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ABSTRACT

The

focus

of

compliance-gaining
college
In

this

project

communication

instructors within

order

to

effectively

the

is

the

strategies

classroom

illustrate

the

study

of

used

by

environment.
relevance

of

compliance-gaining strategies in human communication, a
discussion of behavior alteration technigues used by both
experienced, and individuals preparing to become teachers
will be presented.
variables,

which

discussion

and

constructive

Since the students are the target
most

of

analysis

student

the
of

effect
both

resistance

included in the discussion.

is

directed,

destructive

strategies

is

a
and

also
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INTRODUCTION

Compliance-gaining strategies are used daily
by every human being.

Humans are constantly trying to

persuade or gain compliance of a target in order to reach
some objective.

The populous generally try to get others

to

making

comply

by

them

committed,

and

consistent with themselves and others (Cialdini,

feeling
1988).

Technigues with the sole purpose of gaining compliance
from

targets,

those

we

wish

to

influence,

have

been

developed.
By

narrowing

the

topic

of

compliance-gaining

strategies, we can more easily understand how it affects
every part of our lives.

Salespeople try to persuade us

through sales techniques; while religions use compliance
strategies to make us believe.

An area where recent

research seems to be centralized is compliance-gaining
strategies

which

occur

within

the

classroom.

Upon

entering the restricting school environment there seems
to be a tendency to fight the restrictions placed on us.
Cialdini (1988) offers research which states that at the

3
early age of two, we fight against restrictions to our
freedoms.

The reaction tendencies increase as we grow

older, and in some respects may affect behaviors within
the college classroom.
Behavioral

Alteration

Techniques

Behavioral Alteration Messages

(BAMs)

(BATs)

and

are widely used

methods in elementary, secondary, and in higher education
as means to manage student misbehavior
al., 1989).

(Burroughs,

et

In order to effectively manage a classroom,

instructors must be aware of the interpersonal process
of

communicating

knowledge,

and

how

students

resist, either destructively or constructively.
knowledge

of

various

BATs

may

aid

the

might

A strong

instructor

in

countering the resistance techniques by students.
Compliance-gaining

strategies

are

interpersonal communication in many ways.
strategies used
situations.

in compliance-gaining

courses

to

The dynamic

rely heavily on

We develope different strategies to meet

specific criteria
teacher,

relevant

in each circumstance,

and thus each

whether managing third grade or college level
are dependant

compliance.

on situations

in order

to gain

4

♦
Another
relevant

to

element

of

compliance-gaining

interpersonal

communication

strategies
is

in

the

resistance technigues used by all persons when faced with
a compliance-gaining strategy.

An individual may react

positively or negatively to any strategy, affecting the
multitude

of

ways

people

see

us,

and

how

we

see

ourselves.
Depending on the situation, certain variables that
have

an

"impact

understanding
function"
relevant

of

on

cognitive

(Kearney,
to

message

&

effective

Plax,

selection
scheme

1987,

management

reguires

development

p.
of

145).
the

an
and

This

is

classroom

environment because a given scheme acts as an explanation
of what should occur within the classroom
Plax,

1987).

learning

The classroom arena

develops

through

knowledge of subject matter.
classroom varies as
In adolescence,
homework,

is

cognitive

(Kearney,

&

a setting where
processing

and

But the spectrum of the

students mature through

learning.

students are reguired to finish their

and if the assignment

is not satisfactorily

completed the student usually receives detention.

In the

college classroom, instructors do not have this luxury.

5
"College teaching is misperceived as easy, simply because
professors
teachers

do not have

have

to

deal

the
with

discipline
at

lower

problems
grade

other

levels"

(Burroughs, Kearney, & Plax 1989, p. 214).
It is therefore necessary for both the experienced
and the potential teacher to understand what students are
like, how they behave, what strategies are available for
managing discipline,
least

effective

(Kearney,

& Plax,

and what strategies are most and

when
1987).

handling

student

misbehavior

6

CHAPTER 1

Behavioral Alteration Techniques and Classroom Management

The teacher,
responsible

as the manager of the classroom,

for

enhancing

student's

learning and cognitive development.

potential

is
for

In order to perform

such a difficult and important task, the teacher employs
strategies,

usually in the form of behavior alteration

techniques to gain student compliance.
Educational instructional communication researchers
have identified several behavior alteration techniques
that

teachers

employ

to

induce

behavioraly to on-task demands
By

filtering together

contexts,

Seibold,

attempted

to

done

by

Cantrill,

identify

comply

(Kearney & Plax,

1987).

and

and

instructional

Meyers

situational

(1985)

and

have

individual

individual's

strategic

Investigative research furthering the work

Seibold

situational

to

interpersonal

determinants referred to as an
choice model.

students

and

et

al.

(1985)

individual

addresses

determinants

"particular
that

guide

teacher's decisions in selecting strategies that elicit

7
on-task student behavior"
Kearney,

Plax,

(p. 46).

Richmond and McCroskey

(1985)

McCroskey, Richmond, Plax, and Kearney (1985)
and

extended

the

five

bases

McCroskey and Richmond
(1968)

of

(1983)

power

(expert,

punishment)

referent,

redefined

established

by

using French and Ravens

analysis of social power.

power

and

These five bases of

legitimate,

reward,

and

offered unique relevance to the classroom

environment.

This research found that by incorporating

legitament power based Behavior Alteration Techniques was
an

effective

behavior.

means

of

increasing

Kearney et al.

on-task

student

(1985) investigated the types

of behavior alteration techniques teachers and students
perceive

that

management.
established
alteration

teacher's
As

an

a

use

in

result,

eighteen

techniques

Kearney

item

and

messages (see appendix A).

effective
et

classroom
al.

listing

of

corresponding

(1985)
behavior

behavioral

This list of techniques and

messages were devised through research that sampled 177
college

students

classes.

Each

enrolled
student

was

in

various

given

the

communication
instructions:

"People try to get other people to do things they may not
want to do.

The other person usually thinks and often

8
asks,

'Why should I do this?'

Give us the most common

answers you'd give to this question"
1985, p. 22).

(Kearney

et

al,

Using this open-ended question, surveyors

were able to generate approximately 2,500 messages.
Upon

generating

these

responses,

students

were

grouped (ranging in size from four to seven, with a total
number of thirty-nine groups)
categorize

their

instructions:

and asked to discuss and

responses

with

the

following

"The task for your group is to take the

statements each individual has come up with and try to
put them into categories (i.e., groups of statements that
seem to be quite a bit alike) .
group of statements a
1985,

p.

22).

inductively

label

Then try to give each

or name"

(Kearney et al,

This procedure allowed the students to

derive

categories

of

control

strategies.

Approximately 150 categories were generated.

"Given the

overlap in both messages and categories derived from this
sample,

the

authors

independently
representative
categories"

and

of the
then

behavior

study,

serving

jointly,
alteration

(Kearney et. al,

1985, p.

derived

as

coders,
eighteen

techniques

or

22).

The implementation of behavior alteration techniques
by teachers to employ positive on-task student behaviors

9
has been widely researched.
designing

a

study

of

Typically, the contexts of

compliance-gaining

strategies

presents subjects with a scenario in which compliance is
attempted to be gained (Kearney & Plax, 1987).

The first

known devised list of behavior alteration technigues was
developed by Marwell
list,

researchers

specific

strategy

and

Schmitt

derive
for

a

the

(1967).

message

scenarios

compliance (Kearney & Plax,

Using this

representing
employed

to

a

gain

1987).

SITUATIONAL DETERMINANTS

According

to

Kearney

and

Plax

(1987),

important

considerations need to be implemented when identifying
situational

variables

Furthermore,

a

that

through

impact

message

understanding

development and function must be known.

of

selection.
cognitive

Festinger (1957)

argued that information received through the environment
is developed into cognitive elements and given a priority
within

the

opinions,
believed
demands

newly

established

attitudes,
that

of

and beliefs.

schemas

actual

or

constantly

events

that

redefined

schemas,

Piaget

(1963,

change

to

individuals

1970)

meet

the

encounter.
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Developing

well-integrated,

understanding

classroom

complex

management

are

effective adaptation to the classroom
In

1987).
strategies

order

into

to

the

effectively

classroom

strategies

for

essential

for

(Kearney & Plax,
implement

environment,

these
"it

is

important for teachers to develop an understanding of
what students are like,
problems to expect,

effective

misbehaviors"
Interaction
classroom

enables

for

and which strategies are most and

when

(Kearney
with

what kinds of

what strategies are available

managing discipline,
least

how they behave,

actual

handling
&

Plax,
student

teachers

to

specific
1987,

student
p.

behaviors
devise

147).
in

the

appropriate

approaches to handling student misbehaviors.
Cody and McLaughlin

(1985)

offer two theoretical

propositions which serve to link classroom situational
factors and teachers' message selections:
First, a person employs a message strategy
based on his or her perceptions of how
effective the message will be in influencing
the target's attitudes and/or behavior.
Underlying this
that

as

proposition is the assumption

individuals

experience

a

sufficient

11
•

number of situations to learn how to
differentiate one situation from another, they
also learn what tactics do not work in various
situations, and which tactics may lead to
success (p. 288).
It seems logical,

therefore,

that the experienced

teachers have had numerous opportunities for developing
classroom management strategies and are able to readily
recall

or

project

strategies

that

they

influence common student misbehaviors

perceive

to

(Kearney & Plax,

1987) .
Second, when selecting an effective strategy,
a person's choice of strategy is further
refined by the desire to maximize his or her
expected gains while minimizing costs... (Cody
& McLaughlin,

1985. p. 289).

Applying this second proposition to the classroom
context,
minimizing

the
the

teacher
costs

is
or

therefore
risks

strategies that are effective.

not

involved

limited
in

to

enacting
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INDIVIDUAL DIFFERENCE DETERMINANTS

Recent

research

suggests

a

relationship

between

compliance-gaining message selection and teacher gender.
Contradicting this stance is the argument by Kearney et
al.

(1985).

They found that instructor gender was not

associated with
student

behaviors.

McCroskey
female

perceptions

(1984)

that

technique

Kearney,

Plax,

used
males

more
used

reward

used

across

Richmond,

reported two findings;

teachers

secondly,

of

and

one found that

strategies,

significantly

more

and

expert

messages for gaining student compliance.
Kearney

and

Plax

(1986)

conducted

a

series

of

studies which investigated compliance strategies used by
prospective teachers, and strategies used by experienced
teachers.

The

active/passive

employed

misbehavior

insensitivities.
influence

study

This

student

use

on-task

types
of

a

and

BATs

topology

of

moderate/severe
was

compliance

designed

essential

to
for

cognitive learning.
The challenge to effectively managing the classroom
environment

is

especially

teachers.

Kearney

and

stressful

Plax

(1986)

for

prospective

found

that

for

13
beginning

teachers,

"classroom management

skills have

been consistently identified as their primary inadequacy,
and consequently, their major source of frustration" (p.
11) .

Furthermore,

new teachers

are

limited

in their

understanding of classroom management, and rely on their
own personal experiences as students when dealing with
actual student misbehavior.
The

study

investigated

compliance

through

BATs.

Prospective teachers were given a list of twenty-two BATs
in which they could apply to student active/passive or
moderate/severe

student

misbehavior.

The

findings

of

Kearney and Plax (1986) suggest that prospective teachers
possess

rather

limited,

classroom control.
limited

use

of

and

restricted

schemes

for

"Preteachers reported they would make
the

variety

of

BATs

available

in

controlling particular in-class student misbehavior" (p.
32) .
While investigating experienced teachers, given the
same

list

of

BATs

moderate/severe
(1986)

found

and

the

misbehavior

that

same
types,

experienced

active/passive,
Kearney

teachers

greater frequency and diversity of BATs.

and

used

and
Plax

both

a

Also, unlike

prospective teachers, experienced teachers used selective

CORETTE LIBRARY
CARROLL COLLEGE
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strategies in dealing with student misbehavior, dependant
upon teacher gender, misbehavior type,

and grade level

taught.
Kearney et.

al

(1988)

argued that preteachers are

likely to possess schemes that constrain their ability
to

adapt

benefits

effectively
of

directed

in

the

classroom.

activity

toward

Without
actual

the

student

misbehavior, observing management technigues employed by
more experienced teachers,
to

test

and

revise

and the lack of opportunity

techniques

students themselves,

when

confronted

with

preteachers were unable to adapt

effectively in the classroom (Plax, Kearney, & Sorensen,
1990).
In support of this interpretation, several studies
point to developmental differences in teachers approach
to

student

discipline.

First,

inexperienced

and

experienced teachers similarly fail to prioritize student
discipline

(Kearney,

Plax,

Sorensen,

&

Smith,

1988) .

Secondly, inexperienced and experienced teachers control
orientations

differently

(Kearney

According

Hoy

"teacher

to

(1967),

typically

socialize

humanistic

control

prospective

orientation.

et

al.,

training
teachers

An

1988).
programs
with

orientation

a

that
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stresses the importance of teacher confidence and trust
toward students, the humanistic prospective advocates the
use of supportive, helpful control techniques"

(Kearney

et al., 1988, p. 152).
Reviewing more research, there arises a difference
in

how

experienced

and

prospective

teachers'

use

of

classroom management strategies, and how these strategies
are differentiated to include students' sex.
teachers

are

criticism,

more

likely

to

show

Experienced

disapproval,

give

and engage in more overall negative contact

with male than with female students (Brophy & Good, 1974;
Good, Sikes, & Brophy,
Although

there

1973).

have

been

many

research

projects

dedicated to studying behavior alteration techniques, one
area where much time and effort has been put forth is to
the context of power.
the

classroom

has

Research on the use of power in
found

that

teachers

communicate

specific power bases to alter student behavior (Allen &
Edwards,

1988).

The suggestion is that if power based

strategies are not employed,

the teacher's ability to

help

be

students

to

(Kearney et al.,
Kipnis

(1976)

learn
1984).

puts

it,

will

significantly

reduced

A request for compliance,
results

from an

as

"aroused need

16
state that can only be satisfied by inducing appropriate
behavior in others" (p. 20).
target

of

the

From this perspective, the

compliance-gaining

attempt

will

be

unwilling to engage in the desired behavior—rejecting
any attempt to satisfy the persuaders power bases.

By

resisting compliance, the target not only frustrates the
persuader's need, but he/she also implies either (1) that
the persuader lacks power to effect certain changes in
his/her

environment,

or

(2)

that

the

persuader

has

incorrectly assessed the relative effectiveness of each
of his/her potential bases of power (Raven & Kuglanski,
1970).
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CHAPTER 2

Compliance-Resistance

In

order

classroom

to

effectively

teachers

impose

show the
on

their

influence

that

students

with

compliance-gaining strategies, the student, needs to be
clearly analyzed.
students

Classroom teachers attempt to alter

behavior

techniques.

The

by

adapting

focus

of this

behavior

alteration

presentation will

now

change and address the resistance attempts employed by
student towards teacher compliance-gaining strategies.
College

students

environments

and

must

adapt

to

deal
new

with

changing

social

social

surroundings.

College students are dynamic in that they employ changing
tactics in order to be accepted socially and culturally.
Giroux

(1983)

states:

"...central

to

theories

of

resistance is an emphasis on the tensions and conflicts
that

mediate

workplace"

relationships

(p. 283).

among

Giroux (1983)

home,

school,

and

further argues this

point by defining two separate approaches to schooling.
According

to Giroux,

there

are

both

conservative

and

18
radical approaches to schooling, and both of these views
when separately analyzed, can help trace the reasons for
a neglect to the "theoretical concept of resistance in
educational theory."
Conservative

educators

analyzed

opposition

behavior primarily through psychological
categories that served to define behavior
as deviant, disruptive, and inferior...
Radical educators ignore the internal
working of the school and treat schools
as black boxes (p.282).
When student misbehavior is discussed in educational
textbooks,
"negative,

it

is

almost

subversive,

(Burroughs et al.,

universally

rebellious,

1989).

and

described

as

disagreeable"

The teacher is usually seen

as the authority and when student misbehavior persists,
the teacher may interpret this behavior as a corruption
of authority (Burroughs et al.,
and her

associates

involving

547

(1989)

1989).

developed

undergraduate

Susan Burroughs
a

college

research

study

students

(40%

females, 54% males, 6% who did not indicate) enrolled in
seventeen introductory communication courses at a large
western university.

The students were surveyed to derive

19
categories of resistance techniques that students use to
resist

teachers'

compliance-gaining

attempts

classroom (Burroughs et al., 1989, p. 218).

in

the

Each student

was provided with one of four written scenarios in an
effort to

stimulate

and

anchor

student's

messages

of

resistance in the classroom.
After reading one of the four scenarios, student's
likelihood of resistance was assessed by asking them to
indicate "How willing would you be to go along with this
teacher's request by coming to class prepared from now
on?"

Each response to the likelihood of resistance was

scaled,

and

employing

a

1

to

7

option

(1

=

less

resistance), students responded to the following items:
Willing-Unwilling, Improbable-Probable, Unlikely-Likely,
and Would-Would Not.
messages

or

Students were then asked to write

strategies

they

would

use

to

resist

the

particular compliance-gaining attempts employed by the
hypothetical teacher described in the scenario.

A total

of 2,916 messages were generated from the survey.
The authors acting as coders, definers, and labelers
implemented

an

elaborate

seven-stage

process

compiling results and labeling message categories.
process

resulted

in

nineteen

separate

for
This

categories

of

20
compliance-resistance techniques used by college students
within the classroom context.

Appendix B presents the

19 Compliance-Resistance Techniques and sample messages
obtained through the research conducted by Burroughs et
al.

(1989).
Burroughs

differences
Resistance

et

in

defined

the

often

connotations.
as

(1989),
forms

takes

on

Student

either

oppositional

al.

to

also

found

resistance
both

constructive

behavioral

are

positive

resistance
or

norms

employed.

and

can
as

significant

negative

therefore

destructive

(Burroughs

et

be
and

al.,

1989). Destructive resistance is contradicting behavior.
This behavior adversely affects the primary goal of the
teacher - to manage on-task behavior and help the student
learn (Burroughs et al., 1989).

This type of resistance

may take the form of talking to a friend during lecture,
and showing up late for class.
The second student resistance technique occurs when
on-task behavior is enhanced.

At first,

may

of

seem

to

be

a

function

this behavior

student

compliance.

Constructive resistance may be illustrated in a student's
willingness to provide spontaneous assistance to other
students,

working

on

projects

without

the

teacher's

21
permission, and challenging the instructors credentials
and opinions.

Because the

constructive

resistance,

instructor
the

"resistant" (Burroughs et al.,

is

teacher

affected by
may

become

1989).

It is often thought that student resistance to the
instructor could only have negative affects within the
classroom.

In some situations, however,

if the student

can constructively resist, the classroom environment may
improve.

"Students can constructively contribute to the

quality

of

the

complaisance,
obedience"

classroom

experience

compliance,

by

conformity,

(Burroughs et al.,

1989, p.

resisting
and

220).

blind

One area

where constructive resistance may enhance the quality of
the

classroom

feedback

to

component

environment

the

of

is

teacher.

the

when

1989, p.

to student,

and

student provides

"Feedback

instructional

Butterfield,

a

119).

is

an

process..."

essential
(Booth-

Feedback, from the teacher

student to teacher,

is

essentail

for

inhancing the classroom learning environment.
In

an

investigation

conducted

by

Plax,

Kearney,

Downs, and Stewert (1986), which focused exclusively on
college

students'

Behavioral

resistance

Alteration

to

Techniques,

teachers'
and

to

use

of

compliance

22
gaining

strategies,

Plax

et

al.,

(1986)

argued

that

resistance may result as a function of the particular
strategies the teacher employs to gain compliance.

While

reasonable on-task demands may be expected and tolerated
by

the

college-student,

the

particular

strategies

employed to gain compliance may trigger resistance (Plax
et al.,

1986).

In order to maintain on-task student behaviors, the
teacher

must exert

control

within

the

classroom,

and

students are in-turn role-defined to "give-in" to teacher
control-oriented

influence

1969; Hoy & Rees,

1977).

attempts
However,

(Hoy,

1967,

1968,

students may not be

willing to comply with teacher demands.

According to

"reactance" theory (Brehem, 1966, 1972), a person can be
motivated
freedom

to
is

rebel

or

react

threatened.

when

By

of

the

relationship,

reactance in the form of resistance, may

natural

consequence

to

teacher-adult

role

inherent

a

the

virtue

behavioral

requirements

be

in

his/her

a

teacher's

gaining attempts (Plax et al., 1986).

student

compliance

That is, the adult

learner may expect the freedom to control many of his/her
own behaviors
class,

arguing

in the college classroom
a

position

counter

to

(e.g.,
the

missing

teacher's
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opinion,

etc.).

importance

of

The expectation
that

freedom

of

(Brehm

freedom,

&

Mann,

and the

1975)

may

impact the degree to which a student may be motivated to
resist particular influence attempts.
Furthermore, the specific strategy selected to gain
student compliance may impact student resistance
et al.,

1986).

Research has found,

(Plax

that when teachers

employ negative or punishment-oriented strategies in the
college classroom,
non-participation

students reacted with behaviors of
(Kounin,

1970).

Similiarily,

Peters

(1976) found that college student verbal behaviors became
increasingly more inhibited by threatening instructors.
Richmond and McCroskey (1984) also found that teachers'
use

of

coercive

and

legitimate

power

were

negatively

associated with cognitive and affective learning, whereas
the use of

referent and

expert power were positively

associated with both outcomes.
In an effort to determine which strategies prompt
student

resistance,

Plax

et

al.

(1986)

attempted

to

identify those Behavioral Alteration Techniques teachers
use in the college classroom.
question:

Therefore,

the research
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What type of Behavioral Alteration Techniques
do college teachers perceive they use most
and least frequently to control student
behavior in the classroom?

(Plax et al.,

1986, p. 21).
A second research question was developed in order
to identify students' perceptions of techniques employed
by the college teacher.
What types of Behavioral Alteration
Techniques do college students perceive their
teachers using most and least frequently in
the classroom? (Plax et al.,

1986. p. 21).

Finally, the third research question recognized that
particular

compliance-gaining

negative results,

such as

strategies

low morale,

often

have

and less verbal

activity, while other strategies produce positive student
outcomes.

This research question assumes that particular

strategies activate potential student resistance.
What types of Behavioral Alteration
Techniques are college students most and
least likely to raffrairtt?? (Plax et al., 1986, p.
22) .
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Data for this research project were collected from
separate samples of teachers and student populations at
the same large eastern university.
Teachers

were

provided

Alteration Messages

with

representative

sets
of

techniques generated by Kearney et al.

of

each

Behavior
of

(1984).

were then asked to rate on a 1-5 scale

the

22

Teachers

(1 = never or

almost never, and 5 = very often "how frequently you use
statements of each type to get you students to modify
their behaviors in the classroom" (Plax et al., 1986, p.
23) .

The 323 volunteer student sample completed a survey

packet

assessing

demographic

specific course/instructor,
of

Behavior

Alteration

information

concerning

perceptions of teacher use

Techniques

and

perceptions

of

student resistance to each technique (Plax et al. , 1986).
After completing the demographic and course-related
questions,

students were provided with the 22

Behavioral Alteration Messages (see Appendix C).

sets of
First,

students were asked to read all the statements in each
category and then to indicate

(using a 1-5 scale)

how

frequently they perceived the instructor using BATs in
the class they were evaluating.

Second,

students were
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asked to go back over the statements in each category and
indicate (with the 1-5 scale)

how likely they would be

to resist their teacher's use of each group of statements
in the class they were evaluating ( Plax et al.,
The

results

teachers

of

restrict

techniques

(Plax

et

this

study

their

use

al.,

indicate
of

1986).

that

available
"Both

1986).
college
control

teachers

and

students reported infrequent use of almost all Behavioral
Alteration Techniques.

Teachers perceived frequent use

of only Deferred Reward from Behavior and moderate use
of Immediate Reward from Behavior and Teacher Feedback"
(Plax et al., 1986, p. 25).
It was also found,

that college-aged students may

not require frequent "managing"
aged students,

or control.

as opposed to younger learners,

College"...may

be more predisposed to accept on-task requirements in
their overriding concerns to pass the course,

obtain a

degree,

1986, p.

25) .

and acquire employment"

Moreover,

(Plax et al.,

it was found that the older student's

"cooperation" may not necessitate frequent use of teacher
control.

When control techniques are necessary for the

occasionally resistant student,

the

strategies may be

more common and appropriate to private teacher-student
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interactions rather than in the more public domain of the
classroom (Plax et al.,

1986).

There were some strategies reported, however,

"few

in number, the strategies teachers and students reported
as moderately or frequently used in the classroom are
designed
student

to

elicit,

behaviors"

Specifically,

these

alteration techniques
(1985)

(Appendix

(Appendix B).

A),

rather
(Plax

than
et

strategies

desist,

al.,

particular

1986,

employed

p.

25).

behavioral

investigated by Kearney et al.,
and

Burroughs

et

al.,

(1989)
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CHAPTER 3

Conclusion

The study of interpersonal communication is a multidisciplinary/multi-theoretical discipline. This research
project is an example of how the discipline of speech
communication cross-references many different areas of
study inducing both psychology and sociology.
unique

in

that

it

offers

those

in

It is

instructional

communication a reference point for starting research in
this area.

It is unique in that it includes areas of

research that are based within other fields of study.
For example,

the "theory of reactance"

as studied and

developed by psychologist James Brehm is used in this
research

project

resistance

to

tactics

assist
to

in

teachers

explaining

student

compliance-gaining

attempts.
Nowhere

is

this

project more

applicable

those who study instructional communication.

than

to

Although

this project touches several theories applicable to other
academic disciplines, the unique communication dynamics
that occur in the classroom is the main focus of this
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project.
Compliance-gaining
potentially
resistant
research

strategies

effective
student

to

project,

techniques
on-task

most

of

et al.,

in

the

teachers

persuading

behaviors.

Behavioral Alteration Techniques.
Plax et al.,

offer

In

strategies

a

this

include

Studies conducted by

(1986), Burroughs, et al.,

(1989), Kearney,

(1985), all have included Behavioral Alteration

Techniques in attempting to identify compliance-gaining
attempts used by college teachers.
Specifically, Burroughs, et al.,

(1989) argues that

in order to effectively manage the classroom environment,
instructors must be aware of the interpersonal process
of

communicating

resist.

knowledge,

Burroughs

et

al.,

and

how

(1989),

students
argues

might

that

an

instructor can enhance the learning environment of the
classroom by countering student resistance tactics with
compliance-gaining strategies that include BATs.
As classroom managers, teachers must be in constant
control of the learning environment.

The challenge is

especially stressful to prospective teachers.

Kearney

and Plax (1986) concluded that new teachers are limited
in their understanding of classroom management.

The new
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teacher relies on personal experiences as students when
dealing with actual

student misbehavior.

Prospective

teachers have a limited understanding of BATs in dealing
with student misbehaviors.
According
students

to

can

Burroughs,

resist

et

al.,

on-task

constructively or destructively.

(1989)

college

behaviors

either

Destructive resistance

is contradicting behavior, and effects the teacher in an
adverse way.

Constructive resistance is when on-task

behaviors are enhanced.
illustrated

in

a

This type of resistance may be

student

willingness

to

provide

assistance to other students.
In
(1986),

an

investigation

which

focused

conducted

primarily

on

by

Plax,

college

resistance to teachers' use of BATs,

et

al.,

students'

it was found that

resistance may result as a function of the strategies
the teacher employs to gain compliance.
found

that

when

negative

strategies

in

Research has
the

college

classroom are employed, students react with behaviors of
non-participation.
Compliance-gaining, as it happens in the classroom,
offers a unique perspective and challenge to the field
of instructional communication.

With continued research,
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issues such as power, reactance, gender, and resistance
may

further

aid

teachers

strategies to are effective
The ultimate goal
generate a

of

in

understanding

which

in the learning process.

research on communication

"...communication based theory

is to

for teacher

influence in the classroom with behavioral specifications
for increasing student learning"
Plax,

& Kearney,

and Richmond

1985, p. 214).

(1983),

(McCroskey,

Richmond,

According to McCroskey

"...the underlying assumption

is

that without the communication of power by the teacher
over the student, the student can not learn"

(p.

125).
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APPENDIX A
Behavior Alteration Techniques (BATs)
and Messages (BAMs)

BAT

Devised by Kearney et. al,

1985.

BAMs

1. Reward from
Behavior

You will enjoy it. You will get
a reward if you do. It will
make you happy. It will help
you. You will benefit if you do.

2. Reward from
Others

Others will think highly of you
if you do. Others will like you
if you do. Others will respect
you if you do.

3. Punishment from
Source

I will punish you if you don't.
I will make it miserable for
you if you don't. I will
continue to do bad things to you
if you don't.

4. Referent-Model

This is the way I always do it.
People who are like me do it.
People you respect do it.
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5. LegitimateHigher Authority

Do it, I'm just telling you what
I was told. It is a rule,

I have

to do it and so do you.
6. Guilt

If you don't, others will be
hurt. If you don't, others will
be happy. Others will be harmed
if you don't.

7. Reward from
Source

I will give you a reward if you
do. I will make it beneficial if
you do. I will continue to
reward you if you do.

8. Normative Rules

Everyone else does it. We voted,
and the majority rules. Society
expects you to do it. All of
your friends are doing it.

9. Personal
Responsibility

It is your responsibility. It is
your obligation. There is no one
else that can do it. People are
depending on you.

10. Expert

From my experience,

it's a good

idea. From what I have learned,
it is what you should do.
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11. Punishment from
Behavior

You will lose it if you don't.
You will be punished if you
don't. You will be unhappy if
you don't.

12. Self-Esteem

You will feel good about
yourself if you do. You are the
best person to do it. You are
good at it.

13. Debt

You owe me one. It's your turn.
You promised to do it.

I did it

last time.
14. Personal Re

I will dislike you if you don't.

lationship-

I will lose respect for you if

Negative

you don't.

I will think less of

you if you don't.
15. Altruism

If you do this it
will help others. Others will
benefit if you do. It will make
others happy if you do.

16. Personal Re

I will like you better if you.

lationship-

I will respect you if you do. I

Positive

will think more highly of you if
you do.
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17

Duty

Your group needs it done. Our
group depends on you. Our group
will be hurt if you don't.

18. Legitimate

Because I told you to. Just do

Personal

it You have to do it,

Authority

required of you. You don't have
a choice.

it's
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APPENDIX B
Compliance-Resistance Techniques and Messages
Developed by Burroughs et al.,

1989.

1. Teacher Advice
Prepare yourself better so you give better
lectures.
Be more expressive; everything will work out to
your advantage.
You should relate more to students before trying
to give advice.
If you open up, we'll tend to be more willing to
do what you want.
2. Teacher Blame
The teacher is boring.
The teacher makes me feel uneasy.
It is boring; I don't get anything out of it.
Your teaching methods do not motivate me.
You don't seem prepared yourself.
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3. Avoidance
I would drop the class.
I won't participate as much.
I won't go to class.
I might keep the class but guit attending.
I'll sit in the back of the room.
4. Reluctant Compliance
I'll do only enough work to get by.
Although I would comply with the teacher's
demands, I would do so unwillingly.
I'll come prepared but not interested at all.
I would be unwilling to do this but probably
comply.
Grudgingly, I'll come prepared.
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5. Active Resistance
I won't come prepared at all.
I'll leave my book at home.
I'll keep coming to class unprepared.
I would not go along with the teacher.
I'll never come prepared.
6. Deception
Act like I'm prepared for class even though I may
not be.
I might be prepared, but play dumb for spite.
I'll make up lies about why I'm not performing
well in class.
I would cheat off someone else.
7. Direct Communication
Go to the teacher's office and try to talk to
him/her.
After class, explain my behavior.
Tell the teacher of the communication problem
he/she has.
Talk to the teacher and explain how I feel.
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8. Disruption
I would be noisy in class.
I'll disrupt the class by leaving to get needed
materials.
I'll talk to friends in class while the teacher is
lecturing.
I'll be a wise-guy in class.
9. Excuses
I don't feel well.
I don't understand the topic.
I forgot and I am sorry.
My car broke down.
10. Ignoring the Teacher
I probably wouldn't say anything; just do what I
was doing before.
Ignore the teacher's reguest, but come to class.
I would simply let the teacher's request go in one
ear and out the other.
I would just ignore the remark and keep up the
same habit.
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11. Priorities
I'm too busy.
Due to a heavy class load, I just don't have the
time.
This class is not as important as my others.
I have kids, and they take up my time.
12. Challenge the Teacher's Basis of Power
No one else is doing it, so why should I have to?
If this is such a good idea, why don't you prove
it?
Do you really take this class seriously?
Why will this help or hurt me?
13. Rally student support
I would talk to other students to see if they feel
the same.
I would tell my classmates not to go to class.
I might get other students to go along with me in
not doing what the teacher wants.
Try to get the class to rally around the teacher's
unprofessional style or unrealistic demand.
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14. Appeal to Powerful Others
I would complain to the Dean of the school about
the teacher's practices.
I would talk to my advisor.
I would speak to the Department head.
15. Modeling Teacher Behavior
I would participate more if you were more
enthusiastic about what you are doing.
You aren't enjoying it, how can I?
You don't do it, why should I?
16. Modeling Teacher Affect
You don't seem to care about this class, why
should I?
You don't care.
You have no concern for this class.
17. Hostile Defensive
I'm old enough to know how I can do in this class.
Tell the teacher what he/she can do with this
class!
Right or wrong, that's the way I am.
I'm surprised you even noticed I'm in your class.
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18. Student Rebuttal
I don't need this grade anyway.
We'll see when the test comes up.
I have my own ways of doing things.
I know what works, I don't need your advice.
19. Revenge
I won't recommend this teacher/class to others.
I'll steal or hide the teacher's lecture notes.
I'll tear assigned articles out of books or
journals in the library.
I'll write a letter to put in the teacher's file.
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APPENDIX C
Behavioral Alteration Techniques
and Revised Messages for College Teachers
Devised by Plax et. al.,

1.

Immediate Reward from Behavior.
It will make you happy.

1986

You will enjoy it.

Because it is fun.

will find it rewarding/interesting.

You

It is a good

experience.
2.

Deferred Reward from Behavior.
later in life.

It will help you

It will prepare you for getting a

job (or going to graduate school).

It will prepare

you for achievement tests (or the final exam).

It

will help you with upcoming assignments.
3.

Reward from Teacher.
you do.

I will give you a reward if

I will make it beneficial to you.

give you a good grade (or extra credit)

I will

if you do.

I will make you my special assistant.
4.

Reward from Others.
do.

Others will respect you if you

Others will be proud of you.

will like you if you do.
pleased.

Your friends

Your parents will be
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5.

Self-Esteem.
you do.

You will feel good about yourself if

You are the best person to do it.

You

always do such a good job.
6.

Punishment from Behavior.
don't.

You will lose if you

You will be unhappy if you don't.

It's

your loss.
7.

Punishment from Teacher.
don't.

I will punish you if you

I will make it miserable for you.

give you an "F" if you don't.

I will

If you don't do

it NOW, it will be homework tonight.
8.

Punishment from Others.

No one will like you.

Your friends will make fun of you.

Your parents

will punish you if you don't.
9.

Guilt.

If you don't, others will be hurt.

make others unhappy if you don't.
will feel bad if you don't.
punished if you don't.

You'll

Your parents

Others will be
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e
10.

Teacher/Student Relationship: Positive.
like you better if you do.

I will

I will respect you.

I will think more highly of you.
appreciate you more if you do.

I will
I will be proud of

you.
11.

Teacher/Student Relationship: Negative.
dislike you if you don't.
you if you don't.
don't.

12.

I won't be proud of you.

Legitimate-Higher Authority.

Do it, I'm just

telling you what I was told.

It is a rule,

I have

It's school policy.

Legitimate-Teacher Authority.

Because I told you

to.

You're here to

work!

You don't have a choice.

I'm the teacher, you're the student.

in charge, not you.
14.

I will lose respect for

I will think less of you if you

to do it and so do you.
13.

I will

Don't ask,

just do it.

Personal (Student) Responsibility.
obligation.

It is your turn.

his/her share.

It's your job.

I'm

It is your

Everyone has to do
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15.

Responsibility to Class.
done.

Your group needs it

The class depends on you.

friends are counting on you.

All your

Don't let your

group down.
16.

Normative Rules.

The majority rules.

friends are doing it.

All of your

Everyone else has to do it.

The rest of the class is doing it.

It's part of

growing up.
17.

Debt.

You owe me one.

promised to it.

Pay your debt.

I did it the last time.

You
You

said you'd try this time.
18.

Altruism.

If you do this it will help others.

Others will benefit if you do.
others happy if you do.

It will make

I'm not asking you to

do it for yourself; do it for the good of the
class.
19.

Peer Modeling.

Your friends do it.

you respect do it.

The friends you admire do it.

Other students you like do it.
are doing it.

Classmates

All your friends
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20.

Teacher Modeling.

This is the way I always do it.

When I was your age, I did it.
like me do it.

People who are

I had to do this when I was in

school.
21.

Expert Teacher.
idea.

From my experience,

From what I have learned,

should do.

it is a good

it is what you

This has always worked for me.

Trust

me, I know what I'm doing.
22.

Teacher Feedback.

Because I need to know how well

you understand this.
you.

To see how well I've taught

To see how well you can do it.

help me know your problem areas.

It will
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