiki, to 

meet their simple needs of survival, were forced into lives of crime (Bowen 47-51).

The Soviet Union was faced with a unique dilemma. It had vague ideals based on 

Marxist doctrine, but this philosophy had no specific teachings in regards to education. 

The government had millions of orphaned children and no solid plan to educate or care 

for them. “The speed with which these people were growing up into “affectless,” 

unintegrated minorities and groups posed a serious threat to the social stability of the new 

order” (Bowen 14). To begin to solve the problem of the besprizomiki, the Soviet
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government created various schools and colonies to house the orphaned and delinquent 

children (Bowen 49-50). In 1920, the Department of Public Education appointed 

Makarenko to organize a colony for juvenile delinquents (Medinsky 11). It was here that 

Makarenko began to truly develop his theories of education. In trying to solve their

problems of education, many Soviet educators attempted to integrate bits and pieces of

American and other Western educational theories. However, Makarenko denounced

these attempts and claimed that Western methods were not going to solve Russia’s 

problems, so he attempted to create a uniquely Soviet system of education (Bowen 16-

17).

In his most prominent work, The Road to Life, Makarenko tells the story of his 

attempts to educate the difficult besprizomiki he was assigned. In book, Makarenko

details the creation and existence of the Gorky Colony. Maxim Gorky was a writer who 

had “passion and faith in man” and Makarenko chose this name because he shared the 

belief that it is an educator’s responsibility to see the good in children, even juvenile 

delinquents (Edwards 253-54). In 1920, to begin his creation of the “New Man,”

Makarenko was given an abandoned juvenile delinquent colony near the town of Poltava, 

Ukraine (Makarenko Road 1: 26-9; Medinsky 11). On December 4, 1920, the first six 

members of the colony arrived. Four of them were approximately eighteen years old and

had been arrested for breaking into houses while bearing arms. The other two members 

were slightly younger and had been arrested for theft (Makarenko Road 1: 36). In

February of 1921, fifteen more “waifs” arrived at the colony and by March there were 

thirty boys living there. Makarenko observed that most of the new members were “in a

terrible state of neglect, savage beings who were by no means hopeful material for the
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fulfillment of the social-educational ideal” {Road 1: 51). The colony lived in extreme 

poverty and suffered significant food and clothing shortages during its first year of 

existence (Makarenko Road 1: 51-6).

Then, in 1923, the colony and its eighty members, both boys and girls, were 

transferred to the nearby abandoned Trepke estate so that the colony could better pursue 

its agricultural endeavors with the greater area and richer soil that the estate provided 

(Makarenko Road 1: 89-99; 2: 25). Although the colony experienced great agricultural 

success at this site, it eventually outgrew and tired of the Trepke estate and Makarenko 

began looking for a new location (Makarenko Road 2: 273-302). In order to keep the 

colony progressing forward and expanding, Makarenko agreed to take over an existing 

colony at Kuryazh in 1926 (Makarenko Road 2: 273-323; Bowen 121).

The Kuryazh Colony was located close to the Ukrainian capital, Kharkov, and 

contained approximately three hundred children when Makarenko acquired it 

(Makarenko Road 2: 306; 3: 8). When Makarenko arrived at Kuryazh, it was in total 

disrepair. The children did not work or attend classes. Virtually all of the colony’s 

supplies, including boots, tools, blankets and mattresses, had been stolen and sold by the 

inhabitants. The children came and went as they pleased, spending most of their time 

begging or stealing in town. The colonists were malnourished, unwashed, covered in 

sores and infested with lice (Makarenko Road 3:41-61). Makarenko made the following 

observation of the Kuryazh children:

The first thing that would strike a newcomer was the complete absence of the 
faintest social consciousness, despite the fact that they had grown up from birth 
under the banner of “social education.” A kind of primitive, vegetative 
spontaneity marked their every movement, but it was not the spontaneity of a 
child, responding artlessly to every phenomena of life. They did not know what
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life was, their horizons being limited by lists of food products, to which they were 
drawn by a drowsy, sullen reflex.” {Road 3: 106-7)

Makarenko planned for the 120 current Gorkyites to take the Kuryazh colony “by 

storm” and teach them how to live (Makarenko Road 3: 14). On May 15, 1926, the 

Gorky colony marched into Kuryazh and took it over. Upon their arrival, the Gorkyites 

issued a decree that included basic guidelines for the operation of the colony, including 

provisions for administration, hygiene and work (Bowen 121; Makarenko Road 3:215- 

18). At Kuryazh, Makarenko was truly able to test his theories that he had developed 

over the past six years (Bowen 119).

In December of 1927, the Soviet Police, or OGPU, established the Dzerzhinsky 

Commune as a “model institution for besprizomiki” in Kharkov (Bowen 131). The 

OGPU asked Makarenko to transfer fifty of his colonists to the Dzerzhinsky Commune to 

act as a nucleus for the newly established colony (Makarenko Road 3: 353-54). For 

several months, Makarenko directed both the Gorky Colony at Kuryazh and the 

Dzerzhinsky Commune. However, after receiving severe criticism from the Department 

of Education, when it condemned his system as “non-Soviet,” Makarenko resigned from 

the Gorky Colony and remained at the Dzerzhinsky Commune, where his theories were 

more accepted (Makarenko Road 3: 400-4). Makarenko remained at the commune for 

eight years, giving him a total of sixteen years of experience working with juvenile 

offenders and “waifs and strays” (Makarenko “Experience” 241).

During his entire career at the Gorky Colony, Makarenko’s theories were in 

opposition to the Soviet educational beliefs that children should be absolutely free to 

peruse academic endeavors as they desired, and fellow educators constantly criticized
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Makarenko’s strict, structured system. However, in the 1930s, the predominant Soviet 

educational theories changed and coincided with Makarenko’s system. The new Soviet 

educational authorities believed that, “Educational practices were to have the highest 

respect for the personality, and at the same time were to emphasize the labor basis of all 

human activity. The school was to become a true commune where experiences could be 

shared in working toward a common goal” (Bowen 137). Makarenko’s system provided 

a model to achieve this goal. By the time of his sudden death in 1939, Makarenko’s 

theories and methods were not only accepted, but famous across the Soviet Union 

(Bowen 135).

Development of Makarenko’s Theory

The Beginning

When Makarenko was given the abandoned site to create a colony to re-educate 

juvenile delinquents, he envisioned creating the new Soviet man (Makarenko Road 1: 

27). However, Makarenko’s creation of this new man did not proceed without struggle. 

The site for the colony contained several dilapidated buildings and virtually no other 

material goods. Not only was he short of supplies and materials needed to create a 

colony, but he was given virtually no guidance from educational authorities as to how to 

go about “social re-education.” Makarenko had to literally start the development of the 

colony and his theory from scratch (Makarenko Road 1: 30).

When the first six members of the colony arrived, Makarenko and his three staff 

members greeted them with a “gala dinner” and speeches of “the new life of toil, and the 

need for forgetting the past and pressing ever onward” (Makarenko Road 1: 37).
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However, the new members of the colony were not won over so easily and were clearly 

not interested in their upcoming life of toil. Makarenko attempted to make the boys work 

around the colony, but they simply refused. One night, one of the colonists was arrested 

by the local police for robbery and murder. The educators were frustrated by their 

charges’ complete disregard for rules and “frank opposition” to the “pedagogical system” 

Makarenko attempted to implement. The teachers could simply not seem to find the right 

approach (Makarenko Road 1:38). During the winter of 1920, Makarenko read many

books about education. However, Makarenko was frustrated with the abstract theories

and ideas that the books presented and realized that he needed an “immediate analysis of

the situation, followed by immediate action” (Road 1: 42). With this realization,

Makarenko developed his pedagogical system:

The chief outcome of all this reading was a firm, well-founded conviction that the 
books had yielded me very little in the way of science or theory, and that I should 
have to wring my own theories out of the sum total of actual phenomena, as 
displayed in everyday life. (Road 1: 42)

The Working Collective

Physical labor was a central element of Makarenko’s system, both out of 

necessity and because Makarenko believed it held educational value, even if labor was 

not integrated with the academic curriculum. He explained, “I discovered that the 

teaching process at school and the production process were strong personality builders, 

because they tended to eliminate the distinction between manual and mental labour and 

turned out highly skilled people” (Makarenko “Practice” 270). In Soviet society, one’s 

ability to work determined their value to society, so education through work was 

important (Makarenko “Lectures” 189). The original colony members began with simple
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upkeep tasks such as chopping wood, shoveling snow, working in the kitchen and the 

laundry (Makarenko Road 1: 41-55). Although these tasks fulfilled functional 

necessities, Makarenko did not feel that they were leading to character development 

among his charges (Edwards 291).

When the Gorky Colony received permission to move to the abandoned Trepke 

estate, the workload became much greater and more complicated. The Trepke estate was 

in utter disrepair and the colonists did virtually all of the work to restore their new home. 

This extra work created the need for workshops such as a smithy, joinery, cobble shop 

and wheelwright shop and caused many of the boys to develop specialties and several of 

them became expert locksmiths and carpenters (Makarenko Road 1: 109; Edwards 292). 

As the colony continued to gain members and develop, most of the boys discovered a 

particular niche which they enjoyed. Some became blacksmiths and cobblers while 

others preferred to work in the fields or the stables (Makarenko Road 1: 172). “Because 

each colonist had to assume responsibility for his product, Makarenko found work in the 

shops to be of greater character-forming value.” However, the workshops “did not lead 

to strong social bonds nor did it stimulate or improve social motivation” (Edwards 292). 

It was especially in the agricultural work at the Trepke estate that Makarenko found true 

educational value in collective labor. He observed, “the moral attitudes of his colonists 

improve, at least to the degree that agriculture developed and the goals of the collective 

penetrated this sphere of work” (Edwards 292). In their agricultural efforts, “the 

colonists took full responsibility for their work and were lords of their farms, without a 

‘gracious’ lord over them” (Edwards 293).
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While at the Gorky Colony, Makarenko emphasized agricultural labor, but the 

Dzerzhinsky Commune became highly industrialized. The commune was supported 

financially by the Soviet police group that founded it, but these funds proved to be 

insufficient. Hence, the commune built up its workshops and increased its production of 

goods that could be sold for a profit. The Dzerzhinsky Commune quickly became self- 

supporting (Makarenko Road 3: 384-92). In 1931, the communards built a factory, with 

the help of engineers, that manufactured electric drills. Makarenko commented that this 

factory was “breathing higher mathematics” as the communards assembled intricate parts 

for complicated drills {Road 3:414). In 1932, another factory was built that produced 

Leica-type cameras (Makarenko Road 3:417). Both factories were the first of their kind 

in the Union of Soviet Socialist Republics (U.S.S.R.). The colonists, who eventually 

numbered six hundred, did all of the work in these shops and factories. By January of 

1934, the commune had made a net profit of 3,600,000 rubles (Zhukov 33). Because the 

Dzerzhinsky Commune was so successful, Makarenko began paying the colonists wages 

(Makarenko Road 3: 392). These wages were used to teach the children how to spend 

wisely and some of their earnings were placed in a savings account to ensure that they 

had a means of survival after they left the commune (Roitenberg 88).

While the industrialization of the Dzerzhinsky Commune clearly had economical 

benefits, Makarenko also concluded that, “industrial productive labor is a fundamental 

factor in character formation and education” (Edwards 293). Makarenko believed that 

the production process “had a favorable effect on the pupil’s character, as it fostered 

exactitude, precise movements, meticulous work habits, conscientiousness, and a 

responsible attitude” (Edwards 294-95). Makarenko recognized that these were life-long
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skills that were necessary to educate a successful member of society and he observed that 

his students continued to posses these skills and attitudes in their professional lives 

(Edwards 295). Within the sphere of labor, Makarenko’s students had to take full 

responsibility to achieve their “best performance” so that it not only benefited 

themselves, but the entire collective. Additionally, Makarenko made it clear that labor 

was only of educative value if it fostered the values of “responsible participation in 

production” (Edwards 295). He stated, “Today I am convinced that labor which does not 

aim to produce values is not a positive element in upbringing” (qtd. in Edwards 295).

The Detachment System

As the Gorky Colony grew, Makarenko realized the need for the organization of 

labor. In the winter of 1923, he made, as he claimed, his most important organizational 

discoveries: detachments and commanders (Makarenko Road 1: 366). Detachments were 

groups of students who were responsible for certain tasks. At first this system was small 

and only consisted of two detachments, one of wood gatherers under the command of 

Burun, and the other of skilled workers under the command of Zadorov (Makarenko 

Road 1: 372-3). As the need arose, Makarenko created more detachments and appointed 

a commander to each. As the system advanced, Makarenko formed the Commanders’ 

Council which was composed of the commanders from each detachment. Once created, 

the Commanders’ Council was then responsible for appointing commanders for each new 

detachment (Makarenko Road 1: 373).

With the increased need for agricultural labor at the Trepke estate and the 

remaining demand for skilled labor, Makarenko recognized the need for adjustments to 

the detachment system. In the spring of 1923, Makarenko instituted what he considered
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“the most important invention of our collective during the thirteen years of its existence” 

and created mixed detachments. He believed that this new system “enabled our 

detachments to be fused into a real, firm, and single collective” (Makarenko Road 1:

374). The mixed detachment was a temporary detachment that did not exist for more 

than one week and was assigned a short, definite task such as weeding a certain field or 

sorting a batch of seeds. Each mixed detachment consisted of a different number of 

workers, determined by the difficulty of the task that was assigned. In this system, 

members were part of a permanent detachment that employed a certain skill in which 

they excelled and, at various times, they were part of assorted mixed detachments. While 

the commanders of the skilled detachments were permanent, the Commanders’ Council 

selected the commanders of the mixed detachments every time a new mixed detachment 

was formed. The Commanders’ Council attempted to select new students as commanders 

for mixed detachments each week so that every colonist was given experience in a 

leadership position. By instituting the system of mixed detachments, the Gorky Colony 

produced members who were competent in a variety of tasks and were “independent 

organizers and proficient managers” (Makarenko Road 1: 374-9).

With the eventual move to the Trepke estate in the fall of 1923 and the ever- 

increasing agricultural activities there, the focus of labor became even greater. By the 

time of the move, there were ten permanent detachments and any number of mixed 

detachments (Makarenko Road 2: 14). During the months when school was not in 

session, the first mixed detachment, consisting of different workers and commander each 

week, would plough the fields from 6:00am until 12:00pm while the second mixed 

detachment would work from 12:00pm to 6:00pm (Makarenko Road 2: 221). Permanent



Madison 27

detachments also expanded to include workers at the hog-house and operators of the mill, 

which served not only the colony, but also the surrounding village. While labor was 

difficult and the working hours were long, Makarenko full-heartedly believed that “the 

true law of humanity” lay in the “delights of a free, working collective” and that hard 

work bred happiness among the colonists (Makarenko Road 2: 174-5). By the summer of 

1925, Makarenko observed that “the colony had grown into a perfectly compact 

collective, and moreover a very healthy-spirited one” as the result of labor and the 

detachment system {Road 2: 258).

With the development of the detachment system, the colony took on a decidedly

military-like operation. When the Gorkyites took over the Kuryazh colony, they marched

in ranks with banners flying above and their brass band leading the way. This regimented

operation became a fairly typical manner in which the colony functioned (Makarenko

Road 3: 194-95). Makarenko came under great scorn from the educational authorities for

the militaristic running of his colony. One woman from the Department of Education

commented, “All your banners and drums and salutes - they only organize the young

superficially.” To this Makarenko replied:

You seem to regard the young.. .as a kind of box. There’s the outside of it, the 
packing material, I suppose, and the inside - the entrails. You seem to think we 
should pay attention to nothing but the entrails, and yet, if it’s not properly packed 
all those precious entrails will be lost. {Road 3: 233)

Leadership

Positive, effective leadership is essential in all schools, and, as in most 

educational institutions, teachers played a leadership role in the Gorky Colony. In the 

early years of the colony, the teaching staff had a rotating duty schedule in addition to
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their teaching responsibilities each morning. Each day, three teachers would be charged 

with main duty, work duty, or evening duty. The teacher on main duty was responsible 

for ensuring that the colonists completed the tasks they had been assigned, settling minor 

conflicts that arose, checking the quantity of various supplies in the colony, and making 

certain that linen and clothing were changed as needed. The teacher on work duty simply 

worked alongside the colonists in the tasks that they had been allocated. The teacher on 

evening duty was responsible for supervising the students in the dormitories before they 

went to bed and would often tell or read stories and have discussions with the students on

various topics (Makarenko Road 1: 153).

However, these duties became overwhelming for the staff and by the second year

of the colony’s operation, several of the senior students began to fill the role of the 

teacher on main duty (Makarenko Road 1: 153). As the colony progressed, Makarenko 

turned over more leadership to the students. With the creation of the detachment system, 

each colonist was assigned to a working detachment which was headed by another 

colonist. Although he advocated student leadership, Makarenko ensured that no 

individual or group became too powerful within the colony. The most important rule of 

the detachment system was that the commanders received no extra privileges in the 

colony and were required to work alongside the other members of their detachments 

(Makarenko Road 1: 374). The mixed detachment system created “the democracy of the 

general assembly, the order, and the subordination of comrade to comrade” as each 

detachment commander worked under a fellow peer at some point and each colony 

member was given the opportunity to perform an organizational and leadership role 

(Makarenko Road 1: 374-79).
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With the creation of the detachment system, the Commanders’ Council, made up 

of the commanders of each detachment, took over the role of formal leadership within the 

colony. Over time, the Council became the “executive organ for the entire colony” 

(Edwards 273). It “established a collective form of self-government that increasingly 

assumed the responsibilities for the entire life for the colony - educational, social, 

economic, and recreational” (Edwards 273). The Council handled disciplinary problems 

as well issues of the day-to-day operation of the colony (Makarenko Road 1: 366-74). As 

the Commanders’ Council became more stable and powerful, it created a constitution for 

the colony that stated its goals and the duties of each colony member (Makarenko Road 

1: 424). As the colony progressed, the Commanders’ Council took on more 

responsibilities. It was in charge of creating mixed detachments, appointing 

commanders, and assigning detachments specific duties (Makarenko Road 1: 373; 2: 79). 

The staff member who supervised the agricultural activity at the Trepke estate was even 

required to apply to the Commanders’ Council for the supplies and manpower he needed. 

Each week he would explain to the Council what labor was required and the commanders 

would create the mixed detachments necessary and appoint commanders to them 

(Makarenko Roa d 2: 123).

As new members entered the colony, the Commanders’ Council would assign 

them to the permanent detachments as it saw fit (Makarenko Road 2: 142). If the 

newcomers to the colony had come there voluntarily, the Commanders’ Council would 

have to approve their admission before they were permitted to stay (Gorky 50). In 1928, 

Maxim Gorky, the namesake of the colony, wrote an article after his visit to Kuryazh and 

observed that “all the Colony’s business and life routine is virtually run by the twenty-
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four elected chiefs of the workers’ detachments. They have keys to all the stores, they 

draw up all the work plans, manage the work and take part in it themselves on an equal 

footing with the rest of the detachment” (49). He also reported that the colony was 

nothing like prison as one might expect, as the children were “masters of the colony”

(50). Although Makarenko was always present at the Commanders’ Council meetings, 

he would usually sit and listen and occasionally make a few comments. However, the 

colonists were never afraid to disagree or argue with Makarenko and the Council’s 

decisions were final (Gorky 55).

The Commanders’ Council and, at times, the general meeting with all of the 

colonists, were called upon to make both major and minor decisions for the colony. The 

Commanders’ Council approved leave for colonists who wished to visit family in nearby 

cities (Kalabalin 81). When a group of matchmakers approached Makarenko to ask 

permission for one of the female colonists to marry a villager’s son, Makarenko turned 

the matter over to the Commanders’ Council. After discussing it with the Council and 

with the girl to be married, the commanders approve the marriage and proceeded to 

negotiate the details of the wedding, including the dowry and who would officiate the 

ceremony (Makarenko Road 2: 178-87). The Commanders’ Council also had to approve 

the colony’s move to the Trepke estate (Makarenko Road 1: 436). When the Department 

of Public Education asked Makarenko to take over the Kuryazh Colony, Makarenko 

allowed the general meeting to make the decision, though he was opposed to the idea. 

After much discussion, the colonists decided that the Gorky Colony would move to 

Kuryazh, and Makarenko conceded to their decision (Makarenko Road 2: 323-26). Even
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when Makarenko died suddenly in 1939, a Commanders’ Council of former colonists 

was summoned to arrange his funeral (Zhukov 42).

In addition to the formal leadership of the Commanders’ Council, there was also 

unofficial leadership in the form of older colonist teaching and caring for the younger 

ones. This development was not necessarily intentional on Makarenko’s part, but it 

became a trend within the colony. It began with one of the teachers constantly taking the 

“junior” members under her wing and caring for them as a mother. The older students 

respected and liked this teacher, so they followed her strict orders of looking out for the 

younger ones. The veteran colonists soon became like older siblings to the newcomers 

and ensured that they washed and dressed correctly and did not smoke or fight. They 

were affectionate and considerate, but also strict (Makarenko Road 1: 159). As more 

members arrived at the colony, the older children quickly taught them how to work and 

behave (Makarenko Road 1: 423).

In recognition of the leadership that many of members of the colony displayed, 

the colony decided to award those members who “truly valued the colony, and worked 

for its improvement” the title of “Colonist.” Staff members were also eligible for this 

recognition and if members of the staff had not received the title within the first year of 

working at the Gorky Colony, they would be asked to leave. Those members “who 

lagged behind, who complained, muttered or played truant, would remain mere 

‘charges.’” However, there were only about twenty members out of the eighty who were 

denied the title of “Colonist” (Makarenko Road 2: 99-100). It was important in 

Makarenko’s system for the children to play a leadership role in the colony and to realize
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that they were the “masters” and therefore responsible for the workings of the colony 

(Makarenko Road 3:212-13).

Discipline

During the 1920s, the Soviet view on discipline was that any form of punishment 

was degrading to a child. At that time, children were allowed to explore their creative 

selves and educators relied solely on the children’s self-organization and self-discipline. 

However, Makarenko contested that in the beginning, educators must use compulsion to 

effectively regulate their pupils before a complete, stable collective forms and before 

traditions and culture exist within the collective (Makarenko Road 1: 239). When an 

inspector from the People’s Commissariat for Education criticized Makarenko’s 

punishments which sometimes included depriving children of dinner, assigning them 

extra duties around the colony, or being “put under arrest” in his office, Makarenko 

replied that education is impossible without some forms of punishment (Makarenko Road 

2: 240-1).

In the first days of the colony, Makarenko struggled to create the most basic 

discipline among his students. The first six colonists to arrive were completely 

oppositional to authority and simply refused to work or do anything that Makarenko or 

the staff asked of them. Finally, in a fit of frustration, Makarenko defied every 

“pedagogical practice” he knew, and struck one of the students. However, after that day, 

the six members of the colony worked and followed the orders they were given by the 

staff (Makarenko Road 1: 42). Makarenko later observed that this incident was a 

“turning point in discipline,” not because his charges became afraid of him, but because
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they saw that Makarenko was indeed human and had “passions and fury” just as they did 

{Road 1:47-50).

After this turning point, Makarenko demanded a great deal of discipline from his 

colonists. Makarenko held that “peace and orderliness” as a result of “strict and well- 

defined bounds.. .are essential” for education to be effective (“Practice” 275). He 

maintained that educators must make demands of children and do so in such a way that 

children have no doubt that they must obey (Makarenko “Practice” 263-66). Although 

Makarenko demanded strict discipline, through his first incident of punishment in the 

colony, he realized that students and teachers must recognize the humanity in one another 

(Bowen 72). Therefore, Makarenko’s primary consideration when disciplining children 

was for the “human being in the child.” He always acted with flexibility and never used a 

“stereotyped approach” to discipline (Ferre 104). Makarenko claimed that there could be 

no exact formula to discipline because no two situations are exactly alike. Additionally, 

he believed the needs of the collective must always be balanced with the needs of the 

individual, so discipline is a decidedly complex issue (Makarenko Road 3: 366). Nikolai 

Ferre, a staff member at the Gorky Colony, observed that Makarenko greatly varied his 

methods of discipline and punishments to meet the needs of the children, even if the 

offenses were similar. Ferre commented, “After a while it was brought home to me, too, 

that in the system of education built up by Makarenko the chief role was played not by 

punishment, but by measures which made it possible to prevent misbehaviour” (99).

Drinking, gambling, and stealing became part of everyday life in the early 

existence of the colony. Makarenko took some interesting approaches to correcting these 

behaviors. Rather than punishing the colonists who drank, he selected the worst
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offenders and formed a group to raid the village and dismantle illegal stills. These raids 

effectively stopped drinking among the colonists (Makarenko Road 1: 125-39; Kalabalin 

73). Additionally, when robberies began to occur along the road near the colony, 

Makarenko chose a group of colonists who had previously been arrested for stealing to 

form a nighttime patrol along the road to protect the village travelers (Kalabalin 73). 

When gambling became prevalent and the children began to wager their food and work 

duties as well as items they stole, one of the boys, Ovcharenko, ran away because he was 

unable to pay off his debt. Makarenko required the two to whom he owed the most and 

who had driven him away to go find him and return him to the colony (Makarenko Road 

1: 145-6). According to Makarenko, all of these approaches helped curb his students’ 

undesirable behaviors without punishment.

As the colony progressed, Makarenko began to turn over much of the disciplinary 

duties to the colonists themselves. When items began to be stolen within the colony, 

Makarenko tried to emphasize to his charges that these things were being stolen from 

them because they belonged to the entire community. Finally, two of the colonists 

accused another student, Burun, of stealing these items. Rather than deciding on Burun’s 

punishment himself, Makarenko formed the first “People’s Court” of the colony and 

allowed Burun’s peers to decide on his punishment. Although this first attempt did not 

go as smoothly as Makarenko had hoped because he ultimately had to rescue Burun from 

the colonists’ hostility and threats to expel him, it was a step toward the collective he was 

attempting to create (Makarenko Road 1: 68-75).

Makarenko made additional progress toward the colonists disciplining one 

another with the formation of the Commanders’ Council and establishment of general
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meetings. Offenses that were brought before the Commanders’ Council often included 

drunkenness and disturbing life within the colony. For example, if colonists refused to do 

the work they had been assigned, they were brought before the Commanders’ Council or 

the general meeting and their punishments were decided upon by their peers. These 

punishments included having a conversation with Makarenko, being assigned extra tasks, 

or being sentenced to home arrest during non-working days (Makarenko Road 2: 77).

Like Makarenko, the Commanders’ Council also varied its punishments based on 

the situation. In one incident, it excused Gud, one of the first six colonists, from public 

drunkenness because that morning all of the other original colony members had left for 

higher education in a different town and because Gud acknowledged his error in 

judgment and was remorseful (Makarenko Road 2: 215). However, in another incident, 

Oprishko got drunk and was causing disturbances in the dormitories. The Commanders’ 

Council decided to expel Oprishko because he had disrupted the collective and was 

making life difficult for the colony (Makarenko Road 2: 249-55). Expulsion was the 

worst punishment a colonist could receive and in Makarenko’s eight years at the colony, 

only ten children were expelled by the Commander’s Council or general meeting 

(Makarenko “Experience” 263).

Although Makarenko viewed punishment as a means of discipline, he preferred to 

use it as a last resort (Makarenko “Lectures” 183). Much punishment was prevented 

because of the power of the collective to influence the behavior of individuals. “The 

collective plays a major role in forming good manners, standards of behavior and social 

modes of conduct” and “the collective plays a major role in developing self-discipline”

(Edwards 278). Through his experiences during earliest days of the colony, Makarenko
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realized that his charges “had only been brought to recognize law and order on the most 

elementary level,” and had not yet integrated the collectivist ideals into their value

systems. At the time the colony formed, its members only behaved because of external 

rewards and punishments, not because they saw their actions as affecting the community. 

However, the external forms of discipline created the initial expectations of behavior 

within the colony. The colonists began to perform the tasks assigned to them and never 

again openly rebelled against the teachers. Gradually, the older members internalized the 

values of the colony and influenced the behavior of the newcomers, informing them that 

the teachers were not a “force hostile to themselves” (Makarenko Road 1: 114-15).

This trend of informal discipline amongst the colonist continued as the Gorky 

Colony evolved. A newcomer to the colony who broke the rules “quickly realized that he 

would have to deal not with the director, but with the majority of the collective itself, and 

the collective could be extremely cruel in its reactions” (Makarenko Road 1: 306). In the 

earlier days, Makarenko had to rescue several newcomers from the older colonists after 

they were caught stealing and the veteran students decided to punish them through 

beating (Makarenko Road 1: 261, 306). As the colony continued to grow and evolve,

“the original members.. .formed a very close group, and frankly took the lead in the 

colony, composing at every step, for every newcomer, an inflexible framework of steely 

will, which it was practically impossible to resist” (Makarenko Road 1: 423-24). When 

Makarenko merged the Gorky and Kuryazh colonies, he encouraged his charges to help 

correct one another along with the children at Kuryazh, as they were ignorant of the 

workings of the colony (Makarenko Road 3: 201). When the Gorkyites arrived at 

Kuryazh, Makarenko observed them having “conversations of an obviously instructive
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nature” with the Kuryazhites (Makarenko Road 3: 210). Makarenko’s system relied 

heavily on the “friendly pressure” of the collective to keep their peers within the social 

norms established by the group (Bowen 127).

Although Makarenko believed in strict discipline, he did not believe that material 

rewards should play a large role in managing children’s behavior. He maintained that 

educators should not announce rewards ahead of time if they are going to use them and 

that the best kind of reward for a child is praise and approval. He also emphasized that 

“children’s joys, fun, amusements should not be regarded by them as a reward for good 

behaviour, but as the natural satisfaction of normal needs” (Makarenko “Lectures” 184).

Additionally, Makarenko strongly disapproved of rewarding children, or 

punishing them, for performance in regards to labor. He claimed that, “The work task 

itself and its performance should give the child the satisfaction to make it enjoyable. The 

mere fact that his work is acknowledged to be good should be the best reward for his 

labour” (Makarenko “Lectures” 195-96). Makarenko believed that, “The true stimulus in 

human life is the morrow’s joy” and that “primitive sources of satisfaction must be 

steadily converted into more complex and humanly significant joys” (Makarenko Road 3: 

282-83). One of the few times Makarenko cited using rewards was when he gave theater 

tickets each month to the detachment or class that was the most polite and well-behaved. 

However, this reward was attached only to overall behavior and cleanliness, not 

children’s accomplishments in labor (Makarenko “Practice” 275). Also, Makarenko 

implemented wages at the Dzerzhinsky Commune, but these were intended to serve as an 

educative tool rather than as a reward (Makarenko Road 3: 392).
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Voluntary Participation

Although Makarenko was assigned his charges, he believed that children must 

voluntarily participate in the collective. On several occasions, children ran away from 

the colony and Makarenko did nothing to stop them (Makarenko Road 1: 103; 327). The 

colonists were also aware that they were not imprisoned in the colony. At one point, a 

colonist, Vetkovsky, approached Makarenko and asked to be discharged. Makarenko 

told Vetkovsky he would have to ask the Commanders’ Council for permission. The 

Council told Vetkovsky that they would not officially discharge him, but replied that 

there were no fences around the colony, so he was free to leave at any time (Makarenko 

Road 2: 242-43). Colonists who left were always welcome to return and this occurred on 

several occasions (Makarenko Road 1: 358; 2: 259).

While students were free to leave at any time, Makarenko believed that the 

educational environment should create such a safe haven for students that they would 

choose to participate. In fact, in the early days of the colony when Burun was tried for 

stealing from the colony and the “People’s Court” threatened to expel him, he pleaded 

with Makarenko, “Give me any punishment you like, only don’t expel me from the 

colony.” Makarenko allowed Burun to remain in the colony and he never stole again 

(Makarenko Road 1: 64-76). In another incident, one of the colonists, Chobot, instigated 

several knife fights. Makarenko told him that he would have to leave the colony and find 

a place to live where knife fighting was acceptable. He told Chobot that he would be 

allowed back in the colony if he desired to return, and Chobot did come back after a 

month of living on the streets. Chobot explained that he had found places to live where 

knifing was acceptable, but that he preferred the safety of the colony. He was accepted
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back into the community and was never caught fighting with a knife again (Makarenko 

RoadY. 120-22).

Children were also allowed to join the colony voluntarily just as they were 

allowed to leave. In one case, while the colony resided at the Trepke estate, Chobot 

found out that, Natasha, a girl in town, was being beaten by the man who employed and 

housed her as a farm hand. Chobot requested that Natasha be allowed to join the colony 

and Makarenko granted the request after confirming that it was Natasha’s desire 

(Makarenko Road 2: 126-28). Alexei Zemlyansky, a colony member, later reminisced 

that Makarenko sent him to find orphans on the street and ask them to join the colony, but 

these recruits always had to join the community voluntarily (125).

Relationships Among Teachers and Students

Although Makarenko did not believe in overt, outward displays of affection, one 

of the guiding principles of his work was that teachers and students are equally human 

and they must recognize that in one other (Makarenko “Family” 214-15; Bowen 72). 

Makarenko first discovered the importance of this concept in the earliest days of the 

colony when he hit one of the students. As previously discussed, Makarenko believed 

that the students submitted to his authority after this incident not because they were afraid 

of him, but because they saw that he was human (Makarenko Road 1: 44-51).

Makarenko also observed that close, trusting relationships among teachers and students 

were essential. The boys in the colony yielded to the authority of the staff because the 

selflessness of the teachers in the colony “evoked instinctive respect” in the boys and it 

helped them realize that working and studying was “to our mutual advantage”

(Makarenko Road 1: 115).
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Makarenko also wrote in his work Learning to Live that he rejected the common 

idea that “children are no more than objects for education.” Rather, he recognized that 

“children are living their lives, splendid lives, that’s why you have to treat them as 

comrades and citizens, have to respect and keep in view their right to enjoy life and their 

duty to bear responsibility” (qtd. in Zhukov 37). Part of Makarenko’s attempt to treat his 

charges as citizens was to treat them as normal children, never as “delinquents” as the 

state labeled them. Makarenko full-heartedly believed that there was no such thing as a 

“morally defective” person, but rather individuals whom society had failed to educate and 

raise (Edwards 256-57). From the earliest days, Makarenko claimed that within the 

colony, they never referred to themselves as “delinquents” or “moral defectives” as the 

state did (Makarenko Road 1: 56). Although it went against the educational theories of 

the time, Makarenko contended that “the principle method for the reeducation of 

delinquents should be based upon a complete ignoring of the past, especially past crimes” 

and, in 1922 Makarenko requested to no longer receive the criminal records of his 

charges. Eventually, even the newcomers to the colony were ashamed to speak of their 

criminal pasts (Makarenko Road 1: 404-6). It became so shameful to discuss one’s 

criminal past, that colonists would simply ignore other members who mentioned or 

bragged about their crimes (Gorky 50).

To demonstrate to the students that he had forgotten their past crimes, Makarenko 

placed explicit trust in his charges. One of the colonists, Semyon Kalabalin (described in 

The Road to Life as Semyon Karabanov), remembered the day when Makarenko first 

came to pick him up from prison. On their way back to the colony, when Makarenko had 

to stop at the Department of Education, he sent Semyon to town with money and the
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horse and carriage to run some errands. Semyon was shocked by the trust placed in him, 

but did the errands as he was instructed (Kalabalin 69-72). Makarenko related another 

incident involving Karabanov. Semyon had returned to the colony after running away 

with a friend who had been expelled. Shortly after his return, Makarenko sent him to 

town with a paper giving him power of attorney to receive a large sum of money in cash. 

Semyon questioned Makarenko about his trust in him after he had run away. Makarenko 

reassured him that he trusted him explicitly (Makarenko Road 1: 358-65). Yefim 

Roitenberg, another colonist, also remembered that, “Makarenko treated everyone with 

respect and trusted the children, so much so, that we felt ashamed to betray that trust” 

(89).

Makarenko clearly acknowledged the importance of treating his students with 

dignity and respect. When he picked up Kalabalin at the prison, Makarenko asked him to 

step out of the room for a minute. He later explained that he did not want Kalabalin to 

see him signing the papers remanding him to Makarenko’s care because it “would have 

been humiliating to [his] human dignity” (Kalabalin 70). Makarenko took time to get to 

know each of his students personally and referred to several of them as his close friends 

(Makarenko Road 2: 285; Vigdorova 148). His office was always crowded with colonists 

who wanted to discuss community as well as very private, personal matters (Kalabalin

75). Makarenko also invited his students to walk with him in the woods and “talked 

about the new happy life of our people, about culture, communism” (Kalabalin 86; 

Makarenko Road 1: 97). Klavdia Boriskina remembered Makarenko showing care and 

concern for the colonists’ future lives outside of the colony and was always eager to offer 

encouragement (129-33).



Madison 42

It was, in fact, Makarenko’s goal to know his students extremely well and help 

them to see and achieve their full potential. Makarenko maintained that it was the 

educators’ duty to understand the students’ “physical, psychological, intellectual, and 

behavioral characteristics” (Edwards 281). When a visitor to the colony questioned 

Makarenko about how he studied the personalities of his students, he simply replied that 

he did not need to study them because he could see through his students like glass 

(Makarenko Road 2: 63-4). On his visit to the colony, Gorky observed that Makarenko 

“knows every one of the colonists, whom he can describe in five words as if taking a 

snapshot of his character” (54). At Makarenko’s funeral, A.M. Tubin stated that “he 

profoundly believed in every one of us. He was able to discover and bring out the best in 

a man” (qtd. in Zhukov 43). Kalabalin also explained that, “Makarenko had been able to 

discern in me human qualities whose existence I had never suspected. It was the first 

warm human touch of his that I experienced” (Kalabalin 70). Because of his care, 

kindness and respect, his students viewed Makarenko as a “father, friend, and protector” 

(Boriskina 133). Komei Chukovsky, a writer, observed that he had never before seen 

former pupils who “loved their teacher with such a noble devoted love” (136).

Life After the Colony

After colonists completed their education at the colony, which was equivalent to 

the ten-year education in regular schools, they graduated to the Rabfak, or institute for 

higher education. The Rabfak stood for the “deliverance of working-class youth from 

darkness and ignorance, vivid assertion of the new right of man to knowledge” 

(Makarenko Road 2: 40). Although the colonists had to leave the colony to attend the 

Rabfak in Kharkov, they were still considered members of the collective. By decision of
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the Commanders’ Council, the first eight students to graduate to the Rabfak formed the 

seventh mixed detachment under the command of Zadorov (Makarenko Road 2: 213). 

Through letters, the detachment made weekly reports to the colony. The colony 

continued to support its Rabfak students with money, supplies and food (Makarenko 

Road 2: 226-28). The Rabfak students continued to return to the colony during their 

vacations to visit and participate in the labor (Makarenko Road 2: 256-58). Each June the 

seventh mixed detachment would return to the colony and leave in August with another 

group of students who had completed their education at the Gorky Colony (Makarenko 

Road2\ 280-85).

Many of the former Gorkyites experienced great success in their lives after the 

colony. Zadorov, the boy who Makarenko hit in the first few days of the colony and later 

became his great success story, became an engineer. Burun, another original colony 

member, became a doctor. Karabanov followed in Makarenko’s footsteps and became a 

worker in a children’s home. Other members of the colony became pilots, cavalry 

members, technologists, teachers, electricians, locksmiths, and various other “Party 

workers” (Makarenko Road 3: 409-12).

Applicability of Makarenko’s System

While Westerners who uphold a democratic ideal can learn from Makarenko, his 

methods “will not be applicable in the democratic state without qualification,” according 

to James Bowen (203). He wrote, “In rejecting Makarenko for the West, we do so 

because of the fundamental assumptions upon which his education was based” (206). In 

other words, Bowen argued that Makarenko’s ideas should be rejected by democratic
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societies because they were founded within a communist construct. However, Rose 

Edwards took a less stringent approach. Edwards noted, “many pedagogical 

complications surface when trying to copy Makarenko’s principles. Even Soviet 

educators found Makarenko’s educational ideas were difficult to imitate, impossible to 

copy, and seemingly resistant to dogmatic applications” (412).

Edwards cited several reasons for the difficulty surrounding the implementation 

of Makarenko’s ideas. Firstly, Makarenko’s ideas came from his unique experience re

educating juvenile delinquents. He did not give specific prescriptions or formulas that 

can be exactly followed. Secondly, Makarenko viewed education as focusing not only on 

the cognitive development of children, but also on their social, moral, and political 

development; education, he believed, should focus on the whole child. Therefore, 

teachers in Makarenko’s system had to play the roles of “parent, advocate, social worker, 

counselor, and educator” (Edwards 413-14). Edwards described the complexity of 

Makarenko’s practices when she wrote:

He successfully integrated into the colonists daily life a formidable range of 
activities, including formal school learning, productive labor, and interconnected, 
inter-related daily living system with clearly assigned responsibilities, 
constructive use of leisure time, and physical (military) exercises. (413-14) 

Makarenko’s ideas are difficult to implement because he never described a clear-

cut “scheme” that can be applied, but rather described techniques that he used within his 

specific experience (Edwards 413-14). Although all of Makarenko’s theories and 

practices may not be directly applicable to situations different from his own, there remain 

several ideas and methods that can be gleaned from his system (Edwards 414). For 

example, the Shirokolanovka Intemat does not use Makarenko’s theory as a whole, but 

selects aspects of it that work in the context of the school. The staff at the intemat is
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particularly dedicated and educators develop personal relationships with their students 

and take interest in the children’s personal lives, just as Makarenko suggested. 

Additionally, the staff at the internat emphasizes cooperation among students rather than 

competition. The school also encourages its older students to care for the younger and 

weaker children, another principle of Makarenko’s.

Furthermore, the school fosters positive peer pressure among the students so that 

they keep one another’s behavior in check. If students’ behavior deviates from the norms 

of the community, their peers apply “friendly pressure,” as suggested by Makarenko, to 

correct the student’s behavior. Students’ negative behaviors are also addressed by their 

peers through the student committee that functions much like the Commanders’ Council 

of the Gorky Colony. The student committee deals with discipline issues and conflicts 

within the school and also has partial governance over the school. While the student 

committee at the internat does not have the same far-reaching powers that the 

Commanders’ Council had, the basic concept is the same.

While the internat does not use the militaristic organization that Makarenko 

implemented, it does give each student leadership responsibilities through a rotating duty 

schedule. While on duty, students are expected to set up for and clean up meals, ensure 

that their classmates are on task and behaving, and perform any miscellaneous tasks 

assigned by the teacher. These methods taken from Makarenko’s educational design 

have been successful in creating a supportive, well-disciplined, positive learning 

environment at the Shirokolanovka Internat (Honcharenko).
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In addition to the Shirokolanovka Intemat, several other examples exist of 

successful implementation of Makarenko’s ideas. Edwards cited an article written by

William Mullen:

[In the Mercy Boys Home] all of them.. .were expected in no uncertain 
terms to listen to and respect one another.”

It stresses changing anti-social behavior by the example of resident staff 
members. The Mercy Home staff also has used another popular treatment 
philosophy called “Positive Peer Culture,” in which children in the program 
pressure each other to recognize and modify their negative behavioral patters. 
(419-20)

Although Mercy Home organizers do not claim to use Makarenko as the basis for their 

practices, they clearly use similar methods to achieve similar goals. Students are 

encouraged to respect and listen to their fellow students and to use positive peer pressure

to influence one another’s behavior.

Additionally, Csapo reported that many modem children’s homes have attempted 

to implement Makarenko’s idea of a children’s collective to create “a positive attitude 

towards productive work, a heartfelt striving to create a better world, the development of 

responsible leadership and fellowship, self-discipline, and self-evaluation” (qtd. in Juul 

196). Since 1970, many collectives, especially those designed for children with 

substance abuse or “serious social maladjustment” problems, have been established in 

Scandinavia based on Makarenko’s principles. The first of these collectives was 

established in Sweden in 1969 by K.A. Westberg and was called Hassela. Hassela 

became the term used to describe subsequent collectives formed under the same model. 

Westberg used several of Makarenko’s principles in the establishment of his collective. 

Like Makarenko, Westberg believed that the young people’s problems were a result of 

their environment, rather than an inherent “deviancy.” Additionally, within the
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collective, students and staff were to live as equals “in a spirit of solidarity and common 

purpose.” Re-education was a continuous process that was not limited to a certain place. 

The staff took on “many of the roles of parents in guiding, correcting, and serving as 

models for the young people.” Also, like Makarenko’s system, students eventually exited 

Hassela and were enrolled in a local residential high school to live with “ordinary 

students.” They only returned to their collective on the weekends or during their spare 

time. “Hassela began to function well and to bring about remarkable improvements in 

their adjustment” (Juun 198). The Hassela collective, based on Makarenko’s theories 

served as a model for future Scandinavian collectives (Juun 196-99).

In Denmark, another collective based on Makarenko’s theories was established in

1970 called Child Center Fjordhoj. The center was intended to serve children from the 

ages of eight to fifteen “with social deviance and behavioral disturbances.” Like 

Makarenko’s collective, “the main therapeutic thrust was focused on meaningful practical 

activities such as household chores, construction, car repairs, gardening, and fishing.” 

Additionally, “major decisions were made in meetings where all could vote.” Everyone 

in the collective had responsibilities and, as Juun wrote, “re-education [took] place in all 

the daily activities.” Problems within the collective were dealt with in group meetings. 

The children at this center grew “emotionally and socially and leam[ed] to take hold of 

their own lives” (Juun 201-2).

The Shirokolanovka Intemat, Hassela schools, and the Child Center Fjordhoj are 

examples of how Makarenko’s theories can be applied successfully to residential homes 

intended for children who, in some way, deviate from social norms. Because Makarenko 

developed his methods in the context of a collective that lived and worked together, it
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seems logical that his theories would be more easily applied in residential homes where 

students’ families and previous beliefs do not play as large a role as in normal public 

schools. However, as recently as 1989, Ziaziun claimed that many of Makarenko’s 

methods could be applied successfully in a regular, Soviet educational setting. He 

explained that many schools were “organizing school detachments made up of students of 

different ages, organizing school economies, and adopting self-government” (40-41). 

Ziaziun also believed that Makarenko’s methods, when applied in modem schools, 

received “excellent results” in stimulating “collective social creativity” and in 

“combating authoritarian-conservative practices in today’s schools, combating the 

selfishness and lack of spirituality/intellectuality that have become widespread in 

schools” (42).

Conclusion

Makarenko’s works, methods and ideas are well known throughout the Soviet 

Union and in many other parts of the world. By Makarenko’s own accounts his 

educational system, which focused on the holistic education of children, proved to be 

successful in reeducating the besprizomiki. However, Makarenko’s methods can be 

questioned because he developed them within a very specific construct, that of a colony 

for juvenile delinquents and orphans following the Bolshevik Revolution. The question 

then becomes, are Makarenko’s methods applicable outside of the specific circumstances 

in which they were developed? Edwards pointed out that while the system as a whole is 

not applicable, elements of it have shown to be effective in other contexts. For example, 

several children’s homes in Eastern and Western Europe have proven successful under
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Makarenko’s collectivist organization (Honcharenko; Edwards 419-20; Juul 196-202). 

Additionally, regular education Soviet schools have found success implementing many of 

Makarenko’s methods (Ziaziun 40-42).

Most likely due to the decidedly communist principles of Makarenko’s system, it 

is not well known in the United States. However, many of the goals of Makarenko’s 

methods are not foreign to American educators. For example, multiage classrooms have 

become quite common in recent years because many educators claim that they foster 

cooperation and understanding among students. Many teachers feel that in classrooms 

with several ages of children, students are able to experience being followers as well as 

leaders (Stovsky 52-53). Much like Makarenko, American multiage classrooms attempt 

to foster cooperation, understanding, and leadership abilities by allowing students of 

different ages to work together.

Additionally, cooperative learning has become a focus of many classrooms, not 

only in multiage settings. Several recent studies have suggested that cooperative learning 

increases students’ self-esteem, which in turn, increases their motivation. With 

strengthened self-esteem, students’ achievement also improves. Cooperative learning 

encourages children to be responsible to their classmates, encourages trust and creates 

positive interdependence within a classroom or school. Additionally, students’ social 

skills are enhanced through cooperative activities as they leam to interact with those 

different from themselves (Snowman and Biehler 370-75). Although Makarenko never 

labeled his system as one of cooperative learning, he required his students to work 

together to solve everyday problems that arose and to complete specific tasks. Through
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their cooperative learning activities, Makarenko’s students learned to rely on and trust 

one another and also developed important social skills.

Although Makarenko created his system under a communist ideology and in 

specific circumstances, many of his goals are not so different from those today’s 

American teachers. Many educators attempt to create learning environments to develop 

leadership skills, create positive interdependence among students, foster trust, and 

encourage responsibility to one’s community. Although his methods as a whole cannot 

conceivably be applied to a normal American classroom because of the limited 

environment for which Makarenko created them, some of his methods may be useful to 

American educators. The following chapters examine the extent to which educators feel 

that Makarenko’s techniques and beliefs are relevant in the modem American classroom.
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CHAPTER 3: Determining the Applicability of Makarenko

Makarenko’s techniques have shown to be effective in specific settings, especially 

in residential homes for children who deviate from social norms (Honcharenko; Edwards 

419-20; Juun 196-202). Some educators also argued that many of Makarenko’s methods 

have shown to be successful in regular schools in former Soviet Union countries (Ziaziun 

40-42). Many of the goals of Makarenko’s system are similar to those in American 

education, including developing leadership skills, fostering a sense of responsibility 

among students, and encouraging cooperative learning. However, many of Makarenko’s 

methods such as creating positive peer pressure and total student governance of a school 

are unique to his system. Regardless of their difference from traditional American 

approaches to education, Makarenko’s methods could be effective in today’s schools.

The purpose of this study is to examine the fundamental elements of Makarenko’s 

educational philosophy and to determine their potential applicability in modem American 

schools. To determine the perceived applicability of Makarenko’s methods in American 

schools and the extent to which similar techniques are currently being used, I developed 

and administered a teacher questionnaire.

Development of the Teacher Questionnaire

Makarenko himself admitted that there could be no prescribed method of 

education. However, the examination of the fundamental elements of his system 

demonstrated that he did have several guiding principles and techniques that he believed 

were essential. To measure the applicability of Makarenko’s methods in American 

schools, I designed a teacher questionnaire with twenty-six statements describing the
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fundamental principles of Makarenko’s theories. On the questionnaire, teachers used the 

Likert scale to rate each statement on a scale of 1 to 5 to represent the extent to which 

they agreed with the statement. One signified that they strongly disagreed with the 

statement while 5 indicated that they strongly agreed. Using the Likert scale allowed 

teachers to use a scale to express the degree to which they agreed or disagreed, and not be 

limited by simply rating a statement as absolutely agree or disagree. Teachers also noted 

to what extent the methods explained in the statement were currently being used in their 

classroom or school. One signified that the technique was never practiced while 5 meant 

that it was always practiced. Using the categories of “agreement” and “practiced” 

provided information as to the perceived applicability of Makarenko’s methods and the 

extent to which they are currently being practiced. The two categories also offered 

insight into the difference between teachers’ ideals and what is actually being practiced.

Based on the examination of Makarenko’s methods, the questionnaire contained 

several statements reflecting the major components of his system including his views on 

labor, leadership, discipline, voluntary participation, and the relationship among teachers 

and students. It also included statements that did not fall under these general categories, 

but were guiding principles of Makarenko’s methods. To prevent confusion and 

misinterpretation, the statements reflected the more general principles of Makarenko’s 

methods rather than specific techniques. For example, the concept of the detachment 

system would have been foreign to American teachers and may have cause prejudice and 

misunderstanding, so the questionnaire addressed Makarenko’s underlying purpose of the 

detachment system, to develop leadership skills in all of his students (Makarenko Road 1: 

374-9). Using broader statements such as those emphasizing the importance of fostering
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students’ leadership abilities rather than describing Makarenko’s specific techniques also 

allowed teachers to reflect on Makarenko’s guiding principles rather than on his specific 

practices which may have been limited to his time and specific situation.

Statements Regarding Labor

Statements sixteen and seventeen of the questionnaire addressed Makarenko’s 

theory on the use of labor in education. Makarenko believed that labor was an essential 

part of education because it prepared students to participate in productive work as adults 

(Makarenko “Lectures” 189). In the United States, it is often times only the students who 

struggle with academics who are given vocational education opportunities, while 

Makarenko believed that all students should experience working with one another in a 

labor setting. Additionally, Makarenko recognized that through labor, students 

developed a sense of responsibility for their work and to other community members. 

Although the labor itself was important in Makarenko’s theory, it was the attributes that

the labor fostered in the students that were essential. Labor for the sake of labor was not 

education; labor training had to be used for a purpose, specifically to encourage 

responsibility (Edwards 291-92). Therefore, statements sixteen and seventeen were:

16) The school should educate all students through some kind of labor training 
or vocational education.

17) Labor or vocational training should be used to foster responsibility among 
students.

Statements Regarding Leadership

Leadership was an essential component of Makarenko’s system, so five 

statements on the questionnaire related to leadership. Statements one and two reflected 

Makarenko’s mixed detachment system in which each student was given the opportunity
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to command a detachment and to serve under the leadership of another (Makarenko Road 

1: 374-79). Statements five and six represented Makarenko’s belief in student 

governance of a school through a student group such as the Commanders’ Council 

(Edwards 273). In addition to asking teachers to evaluate the formal leadership elements 

of Makarenko’s theories, the questionnaire also addressed the more informal types of 

leadership that Makarenko supported such as older students caring for younger ones and 

the need for mixed-age groups (Makarenko Road 1: 159). The statements addressing 

Makarenko’s beliefs in formal and informal leadership were:

1) Every student should be given the opportunity to hold a leadership position 
within the classroom or school.

2) Students should be able to lead their peers as well as follow under the 
leadership of another.

5) Decisions of the day-to-day operations of the school should be the 
responsibility of a governing student group such as student council.

6) Major decisions of the school should be the responsibility of a governing 
student group such as student council.

7) Older students should be expected to care for and educate younger students 
about the operations of the school.

8) Students should be assigned to mixed-age groups to complete non-academic 
tasks.

Statements Regarding Discipline

In addition to emphasizing labor and leadership, Makarenko also stressed the 

importance of firm discipline in education (Makarenko “Practice” 275). Makarenko 

pointed out that discipline cannot be prescriptive, and that teachers needed to adjust 

disciplinary measures to fit the student and the situation (Ferre 104; Makarenko Road 

366). He also recognized that discipline should be used to prevent misbehavior rather
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than to punish (Ferre 99). One of the unique aspects of Makarenko’s methods was the 

idea that students should play a role in deciding transgressors’ punishments (Makarenko 

Road 1: 68-75). In addition to students playing a formal role in discipline, Makarenko 

also held that students should informally influence their peers’ behavior through positive 

peer pressure (Makarenko Road 1: 423-24). The following five statements on the teacher 

questionnaire reflected Makarenko’s beliefs regarding discipline:

9) Strict, well-defined bounds should be enforced to ensure a positive 
educational environment.

10) The individual child’s needs should dictate disciplinary measures.

11) The focus of a discipline plan should be to prevent misbehaviors rather than 
to punish.

12) When a student has misbehaved, a group of his or her peers should be 
allowed to determine the punishment or consequences.

13) Peer pressure should be fostered in a school to decrease behavioral 
problems.

Although Makarenko maintained a fairly strict discipline system, he did not 

emphasize material rewards because he claimed that praise and approval are the most 

effective rewards for children (Makarenko “Lectures” 195-96). Statements fourteen and

fifteen reflected these values:

14) Material rewards should play a minimal role in managing children’s 
behavior.

15) Children should be given praise and approval because these are the best 
rewards a child can receive.

Statements Regarding Voluntary Participation

Another aspect of Makarenko’s system that differentiated his from other 

educational theories was that participation in his collective was voluntary. Although 

students were placed at the school by the government, they were free to leave at any time
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without objection from Makarenko (Makarenko Road 1: 103; 327). Although 

Makarenko’s students were free to leave the colony, they were welcomed back by the 

community if they chose to return (Makarenko Road 1: 358; 2: 259). Makarenko also 

maintained that schools should create a safe and welcoming environment in which 

students chose to participate and which they did not want to leave (Makarenko Road 1: 

64-67). Three statements on the teacher questionnaire reflected Makarenko’s principles 

regarding students’ voluntary participation:

18) Children’s attendance of school should be voluntary.

19) If children choose to leave school, they should be accepted back at any time.

20) Schools should provide a safe, secure environment that children want to 
attend.

Statements Regarding Relationships Among Teachers and Students

Makarenko strongly emphasized the importance of positive relationships among

students and teachers and the recognition that each is equally human (Makarenko 

“Family” 214-15; Road 1: 115). Additionally, Makarenko believed that teachers should 

know their students well and take interest in children’s personal lives (Makarenko Road 

2: 285; Vigdorova 148). In order to develop strong personal relationships with students, 

Makarenko maintained that teachers must first treat their students with respect and forget 

any past transgressions (Makarenko Road 1: 358-65; Roitenberg 89). The following 

statements addressed Makarenko’s opinions regarding the relationships among teachers

and students:

21) A positive, trusting relationship between students and teachers should be 
fostered.

22) Students should always, regardless of their past behavior, be treated with 
dignity and respect.
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23) A teacher should know his/her students well and take interest in their 
personal lives.

Statements Regarding General Principles

Makarenko’s theory also contained several guiding principles that do not fall

under the other categories. He held that students should be required to keep themselves 

and the school clean because this created an orderly and productive learning environment 

(Makarenko Road 3: 233). Another guiding principle of Makarenko’s was that schools 

should be responsible for students’ social, moral, and political development in addition to 

academics (Edwards 413-14). The following statements addressed several of 

Makarenko’s general principles:

3) Students should be responsible for keeping the school clean.

4) Students should be required to keep themselves neat and clean.

24) Schools should be responsible for the social development of students.

25) Schools should be responsible for the moral development of students.

26) Schools should be responsible for the political development of students.

Other Components of the Questionnaire

In addition to the twenty-six statements regarding Makarenko’s system, the

questionnaire contained a question asking teachers if they had ever heard of Anton 

Makarenko in relation to education. The questionnaire included this question because it 

is important to the results of this study to determine to what extent educators in the 

United States already know of Makarenko and his methods. If teachers completing the 

questionnaire had previous knowledge of Makarenko, the results may have been 

influenced from preconceived notions or judgments. Because this study is only focusing
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on full time educators, teachers were asked if they teach more than half time. If teachers 

responded “no” to this question, their responses were not included in the results because 

they do not fit the sample group. So that results from various grade level teachers could 

be compared, teachers were also asked to specify what grades they taught. A space was 

also provided for any comments teachers may have had about the questionnaire 

statements. The comments section gave teachers the opportunity to further explain their 

thoughts regarding the statements and provided valuable insights into their reactions to

the statements.

Population

Because the grade level taught by the teacher completing the questionnaire may 

have influenced the responses, the questionnaire population included teachers from 

kindergarten through twelfth grade. Capital High School and Helena High School 

constituted the population of ninth through twelfth grade teachers. Combined, these two 

schools contain approximately 200 full time educators, which represent about 96% of the 

high school teachers in the Helena School District. Helena Middle School and C.R. 

Anderson Middle School composed the sample of middle school teachers and contain a 

total of approximately 112 full time teachers and represent 100% of the middle school 

teachers in the Helena District. The questionnaire was also distributed to the following 

elementary schools: Four Georgians Elementary, Bryant Elementary, Central Elementary, 

Rossiter Elementary, Smith Elementary, Warren Elementary, and the PEAK Program.

The elementary schools selected, including the PEAK Program, include approximately
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131 full time educators, which compose approximately 63% of the elementary school

teachers in the district.

These particular elementary schools were selected because they contain the 

largest staffs in the district, are spread across the Helena area, and serve a diverse 

population of students. The study also included the teachers in the PEAK Program, 

which is designed for gifted and talented students, because it serves the entire school 

district and may represent a slightly different educational philosophy than those in the 

other schools. The questionnaire was distributed to a larger percentage of high school 

and middle school teachers because Makarenko’s students were eleven to twenty years 

old. Therefore, the questionnaire was distributed to more teachers of students within this

age range.

Distribution of the Teacher Questionnaire

After designing the questionnaire, I composed a teacher letter to accompany it 

that explained the purpose of the questionnaire and how the results would be used (see 

Appendix A). I contacted Keith Meyer, the Director of Education Services for the 

Helena School District, to gain permission to distribute the questionnaire to eleven 

schools within the Helena School District. After receiving permission from Mr. Meyer, I 

contacted each of the principals at the following schools: Capital High School, Helena 

High School, C.R. Anderson Middle School, Helena Middle School, Four Georgians 

Elementary, Bryant Elementary, Central Elementary, Rossiter Elementary, Smith 

Elementary, Warren Elementary, and the PEAK Program.
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I distributed the majority of the questionnaires on February 22, 2005, and 

collected them on February 25. C.R. Anderson Middle School held parent-teacher 

conferences during this week, so the principal suggested that I distribute the 

questionnaires one week earlier. Therefore, I distributed the questionnaires at C.R. 

Anderson on February 14 and collected them on February 18. Additionally, the principal 

of Capital High School invited me to speak and distribute the questionnaires at a faculty 

meeting on February 16. Most of the questionnaires were placed in the teachers’ 

mailboxes, with the exception of Helena Middle School, whose principal preferred that I 

leave the questionnaires in a stack in the teachers’ lounge and allow those who were 

interested to pick up a survey. A collection box was also provided in each school to 

gather the completed forms.

As documented in Appendix B, the teacher questionnaires allowed teachers to rate 

twenty-six statements regarding Makarenko’s methods based on their agreement with the 

techniques expressed and the extent to which the practices were being used in their 

classroom or school. The questionnaires were distributed to approximately 445 teachers, 

kindergarten through twelfth grade, within the Helena School District. The teachers’ 

ratings and comments regarding the statements provided valuable insight into the 

potential applicability of Makarenko’s educational system. The following chapter 

examines the results of the teacher questionnaire.
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CHAPTER 4: RESULTS OF TEACHER QUESTIONNAIRE

After examining the fundamental principles of Makarenko’s educational system 

and documenting how many of his theories are practiced in schools around the world, this 

study used a teacher questionnaire to determine the potential applicability of 

Makarenko’s methods. In the questionnaire, teachers were asked to rate twenty-six 

statements describing Makarenko’s beliefs and practices. The questionnaire contained 

two rating categories: the extent to which teachers agreed with the statement and the 

extent to which the technique described was being practiced in their classrooms or 

schools. As noted in the teacher questionnaire housed in Appendix B, a rating of 1 in the 

“agreement” category indicated that the teachers strongly disagreed with the statement 

while a rating of 5 signified that they strongly agreed with the statement. In the 

“practiced” category, a score of 1 meant that the technique was never practiced while a 

rating of 5 indicated that it was always practiced.

Of the approximately 445 questionnaires that were distributed, 163 were returned, 

a 37% return rate. As documented in Appendix E, the questionnaires returned represent a 

wide distribution across grade levels. Fifty-nine questionnaires were returned by 

elementary school teachers, 31 by middle school teachers, and 73 by high school 

teachers. Questionnaires that were completed by teachers who do not teach more than 

half time were not included in the results. Additionally, questionnaires that were returned 

with fewer than half of the questions answered were not included in the results. A few 

teachers omitted some questions, but answered more than half, so the portions of the 

questionnaires that they did complete were included. The numerical results documented 

in Appendix C and the tables in this chapter were determined by calculating the mean
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score for each statement in the “agreement” and “practiced” categories. The results are 

separated by grade level, elementary, middle, and high school. The combined results 

from all three levels are also provided in Appendix C and the following tables. 

Additionally, comments from the teacher questionnaire are documented in Appendix D. 

The comments are categorized by the statement or statements to which they apply. A 

section of general comments is also provided.

Results of Teacher Questionnaire

Prior Knowledge of Makarenko

Helena teachers had very little prior knowledge of Makarenko. Question twenty- 

seven of the questionnaire asked teachers: “Have you ever heard of Anton Makarenko in 

connection with education?” As demonstrated in Table 1, only 3% of teachers answered 

“yes” to this question.

Table 1

Teachers’ Prior Knowledge of Makarenko

Elementary
Schools

Middle
Schools

High
Schools Total

Yes 1 1 3 5
No 57 30 66 153

Statements Regarding Labor

Statements sixteen and seventeen of the teacher questionnaire addressed 

Makarenko’s beliefs about labor education. Statement sixteen was: “The school should 

educate all students through some kind of labor training or vocational education.” The 

scores at each level ranged from 1 to 5 in both categories. As documented in Table 2,



Madison 63

elementary school teachers rated this statement with a mean score of 3.05 in the 

“agreement” category and a mean of 2.29 in the “practiced” category. Middle school 

teachers rated statement sixteen with a mean score of 3.37 in the “agreement” category 

and 2.10 in the “practiced” category. High school teachers gave a mean rating of 3.56 for 

“agreement” and 2.93 for “practiced”. The mean ratings when scores from all levels 

were combined were 3.34 in the “agreement” category and 2.54 in the “practiced”

category.

Table 2

Mean Scores for Statement Sixteen: The school should educate all students through some 

kind of labor training or vocational education.

Elementary
Schools

Middle
Schools

High
Schools Total

Agreement 3.05 3.37 3.56 3.34
Practiced 2.29 2.10 2.93 2.54

The results for statement seventeen, “Labor or vocational training should be used 

to foster responsibility among students,” received slightly higher scores, as displayed in 

Table 3. Ratings at the elementary level ranged from 1 to 5 in both categories. In the 

“agreement” category, the statement received a mean score of 3.25 and in the “practiced” 

category the mean score was 2.49. At the middle school level, statement seventeen 

received a mean score of 3.50 with a range of 2 to 5 in “agreement.” In the “practiced” 

category, the mean rating was 2.03 with a range of 1 to 4. The high school scores ranged 

from 1 to 5 in both categories with a mean rating of 3.61 in the “agreement” category and 

2.97 in the “practiced” category. The mean scores from all levels were 3.46 in the 

“agreement” column and 2.61 in the “practiced” column.
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Table 3

Mean Scores for Statement Seventeen: Labor or vocational training should be used to 

foster responsibility among students.

Elementary
Schools

Middle
Schools

High
Schools Total

Agreement 3.25 3.50 3.61 3.46
Practiced 2.49 2.03 2.97 2.61

In addition to providing numerical data regarding statements sixteen and 

seventeen, teachers also supplied comments. Two teachers wrote that they did not agree 

that all students should receive vocational training, but that it should be available for 

some. Two elementary school teachers also commented that vocational and labor 

training did not apply to elementary school students. One teacher commented that he/she

was unclear what statements sixteen and seventeen meant.

Statements Regarding Leadership

Statements one, two, five, six, seven, and eight reflected Makarenko’s beliefs 

about leadership within a school. Statement one was: “Every student should be given the 

opportunity to hold a leadership position within the classroom or school.” Results for 

this statement are recorded in Table 4. Elementary school teachers rated this statement 

with a mean score of 4.25 in the “agreement” category with a range of 3 to 5. These 

teachers scored this statement with a mean rating of 3.77 in the “practiced” category with 

a range of 1 to 5. Middle school teachers’ ratings for statement one ranged from 1 to 5 in 

both categories. They gave this statement a mean rating of 3.93 in “agreement” and 3.30 

in “practiced.” High school teachers rated this statement with an average score of 3.64 in
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the “agreement” category and 2.96 in the “practiced” category. Scores ranged from 1 to 

5 in both categories at the high school level. The total mean scores for all three levels 

were 3.92 in the “agreement” section and 3.33 in the “practiced” section. Teachers also 

commented that statement one did not apply well to high schools, to resource classrooms, 

or to students with severe disabilities. One elementary school teacher wrote that jobs in 

the classroom provided students with leadership opportunities.

Table 4

Mean Scores for Statement One: Every student should be given the opportunity to hold a 

leadership position within the classroom or school.

Elementary
Schools

Middle
Schools

High
Schools Total

Agreement 4.25 3.93 3.64 3.92
Practiced 3.77 3.30 2.96 3.33

Statement two was: “Students should be able to lead their peers as well as follow 

under the leadership of another.” Results for this statement are summarized in Table 5.

At the elementary level, this statement received scores ranging from 2 to 5 with a mean 

rating of 4.36 in the “agreement” category. In the “practiced” category, the scores ranged 

from 1 to 5 with a mean score of 3.70. At the middle school level, the mean rating for 

statement two in the “agreement” category was 4.30 with scores ranging from 3 to 5. In 

the “practiced” category, the scores ranged from 2 to 5 with a mean score of 3.53. In the 

high schools, the scores for statement two also ranged from 1 to 5 in both categories with 

a mean rating of 3.99 for “agreement” and 3.16 for “practiced.” Overall, the mean scores 

were 4.18 in the “agreement” category and 3.43 in the “practiced” category. One 

elementary school teacher commented that theoretically all students should be able to

CORETTE LIBRARY CARROLL COLLEGE
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lead and follow, but that not all students are willing to take both roles. Similarly, a high 

school teacher commented that not all students are willing to take these different roles.

Table 5

Mean Scores for Statement Two: Students should be able to lead their peers as well as 

follow under the leadership of another.

Elementary
Schools

Middle
Schools

High
Schools Total

Agreement 4.36 4.30 3.99 4.18
Practiced 3.70 3.53 3.16 3.43

Statement five, “Decisions of the day-to-day operations of the school should be 

the responsibility of a governing student group such as student council,” received lower 

scores than statements one and two, as recorded on Table 6. Elementary teachers rated 

this statement with a mean score of 2.31 in the “agreement” category with a range of 

scores from 1 to 5. In the “practiced” category, the mean score was 1.75 with a range 

from 1 to 4. The ratings for this statement ranged from 1 to 4 in both categories at the 

middle school level. The mean score for “agreement” was 1.87 and the mean score for 

“practiced” was 1.91. At the high school level, scores ranged from 1 to 5 in both 

categories. The mean score in the “agreement” section was 2.25 and 2.21 in the 

“practiced” section. When scores from all three levels were combined, the mean ratings

were 2.20 in the “agreement” category and 1.99 in the “practiced” category.
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Table 6

Mean Scores for Statement Five: Decisions of the day-to-day operations of the school

should be the responsibility of a governing student group such as student council.

Elementary
Schools

Middle
Schools

High
Schools Total

Agreement 2.31 1.87 2.25 2.20
Practiced 1.75 1.91 2.21 1.99

As documented in Table 7, statement six, “Major decisions of the school should 

be the responsibility of a governing student group such as student council,” received a 

mean score of 2.14 with a range from 1 to 5 in the “agreement” section at the elementary 

level. The scores in the “practiced” category ranged from 1 to 4 and had a mean of 1.60. 

In the middle schools, scores for statement six ranged from 1 to 3 in both categories. The 

mean score in the “agreement” category was 1.87 and the mean score in the “practiced” 

category was 1.65. At the high school level, the mean score for this statement in the 

“agreement” category was 2.12 with a range of 1 to 5. The scores in the “practiced” 

category for this statement ranged from 1 to 5 with a mean of 2.11. Overall, the mean 

scores were 2.08 in the “agreement” section and 1.84 in the “practiced” section.

Table 7

Mean Scores for Statement Six: Major decisions of the school should be the 

responsibility of a governing student group such as student council.

Elementary
Schools

Middle
Schools

High
Schools Total

Agreement 2.14 1.87 2.12 2.08
Practiced 1.60 1.65 2.11 1.84
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Because statements five and six were so closely related, several teachers 

commented on the statements as a pair. One elementary school teacher expressed that 

students should not be responsible for making major decisions at the elementary school 

level. Another elementary school teacher stated that the effectiveness of these practices 

depended on the age of the students, elementary verses high school. Yet another 

elementary teacher wrote that the answers would have been different if he/she taught in a 

high school or middle school. One elementary teacher commented that students should 

not decide on issues such as the curriculum, teaching methods, or lunch procedures, 

especially at the elementary school level. A middle school teacher stated that while 

student council is the students’ voice, it should not be responsible for day-to-day 

operations or major decisions. A high school teacher wrote that these decisions should be 

the responsibility of both the staff and the students.

Statement seven, “Older students should be expected to care for and educate 

younger students about the operations of the school,” was rated higher than statements 

five and six. Results for statement seven are recorded in Table 8. At each level, the 

scores ranged from 1 to 5 in both categories for this statement. The mean score from 

elementary school teachers for “agreement” was 3.64 and the mean for “practiced” was 

3.03. At the middle school level, the mean score for statement seven in the “agreement” 

category was 3.67 and 3.00 in the “practiced” category. The mean score from the high 

schools for this statement was 3.59 for “agreement” and 3.05 for “practiced.” When 

scores from all three levels were combined, statement seven received mean ratings of 

3.62 in “agreement” and 3.03 in “practiced.” One middle school teacher commented that
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the WEB program for sixth grade students has been very successful; however, he/she did 

not clarify what the WEB program entailed.

Table 8

Mean Scores for Statement Seven: Older students should be expected to care for and

educate younger students about the operations of the school.

Elementary
Schools

Middle
Schools

High
Schools Total

Agreement 3.64 3.67 3.59 3.62
Practiced 3.03 3.00 3.05 3.03

Statement eight, “Students should be assigned to mixed-age groups to complete 

non-academic tasks,” received similar scores to statement seven, as displayed in Table 9. 

At the elementary level, the mean score in the “agreement” section was 3.66 and 3.02 in 

the “practiced” section, with a range of 1 to 5 in both categories. In the middle schools, 

the mean score in the “agreement” category for statement eight was 3.45 with a range 

from 2 to 5. The mean score in the “practiced” category was 2.67 with a range of 1 to 4. 

In the high schools, the scores ranged from 1 to 5 in both categories with a mean of 3.55 

in the “agreement” column and 2.88 in the “practiced” column. When scores from all 

three levels were totaled, the mean ratings were 3.57 in “agreement” and 2.89 in 

“practiced.” Two elementary school teachers commented that they were unsure what 

statement eight meant or needed more explanation. One elementary school teacher wrote 

that the school used a buddy program to assign students to mixed-age groups. A middle 

school teacher commented that her/his agreement to this statement depended on the task 

that was assigned to the group and that mixed-age groups work well for academic tasks

as well as non-academic tasks.
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Table 9

Mean Scores for Statement Eight: Students should be assigned to mixed-age groups to 

complete non-academic tasks.

Elementary Middle High
Schools Schools Schools

Agreement 3.66 3.45 3.55 3.57
Practiced 3.02 2.67 2.88 2.89

Statements Regarding Discipline

Statements nine through fifteen of the teacher questionnaire reflected 

Makarenko’s beliefs regarding discipline. Number nine stated: “Strict, well-defined 

bounds should be enforced to ensure a positive educational environment.” As recorded in 

Table 10, in elementary schools, scores in the “agreement” category for statement nine 

ranged from 3 to 5 with a mean of 4.53. The “practiced” category scores ranged from 2 

to 5 with a mean of 3.97. At the middle school level, the “agreement” category scores 

ranged from 3 to 5 and had a mean of 4.30. The scores in the “practiced” category 

ranged from 2 to 5 with a mean of 3.57. On average, the high school teachers rated this 

statement with lower scores than did the elementary and middle school teachers. The 

range of scores for statement nine was 2 to 5 in the “agreement” category with a mean 

score of 4.38. The scores in the “practiced” category ranged from 1 to 5 with a mean 

rating of 3.14. The total mean from all three levels was 4.42 in the “agreement” column 

and 3.52 in the “practiced” column. Two teachers at the high school level commented 

that students need clearer expectations and that they need to be held accountable for their

actions.
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Table 10

Mean Scores for Statement Nine: Strict, well-defined bounds should be enforced to

ensure a positive educational environment.

Elementary
Schools

Middle
Schools

High
Schools Total

Agreement 4.53 4.30 4.38 4.42
Practiced 3.97 3.57 3.14 3.52

Statement ten, “The individual child’s needs should dictate disciplinary 

measures,” also explained one of Makarenko’s central beliefs regarding discipline. The 

scores in both categories at all levels ranged from 1 to 5. As documented in Table 11, 

elementary school teachers gave this statement a mean rating of 3.98 in the “agreement” 

category and 3.75 in the “practiced” category. In the middle schools, this statement 

received a mean score of 4.06 in the “agreement” column and 3.40 in the “practiced” 

column. At the high school level, the mean score was 3.46 for “agreement” and 3.50 for 

“practiced.” The overall means from all three levels were 3.77 in the “agreement” 

category and 3.57 in the “practiced” category. In the comments section, one elementary 

school teacher wrote that this statement was unclear and was unsure of the meaning of 

the phrase “individual child’s needs.”

Table 11

Mean Scores for Statement Ten: The individual child’s needs should dictate disciplinary

measures.

Elementary
Schools

Middle
Schools

High
Schools Total

Agreement 3.98 4.06 3.46 3.77
Practiced 3.75 3.40 3.50 3.57
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Statement eleven was: “The focus of a discipline plan should be to prevent 

misbehaviors rather than to punish.” Results for this statement are summarized in Table 

12. At the elementary level, the range of scores in the “agreement” category was 3 to 5 

with a mean score of 4.71. In the “practiced” category, the range was from 2 to 5 with a 

mean score of 4.12. The scores at the middle school level were slightly lower and ranged 

from 2 to 5 in both categories. The mean in the “agreement” section was 4.38 while the 

mean in the “practiced” section was 3.56. The high school scores were similar to those of 

the middle schools and ranged from 1 to 5 in both categories. The mean scores at this 

level were 4.33 for “agreement” and 3.43 for “practiced.” When scores from all three 

levels were combined, statement eleven received a mean rating of 4.48 in the 

“agreement” category and 3.71 in the “practiced” category. No comments were provided 

regarding statement eleven.

Table 12

Mean Scores for Statement Eleven: The focus of a discipline plan should be to prevent 

misbehaviors rather than to punish.

Elementary
Schools

Middle
Schools

High
Schools Total

Agreement 4.71 4.38 4.33 4.48
Practiced 4.12 3.56 3.43 3.71

Statement twelve, “When a student has misbehaved, a group of his or her peers 

should be allowed to determine the punishment or consequences,” reflected a unique 

aspect of Makarenko’s system which seems to be rare in American schools. As displayed 

in Table 13, scores for this statement were low. At the elementary level, the scores 

ranged from 1 to 4 in both categories. The mean score for the “agreement” category was
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1.91 and 1.50 in the “practiced” category. At the middle school level, the scores also 

ranged from 1 to 4 in both categories. In the “agreement” section, the mean rating was 

2.45 while the mean was 1.67 in the “practiced” category. At the high school level, the 

scores ranged from 1 to 5 in both categories. The mean ratings were 2.14 in the 

“agreement” column and 1.51 in the “practiced” section. This statement received mean 

ratings of 2.12 in the “agreement” section and 1.54 in the “practiced” section when scores 

from all three levels were totaled. One elementary school teacher commented that 

students should vote for consequences for misbehaviors before hand.

Table 13

Mean Scores for Statement Twelve: When a student has misbehaved, a group of his or 

her peers should be allowed to determine the punishment or consequences.

Elementary Middle High
Schools Schools Schools

Agreement 1.91 2.45 2.14 2.12
Practiced 1.50 1.67 1.51 1.54

Statement thirteen reflected Makarenko’s promotion of informal discipline among 

peers: “Peer pressure should be fostered in a school to decrease behavioral problems.” 

Results from statement thirteen are displayed in Table 14. At the elementary level, the 

scores ranged from 1 to 5 in the “agreement” category with a mean of 2.90. The scores in 

the “practiced” category ranged from 1 to 4 and had a mean of 2.50. In the middle 

schools, the scores ranged from 1 to 5 in both categories. The “agreement” section 

received a mean rating of 3.68 and the “practiced” section received a rating of 2.97. High 

school scores also ranged from 1 to 5 for statement thirteen. The mean rating in the 

“agreement” section was 3.28 while the mean in the “practiced” category was 2.57. The
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total mean from all three levels was 3.22 in the “agreement” category and 2.63 in the 

“practiced” category. One elementary school teacher commented that statement thirteen 

would be effective if the peer pressure was positive. Another elementary teacher 

commented that the success of this practice would depend on the level of pressure.

Table 14

Mean Scores for Statement Thirteen: Peer pressure should be fostered in a school to

decrease behavioral problems.

Elementary
Schools

Middle
Schools

High
Schools Total

Agreement 2.90 3.68 3.28 3.22
Practiced 2.50 2.97 2.57 2.63

Statement fourteen, “Material rewards should play a minimal role in managing 

children’s behavior,” illustrated Makarenko’s discouragement of using material rewards 

to influence students’ behavior. Scores at the elementary level ranged from 2 to 5 in both 

categories. As recorded in Table 15, the mean rating in the “agreement” category was 

3.91 and the mean in the “practiced” category was 3.57. At the middle school level, the 

scores ranged from 2 to 5 in the “agreement” category with a mean of 3.94. The ratings 

in the “practiced” section ranged from 1 to 5 with a mean of 3.07. The scores from the 

high schools ranged from 1 to 5 in both categories. In the “agreement” section, the mean 

score was 3.62 and 3.04 in the “practiced” column. The overall mean from all three 

levels was 3.78 in the “agreement” column and 3.24 in the “practiced” column.

One elementary school teacher commented that the use of material rewards 

should depend on the child and that teachers should plan to use rewards ahead of time if 

they are going to be used. One middle school and one high school teacher emphasized
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their concern regarding the use of material rewards. The middle school teacher 

commented that “bribes are a terrible way to teach” and that they disrupt the next class 

when students are eating a treat or playing with a toy they received as a reward. The high 

school teacher quoted the book Punishment by Rewards by Kohn which states, “Using 

rewards to make children behave subverts initiative, cooperation, creativity, and the

desire to learn for its own sake.”

Table 15

Mean Scores for Statement Fourteen: Material rewards should play a minimal role in 

managing children’s behavior.

Elementary
Schools

Middle
Schools

High
Schools Total

Agreement 3.91 3.94 3.62 3.78
Practiced 3.57 3.07 3.04 3.24

Like number fourteen, statement fifteen also reflected Makarenko’s

encouragement of non-material rewards: “Children should be given praise and approval

because these are the best rewards a child can receive.” Mean scores for statement fifteen

are documented in Table 16. Scores at the elementary level ranged from 3 to 5 in both 

categories. The mean in the “agreement” section was 4.56 while the mean in the 

“practiced” category was 4.32. In the middle schools, the scores in the “agreement” 

category ranged from 3 to 5 with a mean rating of 4.39. In the “practiced” category, the 

scores ranged from 2 to 5 with a mean of 3.71. At the high school level, the scores 

ranged from 2 to 5 in both categories. In the “agreement” column the mean rating was 

4.17 while in the “practiced” column it was 3.70. When scores from all three levels were 

totaled, the mean ratings for statement fifteen were 4.35 in the “agreement” category and
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3.93 in the “practiced” category. Two teachers commented that praise and approval were 

affective for some students and that the use of these rewards should depend on the 

student. Another teacher wrote that praise and approval should be given when it is 

deserved. Another teacher stated that praise and rewards are effective, particularly 

positive comments.

Table 16

Mean Scores for Statement Fifteen: Children should be given praise and approval

because these are the best rewards a child can receive.

Elementary Middle High
Schools Schools Schools

Agreement 4.56 4.39 4.17 4.35
Practiced 4.32 3.71 3.70 3.93

Statements Regarding Voluntary Participation

Statements eighteen through twenty addressed Makarenko’s views regarding

students’ voluntary participation in education. Statement eighteen reflected Makarenko’s 

belief that children’s participation in school should not be compulsory: “Children’s 

attendance of school should be voluntary.” At the elementary level, scores ranged from 1 

to 5 in both categories. As displayed in Table 17, the mean rating in the “agreement” 

category was 1.21 and 1.30 in the “practiced” category at the elementary level. The 

middle school scores ranged from 1 to 3 in the “agreement” section with a mean of 1.10. 

In the “practiced” category the scores ranged from 1 to 4 with a mean of 1.83. High 

school teachers’ scores ranged from 1 to 5 in both categories. The mean rating in the 

“agreement” column was 1.32 and 2.03 in the “practiced” column. The overall means

were 1.24 in the “agreement” category and 1.73 in the “practiced” category. One high
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school teacher expressed concern for this practice and commented that teachers from 

schools without mandatory attendance had stated that this practice was not effective.

Table 17

Mean Scores for Statement Eighteen: Children’s attendance of school should be 

voluntary.

Elementary Middle High
Schools Schools Schools

Agreement 1.21 1.10 1.32 1.24
Practiced 1.30 1.83 2.03 1.73

Statement nineteen, “If children choose to leave school, they should be accepted 

back at any time,” reflected Makarenko’s practice of welcoming students back if they 

chose to return to his colony. The results for statement nineteen are recorded in Table 18. 

Scores for this statement ranged from 1 to 5 in both categories at all levels. The mean 

score from the elementary schools in the “agreement” category was 2.75 while the mean 

“practiced” score was 2.92. The middle school scores were similar with a mean score of 

2.77 in the “agreement” column and 2.85 in the “practiced” column. At the high school 

level, 2.35 was the mean score in the “agreement” section while 2.92 was the mean in the 

“practiced” column. Overall, the mean for all three levels was 2.57 in the “agreement” 

category and 2.91 in the “practiced” category. Two teachers commented that if students 

choose to drop out of school, they should be placed at the appropriate level when they 

return, not necessarily at the level they would have been at if they had remained in

school.
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Table 18

Mean Scores for Statement Nineteen: If children choose to leave school, they should be

accepted back at any time.

Elementary
Schools

Middle
Schools

High
Schools Total

Agreement 2.75 2.77 2.35 2.57
Practiced 2.92 2.85 2.92 2.91

Statement twenty represented Makarenko’s belief that for voluntary participation 

to work, the school must create a positive environment that encourages student 

attendance: “Schools should provide a safe, secure environment that children want to 

attend.” Scores at the elementary level ranged from 3 to 5 in both categories for this 

statement. As documented in Table 19, the mean score in the “agreement” category was 

4.90 while in the “practiced” category the mean was 4.43 at the elementary level. At the 

middle school level, the scores ranged from 3 to 5 in the “agreement” category with a 

mean of 4.90. In the “practiced” category, the scores ranged from 2 to 5 with a mean of 

3.98. Scores from the high schools ranged from 1 to 5 in the “agreement” section with a 

mean of 4.86. Scores in the “practiced” column ranged from 2 to 5 with a mean of 4.11. 

When scores from all three levels were combined, the means were 4.88 in the 

“agreement” category and 4.20 in the “practiced” category. A middle school teacher 

commented that a safe, secure environment also included students being safe from “the 

inconsiderate and hurtful behaviors of their peers.”
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Table 19

Mean Scores for Statement Twenty: Schools should provide a safe, secure environment

that children want to attend.

Elementary
Schools

Middle
Schools

High
Schools Total

Agreement 4.90 4.90 4.86 4.88
Practiced 4.43 3.98 4.11 4.20

Statements Regarding Relationships Among Teachers and Students

Statements twenty-one through twenty-three addressed Makarenko’s beliefs

regarding the relationships among students and teachers. Statement twenty-one 

explained Makarenko’s promotion of positive relationships among teachers and students: 

“A positive, trusting relationship between students and teachers should be fostered.” 

Scores for statement twenty-one are documented in Table 20. At the elementary level, 

scores ranged from 3 to 5 in both categories. The mean score in the “agreement” column 

was 4.92 while in the “practiced” section the mean was 4.39. Scores from middle school 

teachers ranged from 4 to 5 in the “agreement” category with a mean of 4.97. In the 

“practiced” category, the range was from 2 to 5 with a mean of 3.95. Scores from the 

high schools had a mean of 4.79 in the “agreement” section with a range from 1 to 5.

The scores in the “practiced” section ranged from 2 to 5 with a mean of 4.09. The 

combined means from all three levels were 4.87 in the “agreement” category and 4.17 in 

the “practiced” category. No teachers commented on this statement.
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Table 20

Mean Scores for Statement Twenty-one: A positive, trusting relationship between

students and teachers should be fostered.

Elementary
Schools

Middle
Schools

High
Schools Total

Agreement 4.92 4.97 4.79 4.87
Practiced 4.39 3.95 4.09 4.17

Statement twenty-two, “Students should always, regardless of their past behavior, 

be treated with dignity and respect,” also reflected Makarenko’s beliefs regarding 

teachers’ relationships with their students. Scores from the elementary schools ranged 

from 3 to 5 with a mean of 4.83 in the “agreement” section as demonstrated in Table 21. 

In the “practiced” category, the scores ranged from 2 to 5 with a mean of 4.31. At the 

middle school level, the scores in both categories ranged from 2 to 5. The mean score in 

the “agreement” column was 4.39 while the mean in the “practiced” column was 3.70. 

High school scores ranged from 1 to 5 in the “agreement” category with a mean of 4.30. 

Scores in the “practiced” section ranged from 2 to 5 with a mean rating of 3.77. Overall, 

statement twenty-two received a mean rating of 4.51 in the “agreement” column and 3.95 

in the “practiced” column. A middle school teacher commented that a misbehaving 

student sometimes loses the privilege of being treated with dignity and respect, but when 

this student is not misbehaving, he/she should regain the privilege.
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Table 21

Mean Scores for Statement Twenty-two: Students should always, regardless of their past 

behavior, be treated with dignity and respect.

Elementary
Schools

Middle
Schools

High
Schools Total

Agreement 4.83 4.39 4.30 4.51
Practiced 4.31 3.70 3.77 3.95

Statement twenty-three reflected another method Makarenko advocated to 

establish positive relationships among students and teachers: “A teacher should know 

his/her students well and take interest in their personal lives.” Results for statement 

twenty-three are recorded in Table 22. At the elementary level, the ratings for this 

statement ranged from 2 to 5 in both categories. The mean score in the “agreement” 

category was 4.49 while the mean in the “practiced” category was 4.01. Scores from the 

middle schools ranged from 3 to 5 in the “agreement” column with a mean rating of 4.36. 

The mean score in the “practiced” category was 3.39 with a range of 2 to 5. At the high 

school level, the scores in the “agreement” column ranged from 1 to 5 with a mean of 

4.04. The mean score in the “practiced” category was 3.49 with a range of 2 to 5. The 

total mean for all three levels was 4.26 in the “agreement” section and 3.66 in the 

“practiced” section. Three teachers commented that knowing students well was difficult 

due to large class sizes. A middle school teacher emphasized that prying is different from 

listening to students and that students deserve privacy when confiding in a teacher. A 

high school teacher wrote that he/she did not want to know about the neglect or abuse of 

children because he/she would be unable to teach having this knowledge.
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Table 22

Mean Scores for Statement Twenty-three: A teacher should know his/her students well 

and take interest in their personal lives.

Elementary Middle High
Schools Schools Schools

Agreement 4.49 4.36 4.04 4.26
Practiced 4.01 3.39 3.49 3.66

Statements Regarding General Principles

The questionnaire also contained statements that addressed some of Makarenko’s

guiding principles that did not fall under the previous categories. Statement three 

reflected Makarenko’s emphasis upon his students’ cleanliness: “Students should be 

responsible for keeping the school clean,” and scores from this statement are documented 

in Table 23. At the elementary level, the scores ranged from 2 to 5 in both categories.

The mean rating in the “agreement” section was 4.71 and 3.85 in the “practiced” section. 

The scores from the middle school ranged from 3 to 5 in the “agreement” category with a 

mean of 4.55. In the “practiced” category, the mean score was 3.28 with a range of 1 to 

5. At the high school level, the scores ranged from 1 to 5 in both categories. In the 

“agreement” column the mean rating was 4.63 while in the “practiced” column the mean 

was 3.04. The overall mean in the “agreement” category was 4.64 while it was 3.38 in 

the “practiced” category. One elementary school teacher commented that students should 

be responsible for picking up the classroom and for cleaning up after themselves.
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Table 23

Mean Scores for Statement Three: Students should be responsible for keeping the school

clean.

Elementary
Schools

Middle
Schools

High
Schools Total

Agreement 4.71 4.55 4.63 4.64
Practiced 3.85 3.28 3.04 3.38

Statement four also expressed Makarenko’s ideas related to cleanliness and order:

“Students should be required to keep themselves neat and clean.” As documented in 

Table 24, at the elementary level, the mean score in the “agreement” category was 4.42 

with a range of 1 to 5. The scores in the “practiced” column ranged from 2 to 5 with a 

mean of 3.54. Scores from the middle schools ranged from 3 to 5 in the “agreement” 

section with a mean of 4.52. In the “practiced” category the mean score was 3.10 with a 

range of 1 to 4. At the high school level, the scores ranged from 1 to 5 in both categories. 

The mean rating in the “agreement” column was 4.52 while in the “practiced” section it 

was 3.28. The total means were 4.48 in the “agreement” category and 3.34 in the 

“practiced” category. Several elementary school teachers commented that keeping 

students neat and clean was also the responsibility of the parents.

Table 24

Mean Scores for Statement Four: Students should be required to keep themselves neat

and clean.

Elementary
Schools

Middle
Schools

High
Schools Total

Agreement 4.42 4.52 4.52 4.48
Practiced 3.54 3.10 3.28 3.34
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Statements twenty-four, twenty-five, and twenty-six reflected the values 

Makarenko believed schools should instill in students in addition to teaching academics. 

Statement twenty-four was: “Schools should be responsible for the social development of 

students.” Scores from the elementary schools ranged from 1 to 5 in the “agreement” 

category with a mean of 3.59, as recorded in Table 25. In the “practiced” category the 

mean rating was 3.69 with a range from 2 to 5. At the middle school level, the mean 

score in the “agreement” column was 3.58 with a range of 1 to 5. In the “practiced” 

category the scores ranged from 2 to 4 with a mean of 3.48. The high school scores 

ranged from 1 to 5 in both categories. Additionally, both the “agreement” and the 

“practiced” columns received mean scores of 3.39. When scores from all three levels 

were totaled, the means were 3.50 in the “agreement” category and 3.52 in the 

“practiced” category.

Table 25

Mean Score for Statement Twenty-four: Schools should be responsible for the social 

development of students.

Elementary Middle High
Schools Schools Schools

Agreement 3.59 3.58 3.39 3.50
Practiced 3.69 3.48 3.39 3.52

Number twenty-five of the teacher questionnaire also reflected Makarenko’s 

belief that schools should be responsible for students’ development outside of academics: 

“Schools should be responsible for the moral development of students.” At the 

elementary level, scores in both categories ranged from 1 to 5. As displayed in Table 26, 

the mean in the “agreement” column was 3.29 and 3.40 in the “practiced” section. In the
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middle schools, the “agreement” category scores ranged from 1 to 5 with a mean of 3.23. 

The “practiced” column mean was 3.27 with a range of 2 to 4. The high school scores 

ranged from 1 to 5 in both categories. The “agreement” category received a mean rating 

of 3.03 while the “practiced” category received a mean score of 2.99. The overall mean 

in the “agreement” column was 3.16 while it was 3.19 in the “practiced” column.

Table 26

Mean Scores for Statement Twenty-five: Schools should be responsible for the moral 

development of students.

Elementary
Schools

Middle
Schools

High
Schools Total

Agreement 3.29 3.23 3.03 3.16
Practiced 3.40 3.27 2.99 3.19

Statement twenty-six, “Schools should be responsible for the political 

development of students,” received lower scores than did twenty-four or twenty-five, as 

documented in Table 27. Scores from the elementary schools ranged from 1 to 4 and had 

a mean score of 2.07 in both categories. The middle school scores ranged from 1 to 5 in 

the “agreement” section with a mean of 2.74. The mean score in the “practiced” column 

was 2.67 with a range of 1 to 4. At the high school level, the scores ranged from 1 to 5 in 

both categories. In the “agreement” category the mean score was 2.53 while in the 

“practiced” category the mean was 2.69. When the scores from all three levels were 

totaled, statement twenty-six received mean scores of 2.40 in the “agreement” section and 

2.46 in the “practiced” section. Several teachers commented that schools should teach 

students about political process and the importance of participating in democracy, but 

should not influence students or their parents to vote in a certain way.
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Table 27

Mean Scores for Statement Twenty-six: Schools should be responsible for the political 

development of students.

Elementary Middle High
Schools Schools Schools

Agreement 2.07 2.74 2.53 2.40
Practiced 2.07 2.67 2.69 2.46

Because statements twenty-four through twenty-six were closely related, several 

teachers commented on them as a group. The most common comment received by 

several teachers was that schools should only be partially responsible for students’ social, 

moral, and political development; parents should be primarily responsible for fostering 

these values in their children. Teachers also expressed the difficulty of teaching social, 

moral, and political values to students because people have different views regarding 

ideal behaviors in these areas, so schools cannot teach everyone’s values.

Summary

The results from the teacher questionnaire yielded valuable insight into the 

perceived applicability of Makarenko’s ideas and practices in modem American schools. 

While Helena teachers deemed several of the principles such as voluntary participation 

and complete student governance inapplicable in their schools, many of the more familiar 

practices were not only rated with high scores in the “agreement” category, but many 

teachers replied that these methods are currently being used in their classroom or school. 

Additionally, in general, the scores in the “agreement” category were higher than those in 

the “practiced” category for statements with which teachers agreed.
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Teachers agreed most strongly with Makarenko’s views regarding teacher and 

student relationships and the need to create a positive, safe environment for children as 

these items received mean scores between the “agree” and “strongly agree” ratings at the 

elementary, middle, and high school levels. Teachers at all three levels felt that schools 

must provide a safe, secure environment for students (statement twenty, see Table 19). 

Additionally, teachers at all levels felt that positive, trusting relationships among teachers 

and students should be fostered (statement twenty-one, see Table 20). To a slightly lesser 

degree, 0.61 of a point, teachers felt that educators should take a personal interest in 

students’ lives (twenty-three, see Table 22). Although teachers agreed with this 

statement, they also expressed through their comments that knowing their students was 

hindered by large class sizes.

Furthermore, teachers at all three levels felt that it was important that students be 

treated with dignity and respect regardless of their past transgressions (statement twenty- 

two, see Table 21). However, the mean score for this statement was approximately one 

half point higher at the elementary school level than at the high school level.

Interestingly, all four of the statements regarding the relationships between teachers and 

students and the school atmosphere received lower scores in the “practiced” category 

than in the “agreement” category. All of these statements received mean scores at least 

one half point higher in the “agreement” column than in the “practiced” column, as

demonstrated in Table 28.
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Table 28

Difference Between Mean Scores for “Agreement” and “Practiced” Categories for

Statements Twenty Through Twenty-three

Agreement Practiced Difference
Statement 20 4.88 4.20 0.68
Statement 21 4.87 4.17 0.70
Statement 22 4.51 3.95 0.56
Statement 23 4.26 3.67 0.59

In addition to agreeing with Makarenko’s views on student and teacher 

relationships and creating a positive school environment, teachers agreed with 

Makarenko’s ideals of creating an orderly environment through cleanliness. Teachers at 

all levels agreed that students should be responsible for keeping the school clean 

(statement three, see Table 23). Teachers also agreed that students should be required to 

keep themselves neat and clean (statement four, see Table 24). The lowest score for this

statement came from the elementary schools. Several of the teachers at this level stated 

that it was the parents’ responsibility to keep their children clean because their students

were too young to care for themselves. The scores in the “practiced” category were also 

more than one point lower than those in the “agreement” category for both statements, as

summarized in Table 29.

Table 29

Difference Between Mean Scores for “Agreement” and “Practiced” Categories for

Statements Three and Four

Agreement Practiced Difference
Statement 3 4.64 3.38 1.26
Statement 4 4.48 3.34 1.14
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Teachers agreed with some of Makarenko’s thoughts regarding discipline, though 

to a lesser extent than they agreed with his views on student-teacher relationships, school 

environment, and cleanliness. The statement expressing the importance of strict, well- 

defined bounds had average scores between “agree” and “strongly agree” at all three 

levels, with slightly higher scores from the elementary schools (statement nine, see Table 

10). However, scores in the “practiced” category were 0.9 of a point lower than those in 

the “agreement” category and several teachers expressed their concern regarding lack of 

accountability among students and the need for clearly defined expectations at their

schools.

Teachers at all three levels also agreed that the focus of a discipline plan should 

be to prevent misbehavior rather than to punish as this statement received average scores 

between the “agree” and “strongly agree” ratings (statement eleven, see Table 12). Scores 

from the middle schools suggested that teachers at this level agreed with the idea that 

students’ individual needs should dictate disciplinary measures. However, scores from 

the elementary school and the high school fell between the “neutral” and “agree” ratings, 

with the lowest scores from the high school teachers (statement ten, see Table 11). 

Additionally, middle school and high school teachers agreed or were neutral to the idea 

that peer pressure should be used to decrease behavioral problems. However, elementary 

school teachers disagreed with this statement (statement thirteen, see Table 14).

Although teachers agreed with some of Makarenko’s views on discipline, they 

opposed the suggestion that when a student misbehaves, a group of his or her peers 

should determine the consequences or punishment (statement twelve, see Table 13). The 

mean score from the elementary school fell between “strongly disagree” and “disagree”
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while the scores from the middle and high schools were between “disagree” and 

“neutral.” Clearly, teachers do not feel that students should decide on the disciplinary 

measures for their peers who misbehave, nor is this practice being implemented.

In addition to agreeing with several of Makarenko’s practices in discipline, 

teachers also agreed with some of his related views on the role rewards and praise should 

play in a discipline plan. Teachers at all three levels felt that students should be rewarded 

with praise and approval as they rated this statement between “agree” and “strongly 

agree” (statement fifteen, see Table 16). However, teachers agreed less with the idea that 

material rewards should play a minimal role in managing children’s behavior as this 

statement was rated 0.57 of a point lower than statement fifteen. The scores from the 

elementary and middle schools fell slightly below the “agree” rating while the scores 

from the high school were closer to the “neutral” category (statement fourteen, see Table 

15). These results suggest that teachers at all levels are somewhat divided regarding the 

use of material rewards to encourage certain behaviors.

Teachers were also somewhat divided regarding Makarenko’s views on 

leadership. Elementary school teachers felt more strongly than the other two groups that 

every student should be allowed to hold a leadership position in the classroom or school 

(statement one, see Table 4) and that students should be able to lead as well as follow 

their peers (statement two, see Table 5). However, the scores from the middle and high 

schools regarding this statement were slightly lower than those from the elementary 

schools. The lowest scores were from the high schools, whose mean score was 0.37 of a 

point below the elementary mean. Scores in the “practiced” category for these two 

statements were also higher at the elementary level. For statement one, the elementary
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mean score in the “practiced” category was 0.81 of a point higher than the high schools’ 

and the mean score for statement two was 0.54 of a point higher. These results suggest 

that elementary school teachers agree more strongly with Makarenko’s ideal of fostering 

leadership abilities in every student and that these teachers allow every student to hold a 

leadership position more often than teachers at higher grade levels. The results also 

suggest that teachers at all three levels agreed to some extent that students should be 

assigned to mixed-age groups to complete non-academic tasks (statement eight, see Table 

9) and that older student should be encouraged to care for the younger children (statement 

seven, see Table 8). Both statements received scores between the “neutral” and “agree” 

ratings.

Although most teachers agreed with or were neutral to several of Makarenko’s 

views on leadership, they did not agree with his technique of total student governance of 

the school. Teachers at all levels disagreed with the practice of allowing students to 

make day-to-day decisions and major decisions for the school (statements five and six, 

see Tables 6 and 7). Some elementary school teachers commented that this may be 

possible at upper grade levels, but the scores from the middle and high schools were 

lower or the same as those from the elementary schools. In general, Helena teachers 

were opposed to total student governance of schools.

In addition to disagreeing with Makarenko’s student-governed schools, teachers 

also opposed students’ voluntary participation in school. The statement suggesting that 

children’s attendance of school should be optional received the lowest scores on the 

questionnaire (statement eighteen, see Table 17). Teachers appear to be committed to the 

obligatory education of all students. However, teachers also disagreed with the
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suggestion that if a student did leave, they should be welcomed back at any time 

(statement nineteen, see Table 18). These results suggest that if students drop out of 

school, they will not be allowed to reenter. However, the low scores to this statement 

may have been due to misinterpretations and teachers’ reluctance to allow students to 

leave voluntarily because in reality students who choose to reenter school after dropping 

will most likely be welcomed back.

Although teachers opposed Makarenko’s plan of voluntary participation, they 

were neutral to his proposal of labor education for all students. At all levels, scores for 

the statements regarding labor education fell between the “neutral” and “agree” 

categories, with the highest rate of agreement among high school teachers (statements 

sixteen and seventeen, see Tables 2 and 3). Although American teachers do not advocate 

labor education as strongly as Makarenko, they are not necessarily opposed to the idea.

Teachers were also relatively neutral regarding Makarenko’s belief that schools 

should be responsible for students’ social and moral development, with the lowest scores 

from the high school level (statements twenty-four and twenty-five, see Tables 25 and 

26). However, teachers disagreed more strongly with the suggestion that schools should 

foster students’ political growth, as responses to this statement received a mean score 1.1 

and 0.76 points lower than statements twenty-four and twenty-five, respectively 

(statement twenty-six, see Table 27). Based on the comments received, teachers’ 

responses may have been due to the interpretation of the statement, as many teachers may 

have read it as influencing students to vote for a particular candidate or issue rather than 

informing them of democratic processes and ideals.
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The teacher questionnaire generated interesting results and provided valuable 

insights into the perceived applicability of Makarenko’s practices in American schools. 

Teachers agreed with many of Makarenko’s ideals and only 27% of the statements at the 

elementary level and 23% at the middle and high school levels received average ratings 

of “disagree” or “strongly disagree.” At the elementary and middle school levels, 42% of 

the statements received average ratings of “agree” or “strongly agree” while 38% of the 

statements receive these agreement ratings at the high school level. The remainder of the 

statements had scores that fell between the “neutral” and “agree” categories. In general, 

teachers agreed with Makarenko’s beliefs regarding positive student-teacher 

relationships, providing praise and approval, fostering safe, secure environments in 

schools, encouraging cleanliness, and supporting leadership development. Not only did 

Helena teachers agree with many of Makarenko’s methods, but they are currently 

implementing many of them in the Helena schools and classrooms.



Madison 94

CHAPTER 5: CONCLUSION

Anton Semyonovitch Makarenko became one of the most predominant 

educational theorists within the Soviet Union during the late 1930s. Many soviet teachers 

revered him as one of the most significant educators of the time because he constructed a 

system of education that was designed to create the ideal communist citizen while 

addressing the complex aspects of children’s development. Makarenko successfully 

reformed hundreds of the Soviet Union’s besprizomiki, children with no means of 

existence. These children were sent to the colony after being arrested for crimes ranging 

from murder to theft. They were often malnourished, sickly, and devoid of knowledge of 

social norms. Makarenko successfully turned these waifs into productive, educated 

members of Soviet Society.

Makarenko wrote little about the academic development of his charges as he 

entrusted this facet of education to the teachers he hired. Rather, he chose to focus on the 

social and moral development of his students that enabled them to become full 

participants in a communist society. He instilled in the colonists that they were 

responsible first and foremost to their community, so the colonists essentially ran the 

colony. The Commanders’ Council assigned each colonist to work detachments, 

established what work needed to be done in the colony, handled discipline problems, 

decided on the admittance of new members to the colony, and even determined when the 

colony was going to move locations. Each colonist was allowed to hold leadership roles 

within the colony by serving as a commander of either a permanent or a mixed work 

detachment. Through this detachment system, the colonists developed leadership skills 

while also learning how to follow under the leadership of their peers. Each colonist also
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participated in productive labor, which Makarenko acknowledged as a vital aspect of 

participation in society. Makarenko effectively trained his charges to live in community 

with one another, an essential skill in any society.

Although Makarenko constructed his educational theory under specific 

circumstances, many of his methods and theories have been applied to other educational 

settings both inside and outside the Soviet Union. Some educators in the former Soviet 

Union have recently advocated for Makarenko’s practices to be applied to regular 

classrooms across Russia because of the positive effects his techniques have had on 

students in schools where his methods are used (Ziaziun 40-42). Additionally, several 

children’s homes in Western Europe have developed successful children’s collectives 

based on Makarenko’s principles. Students in these homes participated in meaningful 

productive labor while also playing a role in the governance of the colony (Juul 196-202). 

Other programs for children focused on fostering a “positive peer culture” in which 

students pressured each other to uphold the behavioral expectations set forth by the 

community, just as Makarenko trained his charges to do (Edwards 419-20).

Similarly, the Shirokolanovka Intemat in Shirokolanovka, Ukraine, uses many of 

Makarenko’s techniques. This residential school for mildly cognitively delayed children 

also encourages its students to use positive peer pressure to keep one another in check. A 

student committee that is similar to Makarenko’s Commanders’ Council handles major 

discipline problems. Additionally, each student plays a leadership role within the school 

through a rotating duty schedule. Students’ sense of accountability to one another and 

their greater community is encouraged through tasks that require cooperation, 

assignments of upkeep responsibilities around the colony, and community service
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projects in the Shirokolanovka village. The practices from Makarenko’s theory that are 

used at the internat develop many positive attributes among the students including well- 

disciplined behavior, care for one another, a sense of responsibility to their community, 

and leadership skills (Honcharenko).

Because of the positive effects several of Makarenko’s practices seem to have on 

students at the Shirokolanovka Internat and the successful implementation of his theories 

in other educational settings, the purpose of this study was to determine if Makarenko’s 

techniques could be applied in American classrooms as well. American schools also 

attempt to instill many of the same ideals in their students as Makarenko developed in 

his. Schools in the United States strive to produce citizens who can fully participate in a 

democratic society. To do this, they try to nurture within students characteristics such as 

leadership skills, positive interdependence, and a sense of responsibility to one’s fellow 

citizens (Stovsky 52-53; Snowman and Biehler 370-75).

Because American schools attempt to develop many of the same attributes as did 

Makarenko, a teacher questionnaire was designed to determine if teachers in the Helena 

School District felt that Makarenko’s practices are relevant in their schools. The results 

from the 163 returned questionnaires from Helena teachers were used to determine 

teachers’ prior knowledge of Makarenko, the perceived applicability of Makarenko’s 

theories in modem American schools, and the extent to which his methods are currently 

being used.

Only three percent of teachers completing the questionnaire answered that they 

had heard of the name Anton Makarenko in connection with education, suggesting that 

teachers in the United States have very little knowledge of Makarenko. This lack of
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knowledge is most likely due to the communist nature of Makarenko’s practices rather 

than their inapplicability in American schools. As documented in Chapter 3, the majority 

of the statements, 77%, received rating between “neutral” and “strongly agree.” These 

results suggest that while teachers have very little knowledge of Makarenko’s techniques, 

they agree with many of his practices. Additionally, the scores in the “practiced” 

category were consistently lower than those in the “agreement” category for those 

statements with which teachers agreed most strongly.

Although teachers agreed with many of Makarenko’s practices, they disagreed 

most often with the statements describing methods that were unique to Makarenko’s 

theory and that are not commonly employed in the United States. Teachers disagreed 

most strongly with the idea of students’ voluntary attendance of school. One of the 

primary goals of American education is to educate all students, so the practice of 

allowing children to choose to participate in education would be detrimental to this goal. 

Makarenko was able to allow voluntary participation in his colony because it provided 

the sole means of existence for the colonists. Without the colony, the children had 

virtually no way to obtain food, shelter, or clothing. Therefore, this particular aspect of 

Makarenko’s technique is most likely limited to his situational circumstances and, 

according to experienced teachers, would not be an effective practice in their schools.

Additionally, teachers did not feel that a student group such as student council 

should be allowed to make major and day-to-day decisions for the school. While the 

complexity of school operations prevents the virtually total student governance of 

Makarenko’s system, further study regarding the effects of student decision-making is 

needed. The Shirokolanovka Intemat allowed the student committee to make many
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decisions regarding the running of the school while the administrators maintained control

of the issues that students could not decide. Other children’s homes that use

Makarenko’s methods such as the Child Center Fjordhoj in Denmark have also found 

success in allowing students to have control over major decisions within the school (Juul 

201-2). Clearly, those who follow Makarenko’s practices feel that student governance 

has positive effects on a school. There are no obvious cultural or situation differences 

that would prevent American schools from allowing more student governance. In fact, 

based on the effects it has on students in other educational settings such as the 

Shirokolanovka Intemat and Child Center Fjordhoj, this practice could lead to the 

development of leadership skills among students, a sense of ownership of the school, and 

the promotion of democratic ideals. However, further study of the effects of student 

governance would be needed to determine its applicability in American schools.

Similarly, teachers did not agree with the practice of allowing a group of students 

to decide on the consequences for another student’s misbehavior. While teachers’ 

concern about this practice is certainly valid, the technique has proven to be effective at

the Shirokolanovka Intemat and in other children’s homes such as the Child Center

Fjordhoj (Honcharenko; Juun 201-2). Also, colleges and universities across the United 

States including Carroll College, University of Connecticut, and New York University 

use peer review boards in which a panel of students decides the consequences for those 

who violate college policies (Carroll; University; New York). Although peer review 

boards have not been widely used in the United States below the university level, this 

practice could potentially be applied in the public school system. Perhaps students would 

be less likely to break school rules if they knew they were going to be held accountable to
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a group of their peers. Again, further study would be needed to determine the effects of 

peer review boards or student committees determining consequences for misbehaving 

students. Additionally, although the teacher questionnaire scores regarding this practice 

did not vary significantly between grade levels, the applicability of this practice within 

different age groups would also need to be studied.

Teachers at the various grade levels had different opinions regarding Makarenko’s 

principle of fostering positive peer pressure among students to decrease behavioral 

problems. Teachers at the elementary level disagreed with this statement while the 

average scores for middle and high school teachers fell between “neutral” and “agree.” 

Although American teachers did not seem to believe that this practice would yield 

positive results in public schools, the educators at the internat consider it to be an 

effective method from Makarenko’s theory. At the internat, students constantly keep one 

another in-check and students often correct the behavior of others (Honcharenko). It 

seems that these student behaviors would also be desirable in American classrooms, as it 

would significantly decrease the amount of time spent dealing with discipline problems. 

The teachers’ negative or neutral responses regarding this statement may have been due 

to the phrase “peer pressure,” as this term generally has negative connotations. It is 

possible that had teachers more fully understood the nature of the statement, they would 

have rated it more positively.

Although teachers in the Helena area considered many of the practices that were 

unique to Makarenko’s system inapplicable in their schools, these results may have been 

due to teachers’ lack of knowledge and understanding of Makarenko’s practices. 

Makarenko’s complex methods and theories were not easily condensed into a series of
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twenty-six concise statements and because of space limitations, the questionnaire could 

not provide teachers with any examples or explanation regarding the statements. It is 

possible that had teachers had more background information or had they been able to 

observe these techniques in action, the results for many of the statements would have 

been more positive, especially for those regarding student governance and using positive 

peer pressure to manage students’ behavior.

Though the statements regarding schools being responsible for students’ social 

and moral development received scores between the “neutral” and “agree” categories, 

many teachers wrote comments stating that these aspects of a child’s development should 

be the primary responsibility of the parents, not the school. The schools’ complete 

responsibility for students’ moral, social, and political development is impractical in 

American education. These practices were most likely due to Makarenko’s situational 

circumstances as his students had no parents to teach them moral ideals or to educate 

them about social norms. As Edwards pointed out, Makarenko had to become “parent, 

advocate, social worker, counselor, and educator” to his charges (413-414). However, 

judging by the results of the questionnaire, teachers believed that schools should be 

partially responsible for students’ social, and to a lesser extent, moral development.

Additionally, teachers believed that schools should not be responsible for 

students’ political development. These results were most likely due to the teachers’ 

interpretation of the statement as one of the primary goals of social studies education, 

according to the National Council for the Social Studies (NCSS), “is to help students 

develop the knowledge, skills, and values that will enable them to become effective 

citizens.” According to the NCSS, an effective citizen “embraces core democratic values
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and strives to live by them” (National). Clearly, the NCSS feels that schools are 

responsible for the political development of students to the effect that they should teach 

students to successfully participate in a democratic society. However, based on the 

comments received, teachers may have interpreted the statement in the questionnaire to 

mean that schools should influence the way students vote, and therefore rated this 

statement in the “disagree” category.

Although teachers disagreed with some of the practices that are exclusive to 

Makarenko’s theory, they agreed with many of the techniques that he promoted that are 

currently being used in American classrooms. Teachers agreed that schools should 

provide positive, safe, secure environments, that teachers should develop close 

relationships with their students, that students should be treated with respect regardless of 

their past behavior, and that students should be responsible for keeping the school and 

themselves clean. Teachers also agreed with many of Makarenko’s views on discipline 

including the ideas that the focus of a discipline plan should be to prevent misbehaviors 

rather than to punish, that teachers should set forth strict, well-defined bounds, and that 

children should be given praise and approval.

Based on the fact that the majority of the statements from the teacher 

questionnaire received ratings above the “neutral” score, most of Makarenko’s techniques 

are potentially applicable in American schools. However, some of Makarenko’s methods 

such as voluntary participation and schools’ complete responsibility for students’ social, 

moral, and political development were a result of Makarenko’s specific circumstances 

and would not be positive practices in American classrooms. On the other hand, many 

techniques may have received low scores because teachers are completely unfamiliar
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with them and have not been able to observe the effects these practices have. Further 

study of these methods would be needed to fully determine their applicability.

Although many of Makarenko’s practices are applicable in American schools, like 

any educational theory, his methods cannot be implemented blindly. Teachers and 

administrators must always consider the students’ needs, parents’ desires, and the 

requirements of the greater community when deciding on policies and practices. 

Makarenko never intended for his system to be used prescriptively and always 

maintained that educators’ reactions must be based on the situation at hand. Therefore, 

an absolute adoption of Makarenko’s techniques would not positively effect American 

education. Nevertheless, there is much that we can learn from Makarenko. He

developed many methods that foster students’ leadership abilities, increase their sense of 

responsibility to one’s community, and effectively manage student behavior.

Though Makarenko did not provide educators with clear-cut guidelines or 

prescriptive practices, instructing teachers in his theory has the potential to positively 

effect American education. While Makarenko’s methods should not necessarily be 

adopted as wide-spread policies, considering Makarenko as an influential educational 

philosopher along with educational greats such as Piaget, Dewey, and Vygotsky, would 

at least plant the seed of knowledge among educators. Teachers may or may not decide 

to adopt Makarenko’s practices, depending on their philosophies and teaching styles, but 

many may discover that Makarenko’s unique methods are effective in their classrooms. 

Educators, particularly preparing teachers, should at least have access to knowledge of 

Makarenko’s methods. Educators should no longer be afraid to examine and consider a 

pedagogical theory that resulted from a communist construct. Makarenko has many
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lessons to teach educators such as the power of placing trust in students, the importance 

of knowing one’s students and using that knowledge to guide decisions, and the positive 

effects of allowing students to be the masters of their school. At the very least, educators 

should consider Makarenko’s techniques on their merits rather than ignoring them 

because of their communist roots.
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APPENDIX A

Letter to Teachers
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Carroll
___ MONTANA

February 22, 2005

Dear Teacher:

I am writing to request a few moments of your time to assist a future educator. Attached 
you will find a copy of a questionnaire that I developed as part of my senior honors 
thesis. Because of your teaching experience, your insights in assessing procedures and 
attitudes will greatly enhance my research in determining if a specific educational theory 
is applicable in today’s schools. The questionnaire will only take about five minutes of 
your time and your participation in this project will be deeply appreciated.

Because the information you provide will be used to complete my thesis project, I will be 
collecting the completed questionnaires on Friday, February 25th, so I would be grateful if 
I received your response by that time. A collection box for the completed questionnaires 
is located near the teacher mailboxes in your school.

Your insights are invaluable to my project so I truly appreciate your assistance.

Sincerely,

Emily Madison

Carroll College 1601 N. Benton Ave., Helena, MT 59625-0002 406.447.4300 406.447.4533 fax www.carroll.edu

http://www.carroll.edu
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APPENDIX B

Teacher Questionnaire
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Teacher Questionnaire

This questionnaire should take approximately 5 to 7 minutes to complete. Please read 
each of the following statements carefully. In the first column (Agreement), please circle 
the appropriate number to represent the extent to which you agree with the statement 
based on the following scale. Many of the statements are about practices that are not 
currently used in our educational system. Please judge these statements on their potential 
to be positive improvements in education.

5 = Strongly Agree 
4 = Agree 
3 = Neutral 
2 = Disagree 
1 = Strongly Disagree

In the second column (Practiced), please circle the appropriate number to represent the 
extent to which the statement describes something that is currently being practiced in 
your classroom or school.

5 = Always Practiced 
4 = Often Practiced 
3 = Sometimes Practiced 
2 = Occasionally Practiced 
1 = Never Practiced

Statement Agreement Practiced

Strongly Strongly
Disagree Agree

1) Every student should be given the opportunity to 
hold a leadership position within the classroom 
or school.

Never Always

1 2 3 4 5

2) Students should be able to lead their peers as 
well as follow under the leadership of another. 1 2 3 4 5 2 3 4 5

3) Students should be responsible for keeping the 
school clean. 1 2 3 4 5 2 3 4 5

4) Students should be required to keep themselves 
neat and clean. 1 2 3 4 5 2 3 4 5
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5) Decisions of the day-to-day operations of the 
school should be the responsibility of a 
governing student group such as student council.

6) Major decisions of the school should be the 
responsibility of a governing student group such 
as student council.

1 2 3 4 5

1 2 3 4 5

7) Older students should be expected to care for and 
educate younger students about the operations of 
the school. 1 2 3 4 5

8) Students should be assigned to mixed-age groups 
to complete non-academic tasks. 1 2 3 4 5

9) Strict, well-defined bounds should be enforced to 
ensure a positive educational environment.

10) The individual child’s needs should dictate 
disciplinary measures.

1 2 3 4 5

1 2 3 4 5

11) The focus of a discipline plan should be to 
prevent misbehaviors rather than to punish. 1 2 3 4 5

12) When a student has misbehaved, a group of his 
or her peers should be allowed to determine the 
punishment or consequences.

13) Peer pressure should be fostered in a school to 
decrease behavioral problems.

14) Material rewards should play a minimal role in 
managing children’s behavior.

15) Children should be given praise and approval 
because these are the best rewards a child can 
receive.

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

16) The school should educate all students through 
some kind of labor training or vocational 
education. 1 2 3 4 5

17) Labor or vocational training should be used to 
foster responsibility among students.

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 51 2 3 4 5
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18) Children’s attendance of school should be
voluntary. 12 3 4 5 12345 s

19) If children choose to leave school, they should be
accepted back at any time. 12 3 4 5 1 2 3 4 5

: 20) School should provide a safe, secure
environment that children want to attend. 12 3 4 5 1 2 3 4 5 J

21) A positive, trusting relationship between students
and teachers should be fostered. 12 3 4 5 1 2 3 4 5

j 22) Students should always, regardless of their past
[ behavior, be treated with dignity and respect. 12 3 4 5 1 2 3 4 5

23) A teacher should know his/her students well and
take interest in their personal lives. 12 3 4 5 1 2 3 4 5 jj

24) Schools should be responsible for the social
development of students. 12 3 4 5 1 2 3 4 5

25) Schools should be responsible for the moral
development of students. 12 3 4 5 1 2 3 4 5

26) Schools should be responsible for the political
development of students. 12 3 4 5 1 2 3 4 5

27) Have you ever heard of Anton Makarenko in connection with education? Yes No {

28) Do you teach more than half time? Yes No j

29) What grade(s) do you teach?

Comments regarding any of the statements:

Please return to the collection box located in your school, or send to: >
Emily Madison i
c/o Department of Education !
1601 N. Benton Ave. !
Helena, MT 59625

TZj/rZ g,on fior your- time,/
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APPENDIX C

Numerical Results of Teacher Questionnaire
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Elementary School Results - Agreement

Agreement Score

Statement 1 2 3 4 5 MEAN

1 0 0 13 18 28 4.254

2 0 1 5 24 28 4.362

3 0 1 3 8 46 4.707

4 1 0 5 20 33 4.424

5 12 25 15 6 1 2.305

6 17 23 14 4 1 2.136

7 5 3 15 21 15 3.644

8 2 4 18 22 12 3.655

9 0 0 2 23 33 4.534

10 2 2 10 25 19 3.983

11 0 0 3 11 45 4.712

12 24 17 15 2 0 1.914

13 8 9 24 13 3 2.895

14 0 6 16 13.5 22.5 3.905

15 0 0 3 20 36 4.559

16 3.5 12.5 23 10 6 3.045

17 3 5 29 13 6 3.250

18 53 2 1 0 2 1.207

19 16 13 11 8 11 2.746

20 0 0 1 4 54 4.898

21 0 0 1 3 55 4.915

22 0 0 2 6 51 4.831

23 0 1 4 19 35 4.492

24 3 6 14.5 24.5 11 3.585

25 4 7 25 14 9 3.288

26 21 13 23 1 0 2.069
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Elementary School Results - Practiced

Practiced Scores
Statement 1 2 3 4 5 MEAN

1 2 4 13 28 13 3.767

2 1 3 20 20 12 3.696

3 0 2 20 21 15 3.845

4 0 3 27 20 7 3.544

5 28 18 8 3 0 1.754

6 33 17 6 2 0 1.603

7 8 9 19 17 5 3.034

8 6 11 21 14 5 3.018

9 0 5 7 29.5 15.5 3.974

10 1 3 14 30 9 3.754

11 0 3 8 26 21 4.121

12 37 11 7 1 0 1.500

13 13.5 11.5 20.5 10.5 0 2.500

14 0 6 22 21 9 3.569

15 0 0 8 24 27 4.322

16 12.5 18.5 18 5 0 2.287

17 9 19 20 5 2 2.491

18 46.5 3.5 3 1 1 1.300

19 13 7 13 7 11 2.922

20 0 0 4 25 29 4.431

21 0 0 4 27 26 4.386

22 0 1 5 28 25 4.305

23 0 1 14.5 26.5 17 4.008

24 0 1 22 29 6 3.690

25 3 4 23 23 5 3.397

26 21 13 21 2 0 2.070
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Middle School Results - Agreement

Agreement Scores

Statement 1 2 3 4 5 MEAN

1 1 1 6 13 9 3.933

2 0 0 5 11 14 4.300

3 0 0 2 10 19 4.548

4 0 0 2 12 19 4.515

5 11 16 1 3 0 1.871

6 11 13 7 0 0 1.871

7 1 4 7 10 8 3.667

8 0 2 17 8 4 3.452

9 0 0 3 15 12 4.300

10 1 2 2 16 11 4.063

11 0 1 2 6 12 4.381

12 7 8 11 5 0 2.452

13 2 2 10 7 10 3.677

14 0 3 8 8 12 3.935

15 0 0 5 9 17 4.387

16 1 7 7 10 5 3.367

17 0 5 9 12 4 3.500

18 29 1 1 0 0 1.097

19 8 9 2 4 7 2.767

20 0 0 1 1 29 4.903

21 0 0 0 1 30 4.968

22 0 2 4 5 20 4.387

23 0 0 2 16 13 4.355

24 1 3 8 15 4 3.581

25 3 5 9 10 4 3.226

26 5 6 14 4 2 2.742
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Middle School Results - Practiced

Practiced Scores
Statement 1 2 3 4 5 MEAN

1 1 4 12 11 2 3.300

2 0 4 10 12 4 3.533

3 1 8 7 13 3 3.281

4 2 4 12 11 0 3.103

5 12 13 5 2 0 1.906

6 14 14 3 0 0 1.645

7 2 6 13 10 0 3.000

8 3 8 15 4 0 2.667

9 0 3 9 16 2 3.567

10 1 4 9 14 2 3.400

11 0 4 10 14 4 3.563

12 15 11 3 1 0 1.667

13 2 5 18 4 2 2.968

14 2 5 13 9 1 3.067

15 0 2 8 18 3 3.710

16 7 14 8 1 0 2.100

17 8 14 7 1 0 2.033

18 15 6 6 2 0 1.828

19 3 7 10 5 2 2.852

20 0 3 3.5 15.5 9 3.984

21 0 2 3.5 19.5 6 3.952

22 0 2 10 13 5 3.700

23 0 3 14 13 1 3.387

24 0 1 14 16 0 3.484

25 0 6.5 9.5 15 0 3.274

26 4 7 14 5 0 2.667
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High School Results - Agreement

Agreement Scores

Statement 1 2 3 4 5 MEAN

1 4 8 17 25 19 3.644

2 1 4 19 19 29 3.986

3 1 2 2 13 55 4.630

4 1 0 9 12 49 4.521

5 25 18 19 9 2 2.247

6 30 17 15 9 2 2.123

7 3 7 17 33.5 10.5 3.585

8 2 7 24 26 12 3.549

9 0 5 3.5 22.5 41 4.382

10 4 12 13 33 10 3.458

11 1 3 5 26 38 4.329

12 31 15 14.5 8 3.5 2.139

13 5 11 23.5 20.5 10 3.279

14 7 6 15 22 21 3.620

15 0 4 7 34 27 4.167

16 3 12 15.5 23.5 17 3.556

17 2 8 21.5 22 16.5 3.614

18 61 6 2.5 1.5 2 1.322

19 31 13 10 8 10 2.347

20 1 0 1 4 66 4.861

21 1 0 0 11 60 4.792

22 2 3 11 12.5 44.5 4.295

23 3 2 11.5 28.5 27 4.035

24 5 11 17.5 24.5 12 3.393

25 6 15 27 15 7 3.029

26 23 13.5 16 11 7.5 2.528
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High School Results - Practiced

Practiced Scores
Statement 1 2 3 4 5 MEAN

1 8 19 18 18 7 2.957

2 5 10 30 17 7 3.159

3 7 15 26.5 13.5 9 3.035

4 3 11 25 24 6 3.275

5 19 26 19 3 3 2.214

6 23 21 21 5 0 2.114

7 3.5 13.5 34 14 5 3.050

8 5 15 33 13 2 2.882

9 2 19 22 23 5 3.141

10 1.5 8.5 23 29 9 3.500

11 1 7.5 31.5 22 9 3.430

12 49 12 8 0 2 1.507

13 9 21 30.5 7.5 1 2.572

14 8 11 28 16 7 3.043

15 0 4 22 35 9 3.700

16 6 21 23 12 8 2.929

17 7 13 28 11 7 2.970

18 37 11 11 8 4 2.028

19 12.5 10.5 26 12 9 2.921

20 0 4 7 37 23 4.113

21 0 2 9.5 40 19.5 4.085

22 0 1.5 28.5 27 15 3.771

23 0 7 33 21.5 10.5 3.493

24 1 7 33 22 7 3.386

25 2 15 37 14 2 2.986

26 11 20 21.5 14.5 3 2.693
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Combined Results - Agreement

Agreement Scores

Statement 1 2 3 4 5 MEAN

1 5 9 36 56 56 3.920

2 1 5 29 54 71 4.181

3 1 3 7 31 120 4.642

4 2 0 16 44 101 4.485

5 48 59 35 18 3 2.196

6 58 53 36 13 3 2.080

7 9 14 39 64.5 33.5 3.622

8 4 13 59 56 28 3.569

9 0 5 8.5 60.5 86 4.422

10 7 16 25 74 40 3.765

11 1 4 10 43 95 4.484

12 62 40 40.5 15 3.5 2.118

13 15 22 57.5 40.5 23 3.218

14 7 15 39 43.5 55.5 3.784

15 0 4 15 63 80 4.352

16 7.5 31.5 45.5 43.5 28 3.340

17 5 18 59.5 47 26.5 3.462

18 143 9 4.5 1.5 4 1.238

19 55 35 23 20 28 2.571

20 1 0 3 9 149 4.883

21 1 0 1 15 145 4.870

22 2 5 17 23.5 115.5 4.506

23 3 3 17.5 63.5 75 4.262

24 9 20 40 64 27 3.500

25 13 27 61 39 20 3.163

26 49 32.5 53 16 9.5 2.403
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Combined Results - Practiced

Practiced Scores
Statement 1 2 3 4 5 MEAN

1 11 27 43 57 22 3.325

2 6 17 60 49 23 3.426

3 8 25 53.5 47.5 27 3.376

4 5 18 64 55 13 3.342

5 59 57 32 8 3 1.987

6 70 52 30 7 0 1.836

7 13.5 28.5 66 41 10 3.035

8 14 34 69 31 7 2.890

9 2 27 38 68.5 22.5 3.522

10 3.5 15.5 46 73 20 3.573

11 1 14.5 49.5 62 34 3.705

12 101 34 18 2 2 1.535

13 24.5 37.5 69 22 3 2.625

14 10 22 63 46 17 3.241

15 0 6 38 77 39 3.931

16 25.5 53.5 49 18 8 2.542

17 24 46 55 17 9 2.609

18 98.5 20.5 20 11 5 1.732

19 28.5 24.5 49 24 22 2.909

20 0 7 14.5 77.5 61 4.203

21 0 4 17 86.5 51.5 4.167

22 0 4.5 43.5 68 45 3.953

23 0 11 61.5 61 28.5 3.660

24 1 9 69 67 13 3.516

25 5 25.5 69.5 52 7 3.192

26 36 40 56.5 21.5 3 2.462
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Prior Knowledge of Makarenko

Elementary
Schools

Middle
Schools

High
Schools Total

Yes 1 1 3 5
No 57 30 66 153
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APPENDIX D

Comments from Teacher Questionnaire
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The following are the comments received from the teacher questionnaires. They 
are categorized by the statement to which they refer. In some cases, comments regarded 
a group of related statements, so these are included under a separate category that 
combines the two statements. There is also a section of general comments that applied to 
the entire questionnaire. The grade levels from which each comment came is also noted. 
The comments are recorded as they were written on the questionnaires with the exception 
of minor spelling errors, which were corrected. Only full comments from the 
questionnaire are included. Marks such as underlined or circled words and question 
marks next to statements were not included, as they did not yield meaningful information 
regarding the teacher’s reaction to the statement.

Statement 1: Every student should be given the opportunity to hold a leadership 
position within the classroom or school.

- Doesn’t apply much to high school (11th - 12th grade)
- To the degree that they have the ability. (9th - 12th grade)

Statement 2: Students should be able to lead their peers as well as follow under the 
leadership of another.

- As a curricular goal? (K-5 Resource)

I think theoretically all students should lead and follow but in reality I’ve had 
students who could only do one or the other, not both. So I answered it with 
“disagree.” (4th grade)

- Not all students will take this role. (9th and 10th grade)

Statements 1 and 2
- Does not apply to support classes like Title or Resource (K-5 Support Class Title 

I)
Some statements (1,2) were difficult to apply to students with the most severe 
disabilities. (K-5)
Jobs in classroom (2nd grade)

Statement 3: Students should be responsible for keeping the school clean.
“Custodians job to clean sinks, boards, etc. but seldom if ever done.” (2nd grade) 
“Pick up classroom. Pick up after selves.” (2nd grade)

- “Litter? Cleaning toilets? What part of clean?” (K-5 Resource)
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Statement 4: Students should be required to keep themselves neat and clean.
Student responsibility and parent responsibility. (Kindergarten)

- Parents need to take responsibility. (Kindergarten)
If they can! (2nd grade)

- As a primary teacher, I think little children must rely on their parents to keep them 
(and their clothes) clean. Thus teachers can encourage cleanliness and have kids 
practice keeping clean desks and washing up at school - but I have no control 
over what happens at home.. .until a child is old enough to begin caring for their 
own clothes. (2nd grade)

How do you propose requiring students to keep themselves neat and clean? 
(Multiple grades in middle school)
How can I practice student behaviors? (9th - 12th grade)

- Encouraged (9th - 12 th)

Statement 5: Decisions of the day-to-day operations of the school should be the 
responsibility of a governing student group such as student council.

No comments

Statement 6: Major decisions of the school should be the responsibility of a 
governing student group such as student council.

- Not at the elementary level. (1st - 3rd grade)

- Are you speaking of hiring, budgets, maintenance, curriculum? What is a major 
decision? (12th grade)

Statements 5 and 6
Both questions need a responsible student body with inherent values taught by 
home and responsible parents in early years. Difficult in “at risk” populations of 
students (but not impossible). (Kindergarten)

- I would have answered some of these questions differently if I was in a high 
school or middle school. (K-5 Special Education)
We have used a “Task Force” model to help with some decision-making at the 
elementary level. (K-5)
Students shouldn’t make decisions re curriculum, teaching method, lunch 
procedures, etc., especially at elementary level. (K-5 Resource)

- Depends on level talking about. High school vs. Elementary (K-5 Support Class 
Title I)
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Student council is the student's voice but should not control day-to-day operations 
or major decisions. (Multiple grades in middle school)

- Only an ideal college student would ask #5 and #6. (9th -12th grade)

Should be a staff and student responsibility. (9th - 12th grade)

Statement 7: Older students should be expected to care for and educate younger 
students about the operations of the school.

- The WEB program for 6th graders was very successful. (Multiple grades in 
middle school)

Statement 8: Students should be assigned to mixed-age groups to complete non- 
academic tasks.

- I’m not sure what they mean, [also referring to #16] (4th - 5th grade)

- Need an example or two to clarify this. (K-5)
- Buddies (Elementary school, grade not specified)

Depends on task. Mixed-age groups work very well in some academic tasks, too, 
especially if you have similar experience level or skill level working together on a 
group goal. (8th grade)

Statement 9: Strict, well-defined bounds should be enforced to ensure a positive 
educational environment.

This is debatable. (12th grade)

Statement 10: The individual child’s needs should dictate disciplinary measures.
- Unclear of statement - needs more clarification regarding “individual child’s 

needs.” (K-5)

Statement 11: The focus of a discipline plan should be to prevent misbehaviors 
rather than to punish.

No comments
Statement 12: When a student has misbehaved, a group of his or her peers should 
be allowed to determine the punishment or consequences.

Sometimes vote for consequences before hand. (Elementary school, grade not 
specified)



Madison 124

Statement 13: Peer pressure should be fostered in a school to decrease behavioral 
problems.

If it is positive. (5th grade)

Depends on the level of pressure? (K-5 Resource)
How do you use peer pressure to decrease behavioral problems? (Multiple grades 
in middle school)

Statement 14: Material rewards should play a minimal role in managing children’s 
behavior.

- Depends on the child - they should be planned out if used. (K-5 Resource)
- Bribes are a terrible way to teach and they cause trouble in the next class when the 

students come in eating/drinking/playing with a toy. (Multiple grades in middle 
school)

- Kohn’s book “Punishment by Rewards” states: “Using rewards to make children 
behave subverts initiative, cooperation, creativity, and the desire to learn for its 
own sake.” With rewards, “they’ll always be expecting them in the future.” (10th 
grade)

- You mean grades? (12th grade)

Statement 15: Children should be given praise and approval because these are the 
best rewards a child can receive.

When deserved! (2nd grade)

- For some... (K-5 Resource)
- Expectations, clearly stated. (7th grade)
- Depends on student. (8th grade)

- Meaningful praise and rewards can be effective - positive complements are 
helpful. (9th and 10th grade)

Statement 16: The school should educate all students through some kind of labor 
training or vocational education.

- Not all, some. (5th grade)

- Dep[ends] on age. (Elementary school, grade not specified)
Some (9th-10th grade)
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Statement 17: Labor or vocational training should be used to foster responsibility 
among students.

No comments

Statements 16 and 17
- Volunteer (4th - 5th grade)

- As an elementary teacher 16, 17 don’t really apply. (4th-5th grade)
- I’m not sure what they mean, [also referring to #8] (4th - 5th grade)

“Vocational and labor” statements (16,17) are hard to apply to elementary 
students. (K-5)

Everyone needs to know how to get a job and how to work. (Multiple grades in 
middle school)

- Labor/vocational education - outdated term (9th - 12th grade)

Statement 18: Children’s attendance of school should be voluntary.
I have talked to teachers from schools where attendance is not mandatory, and the 
teachers say it doesn’t work! (9th - 12th grade)

Statement 19: If children choose to leave school, they should be accepted back at 
any time.

- But place at appropriate level. (4th - 5th grade)

- If a child dropped out - they should re-enter at the level that they left - not the 
level of their friends who stayed in school. If suspended for misbehavior - they 
should sign a contract not to misbehave any more, be made to understand that 
contract, and not readmitted to that same school if they break that contract. 
(Multiple grades in middle school)

- Does “Leave School” mean to drop out? (9th -12th grade)

Statement 20: School should provide a safe, secure environment that children want 
to attend.

- Safe often means safe from the inconsiderate and hurtful behavior of their peers. 
(Multiple grades in middle school)

Statement 21: A positive, trusting relationship between students and teachers should 
be fostered.

No comments
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Statement 22: Students should always, regardless of their past behavior, be treated 
with dignity and respect.

A misbehaving student sometimes loses this privilege. But the same student 
when not misbehaving returns to the position of being treated with dignity and 
respect. (Multiple grades in middle school)

Statement 23: A teacher should know his/her students well and take interest in their 
personal lives.

- Prying is different than being there to listen to confidences. Students deserve 
privacy as well as an understanding mentor. (Multiple grades in middle school)

- Team size, class size prohibits this. (7th grade)

- You cannot [know] every student when you teach 125-150 students. (9th and 10th 
grade)

- As much as can be expected with 150 students per day! (10th grade)

- I do not want to know about the abuse and neglect, etc. -1 could not teach if this 
were so. Sometimes these kids just want somewhere they can go and be normal. 
(9th-12th grade)

Statement 24: Schools should be responsible for the social development of students.
Parents should but often don’t take responsibility. (Kindergarten)

Statement 25: Schools should be responsible for the moral development of students.
Parents should but often aren’t. (Kindergarten)

- I used “ethical” instead of “moral” (#25) development, as “moral” has religious 
connotations. (K-5)

- That’s a tough one because not everyone has the same beliefs, so which ones do 
you teach? (9th - 12th grade)

Statements 24 and 25
Social and moral development is an important part of a child’s education, but isn’t 
our sole responsibility. Families need to feel an equal responsibility and take a 
proactive role in this area. (Kindergarten)

- Part (5th grade)
- Partly, not wholly. (8th grade)
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Social and moral development is not solely the school's responsibility. Parents, 
family, family friends and church have large roles in this development. (Multiple 
grades in middle school)

Statement 26: Schools should be responsible for the political development of 
students.

Schools should present all info, equally and fairly. (Kindergarten)

- Schools can teach political structures, processes and responsibilities. How a 
student or their parents choose to vote is private and schools should be non
partisan and not show favoritism to any particular party, candidate or issue. 
(Multiple grades in middle school)

In that students should learn to develop opinions based on their critical thinking of 
issues and that it is important for them to participate in the process. (9th - 12th 
grade)

- Not influenced toward a political choice, but encouraged to vote. (9th - 12th grade)
- As far as being knowledgeable and able to speak and write. (12th grade)

Statements 24-26
- Should be parent responsibilities but more and more of this type of education falls 

on schools, to the detriment of society as a whole. (Kindergarten)

- 24-26 are difficult because schools no longer align with parent morality as they 
used to. We still teach right and wrong (steal, lie, etc.) but have a hard time 
teaching behavioral right and wrong in other instances. (5th - 8th grade)

This is a sad and scary thought -1 guess I do not like the sole word of 
“responsible.” Schools are partnerships with families. Schools are role models 
and support “desired” behaviors to make well-rounded citizens in our community. 
We should never be solely “responsible” for social-moral-political behaviors and 
choices. (9th grade)

- Parents do exist. (9th -10th grade)

The purpose of schools should be to educate students, but the parents and 
community (clubs, athletics, etc.) should be more responsible for these. Schools 
cannot be everything to every student.” (10th grade)

Schools need to provide a portion of the moral, social, and political development 
of students but the bulk of this must come from parents. (9“ -12th grade)
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General Comments
- Kindergarten is a huge beginner for most of these skills/practices. Although I 

think schools are the ones teaching most of social skills, I think parents must be 
held accountable. Maybe parenting classes would help. (Kindergarten)

- Questions tend to be simplistic and call for overgeneralizations. Inner city 
schools, parents, children and staff require different strategies and reactions on the 
same continuum. Rural schools and suburban schools in different socioeconomic 
areas with different clientele require different variations - they cannot be lumped 
together and oversimplified - that’s invalid! You are talking about non-existent 
ideals here! (Kindergarten)
At the “K” level it is tough to determine some answers. (Kindergarten)

Some of these questions seemed more appropriate to high school. (1st grade)
Schools are responsible for the academic development of their students. (2nd 
grade)
Some of the questions are not applicable actually to public elementary due to 
school law and/or District policies. (3rd grade)

- I had a difficult time replying to those questions which applied more to middle 
school and high school students. I do think there should be more vocational 
education for those students who are interested and do well in those areas. That 
would help to keep them more involved in school and teach some valuable skills 
at the same time. (1st - 3rd)

- I don’t think many of these questions are relevant to the primary grades. (Primary 
grades)

- Practiced column should be different for classroom vs. school, those are 
sometimes very different. (3rd - 4th)
Some of the statements were confusing. (4th grade)

I thought that some of the questions wouldn’t really give you the answer, because 
of its wording. #14 is phrased, so that if you use material rewards, weren’t sure 
how to rate it. #25, #26 didn’t specify if you were asking if it was our sole 
responsibility or if we believed we played a part. Tough to answer. (K-5 Special 
Education)

- Nice Job! (K-5)

- All these questions are rather simplistic when you are talking about human beings 
with a variety of factors influencing them. Most of them I wanted to answer with 
‘It depends...’” (K-5 Resource)

- I believe these questions are written with a bias and that will skew the results in 
favor of a preconceived notion. I believe the best teacher is time. (6th grade)
Some of the questions would be answered differently if explanation were allowed. 
(6th grade)
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Some of my answers would be more accurate if words like “encouraged” were 
used instead of “required.” There are many things we can and should encourage 
students to do without requiring them to. Our ability to require much is severely 
handicapped by parental pressure. (6th grade)

Time teaching is the best educator for teachers. Situations when dealing with 
students are rarely black and white. (7th grade)
I always get nervous answering questions with "absolutes" (all, always, should 
be...) - those are the kinds of questions we teach the kids to question themselves!! 
A lot of items I could believe in, in theory.. .but the reality of numbers per class 
and what seems to be an upward battle with inflexible or unresponsive parents 
and kids definitely affects how these theories truly are applied! (8th grade)
Great questions - don’t forget to focus on the families’ role. (8th grade)
In a middle school setting - some of these questions - or topics don’t apply very 
clearly. (Multiple grades in middle school)
Some were very hard to answer because of your key. (9th and 10th grade)
The situation determines the correct response. (9th and 10th grade)

Some were difficult to answer thoughtfully because the content was vague - i.e., 
see #4 “neat and clean” by what standard? (9th and 11th grade)

Several of the statements are difficult to answer because of the range of 
possibilities involved. (10th grade)

Many of the questions seemed to be more geared for elementary aged students. I 
circled one that I wasn’t sure of. (#19) (10l - 12th grade)
#2, #5, #6, #24, #25, #26, #10, #15, #16, #17, & #19 are written as absolutes and I 
would have liked to have had some discussion or clarification before filing them 
out as I think it’s a matter of interpretation to decide the degree to which these 
procedures and attitudes are manifested or practiced. (9th - 12th grade)

Too many of your questions have little to do with dealing with high school 
students. (11th - 12™ grade)

Vague questions (i.e.: responsible for social, moral, political development)” (11th 
-12th grade)
Geared toward elementary education. (9th - 12th grade)
Very interesting! I would love to find out more. (9th - 12th grade)

Terms need to be defined. Definition of non-academic tasks, peer pressure. Too 
many interpretations of these terms will lead to inaccurate conclusions. For 
example, it is impossible to require a student whose parents do not give the child 
money and do not provide them with basic necessities to be neat and clean! This 
survey is for a black and white situation or a polyanna society - it is not real! (9th 
- 12th grade)

Let us know if our beliefs match our practices!! (9th - 12th grade)
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Helena High School needs clearer guidelines and expectations. (9th - 12th grade)

I don’t think we can teach all social skills, morals, etc. to our kids. We can model 
it, though. If the administration enforces rules suck as attendance, etc. the whole 
school works better. Rules have got to be enforced and the “appeals for credit” 
after too many absences, need to be a minimal number. Once a student has had 
unexcused absences past the maximum the handbook must be followed. (9th -12th 
grade)

Our young people are not being held accountable for their actions. It starts at 
home. Good luck!! (10th - 12th grade)

Every person is unique with unique talents and beliefs, our purpose is to help each 
child find a place to shine, to produce, to feel important, to learn to share and 
contribute. This is not fostered without the teacher’s sense of discipline and 
integrity as well as the students’. (12th grade)
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APPENDIX E

Grade Distribution of Completed Questionnaires
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Elementary School Distribution
Grade Number of Questionnaires Returned

Kindergarten 5
1st 6
2nd 5
3rd 5
1st-3rd 2
3rd/4th 1
4th 4
4th/5th 4
5th 6
Multiple/Not Specified 21
Total Elementary 59

Middle School Distribution
Grade Number of Questionnaires Returned

6th 9
7th 8
8th 7
Multiple/None Spec. 7
Total Middle School 31

High School Distribution
Grade Number of Questionnaires Returned

9th only 2
10th only 3
9th and 10th 7
9th and 11th 1
9th, 11th, and 12th 2
10th and 11th 2
10th- 12th 8
11th only 1
11th- 12th 5
12th only 1
9th - 12th/None Spec. 41
Total High School 73
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